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[bookmark: _Toc207866743]ABSTRAK

Pengajaran reflektif (reflective teaching) telah menjadi isu utama dalam pengembangan guru profesional. Lee (2005) menjelaskan bahwa dengan melaksanakan pengajaran yang reflektif, guru-guru diharapkan akan mampu meningkatkan strategi-strategi pengajaran mereka dengan kesadaran penuh terhadap peningkatan kualitas belajar siswa. Penelitian ini bertujuan untuk menginvestigasi praktik guru-guru bahasa inggris dalam pengajaran reflektif. Subjek penelitian ini adalah dua orang guru bahasa Inggris yang mengajar di sekolah-sekolah menengah di Garut. Penelitian yang bersifat kualitatif ini menerapkan metode sudi kasus untuk mempelajari fenomena masing-masing guru dalam melaksanakan pengajaran yang bersifat reflektif. Dalam penelitian ini, data dikumpulkan dari wawancara semi-terstruktur. Hasil penelitian ini menunjukkan bahwa guruguru yang diteliti telah cukup memahami istilah reflektif dalam mengajar. Adapun instrumen reflektivitas yang mereka gunakan telah sesuai dengan instrumen-instrumen yang disarankan oleh Richard dan Lockhart (1996). Penelitian tindakan kelas (PTK), observasi, survey siswa, catatan journal, umpan balik siswa dan rekaman video adalah beberapa instrumen yang mereka gunakan. 
Katakunci: Pengajaran Reflektif. Praktik Mengajar Guru-Guru bahasa Inggris

 













[bookmark: _Toc207866744]ABSTRACT

Reflective teaching (RT) practice has become a central theme in teacher professional growth. By engaging in reflective teaching, teachers will develop their skills of reasoning about why they employ certain instructional strategies and how they can improve their teaching to have positive effects on students (Lee, 2005). This study aimed at investigating the English teachers’ practice of reflective teaching. Two teachers of English at two different high schools in Garut involved in this study. This qualitative study used case study design in figuring out the phenomenon of each teacher related to reflective teaching practice. In this study, the data were collected using semi-structured interview. The results of this study indicate that the teacher respondents acknowledge the notion of reflective practice in their teaching. The teachers practiced reflective teaching by using several reflective teaching tools as suggested by Richard and Lockhart (1996). Action research, peer observation, teaching journal, students’ feedback, and video recording were some of the tools that they used in their practice. 
Keywords: Reflective Teaching, English Teachers Practice
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CHAPTER I
[bookmark: _Toc207866750] INTRODUCTION
This chapter provides the general introduction of the study. It includes the background of the study, the problem statement, the objectives of the study, the scope of the study, the significance of the study, and the definition of terminology. 
1.1 [bookmark: _Toc207866751]Background of the study 
Reflective teaching practice has become a central theme in teacher professional growth. By engaging in reflective teaching, teachers will develop their skills of reasoning about why they employ certain instructional strategies and how they can improve their teaching to have positive effects on students (Lee, 2005). Reflective teaching is important in teaching and learning process. Teaching is normally recognized as a profession (Richards and Farrel, 2005). As professional, teachers are recommended to continually upgrade their understanding about their knowledge of teaching and learning. The knowledge of teaching and learning includes the knowledge about subject, learners, curriculum, pedagogic, teaching performance, context, and self-recognition as a teacher (Meijer et.al, 2001).
The teachers in their education program are well informed about knowledge related to teaching and learning. However, after entering the real world of teaching, teachers still need to refresh and update their knowledge and skills in teaching because they sometimes work in complex, ambiguous, and dilemmatic classrooms (Cimer and Palic, 2012). Most of the teachers lack information about what they have done in the classroom (Richards and Lockhart, 1996). It is in line with Hudaya (2017), it is common to see that what teachers expect in their classroom is different with the reality. In reality, teachers may face many issues in the teaching and learning process. For instance, a teacher may plan a lesson very well, but practically is very different. Therefore, the result is not what is expected, or a teaching method advised by the curriculum doesn’t run well with the situation in the classroom.  
Seeing this they are numerous studies concerning the teacher’s practice of reflective teaching. Some of them found that a study conducted by Fatemipour (2009), investigated about the effectiveness of reflective teaching tools in English language teaching in Islamic Azad University. The researcher found that there were four effective tools that the teachers   could use effectively to obtain data about their teaching practice. This study gives an understanding that the effectiveness of using reflective teaching tools occurred differently in certain teaching context. In addition, Kurt and Attamturk (2011) investigated the reflective practice and its role in stimulating personal and professional growth of teachers in Turkey. The result of this study showed that gender, experience, and level of education did not play a role in teachers’ reflection. It can be inferred from this study that the most important factors to help better reflective practice is the willingness of the teachers to improve their teaching practice no matter how long their teaching experience is, without any influences of their education levels and gender variety. Osterman (1990) declares that reflective teaching allows individual teacher to become more skillful and effective. 
From the previous study above, it can be conclude that there is still very limited study in attempting to know the EFL teachers practice of reflective teaching. Therefore, the research aims to investigate the EFL teachers’ practice of reflective teaching.
1.2 [bookmark: _Toc207866752]Problem Statement 
Based on the background above, the problem of this research could thus be formulated as follow:  How does the teacher do their reflective teaching? 
1.3 [bookmark: _Toc207866753]The Objectives of the Study
Departing from the problems that mentioned above, the present study aims to investigate the EFL teachers’ practice of reflective teaching.


1.4 [bookmark: _Toc207866754]Scope of the Research 
This study focuses on investigating the EFL teachers’ practice of reflective teaching. In addition, this study also explores their practice regarding the reflective teaching.
1.5 [bookmark: _Toc207866755]The Significance of the Study
To conduct this research, the researcher hopes that this research will give some significance as follow: 
1) Theoretically, the results of the study can enrich the literature on English teachers’ practice of reflective teaching.  
2) Practically, the teachers can use the results of the study in order that they can improve their teaching through reflection activity.

1.6 [bookmark: _Toc207866756]The Clarification of Terms 
To avoid potential misinterpretation, definitions of essential terms employed in this study are provided as follows: 
1) Reflective teaching is an approach to teaching and to teacher education, which is based on the assumption that teachers can improve their understanding of teaching and the quality of their own teaching by reflecting critically on their teaching experiences (Qing, 2009).
2) Reflective practice is considered as an effective tool for teachers’ professional development because it triggers teachers to reflect or investigate their teaching by looking at several aspect, such as teaching and learning materials, classroom activities, classroom management, etc (Farell, 2012).
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CHAPTER II
[bookmark: _Toc207866758]LITERATURE REVIEW
In this chapter provides the related literature of the research which serves a set of relevant theories as a base for investigating the research. This literature review chapter presents theories of Reflective Teaching, Reflective Teaching Approach, Process of Reflective teaching, Pros and Cons of Reflective Teaching and Previous Studies. 
[bookmark: _Toc207866759]2.1 Reflective Teaching 
Reflective Teaching is a means of ‘looking at what you do in the classroom, thinking about why you do it and thinking about if it works - a process of self-observation and self-evaluation (Tice, 2011). Moreover, Qing (2009) explicit that Reflective teaching was refer to an approach to teaching and teacher education, which is based on the assumptions that teachers can improve their understanding of teaching and the quality of their own teaching by reflecting critically on their own teaching experiences. In other words, reflective teaching is beneficial for teachers as Farrell (2012) argues reflective teaching practice helps teachers make critical reflection to all aspects of their work, so they can make an informed decision for betterment of their work performance. 
Schön (1983) expands the concept of reflective practice into two types: reflection in-action and reflection-on-action. Mannen (1991) and Killon and Todnew (1991) propose a third type of reflection named reflection-for-action. Reflection-in-action refers to the teacher’s reviewing activity while teaching. Reflection-on-action refers to the teacher’s review of what has taken place in the classroom after the teaching-learning process has ended. Reflection-for-action refers to the preparation that a teacher does ready for their next lesson. Most studies in this area show that reflection can increase a teacher’s ability to deliver learning materials de velop better teacher-student relationships and develop classroom management skills (Mann and Walsh, 2017). Furthermore, the habit of teachers’ reflection also aims to develop a critical reflection dialogue and the meaningful storage of knowledge (Ghaye, 2011).
Based on the definition above, it can be concluded that Reflective teaching is a process where teachers think over their teaching practices, analyzing how something was taught and how the practice might be improved or changed for better learning outcomes.
2.2 [bookmark: _Toc207866760]Reflective Teaching Approach 
Richards (1990) believed that one can be a reflective teacher using different teaching approaches, including self-observation and other observation, team teaching, and discovering teaching by writing. Hence, the three important approaches to reflective teaching are as follows:
2.2.1 The Event Itself
Lessons or any other form of classroom instructions is the starting point of teaching. Although critical reflection is a kind of teacher’s teaching, self-reflection can be encouraged by observing peer teaching. 
2.2.2 Recollection of the Event
Reflective evaluation of a teaching lesson is a process of what happened without any description or assessment. During the phase of recollection of materials, different processes are available in written description of an event, recording processes, or use of checklists and coding systems for details of an event.
2.2.3 Review and Response to the Event
By describing the objective of an event, the teachers take a look back on it and review the process. It makes the teachers more involved and some questions rise about the topic.  By assessing the approaches to decisive reflection the following reflection processes will be achieved.
2.3 [bookmark: _Toc207866761]Reflective Teaching Tools
According to Richards and Lockhart (1996), when teachers are involved in the process of teaching some events occur that the teachers can use to have a better understanding of their teaching.  Sometimes they take these events for granted and they fail to reflect on them; in fact, the events that occur around the classroom can provide the teachers with “the basis for critical reflection”.  There are several procedures that can be used by teachers to investigate classroom teaching.  The proposed procedures are as follows: teaching journals, lesson reports, surveys and questionnaires, audio and video recordings, observation and action research.  Some of these procedures are also mentioned by Murphy (2001), Qing (2009) and Tice (2002) and they properly label them as tools.
1. Peer Observation
Peer observation gives teachers an opportunity to see what more experienced teachers do in their classroom in order to learn different teaching styles from each other and help them improve their teaching. It provides occasions for teachers to reflect critically on their work.
2. Teaching Journal 
A journal is a teacher's or a student teacher's written response to teaching events that has two purposes, they are events and ideas are recorded for the purpose of later reflection and also the process of writing itself helps trigger insights about teaching. Richard and Lockhart (2007 )said that teaching journal can be used to identify different topics such as personal reactions to things that happen in the classroom or in the school, questions or observations about problems that occur in teaching, descriptions of significant aspects of lessons or school events, ideas for future analysis or reminders of things to take action on.
The journal shows that the teachers rethink about his class today, he fined some problem and the solution, then he knows his weakness and how to be better in the future.
3. Recording Lesson 
For many aspects of teaching, audio or video recording of lessons can also provide a basis for reflection. Audio recording of lessons is considered a suitable tool in obtaining data used for reflective teaching.  “You may do things in class you are not aware of or there may be things happening in the class as the teacher you do not normally see.”  Recording of lessons can be useful in showing the teachers different aspects of their behavior.


4. Surveys and questionnaires
Surveys and questionnaires is a tool used for finding out the learners’ opinions and perceptions about the teaching process, and teachers’ efforts that “can add a different and valuable perspective.”  The data can be obtained through questionnaires (Tice, 2002, pp. 2-3).
5. Action Research
Action research is related to the ideas of ‘reflective practice’ and ‘the teacher as researcher’. It involves taking a self-reflective, critical and systematic approach to exploring teacher’s own teaching contexts and intervening in a deliberate way in the problematic situation in order to bring about changes and, even better, improvements in practice (Burns, 2011). It typically involves four broad phases in a cycle of research, namely, planning, action, observation and reflection (Kemmis & McTaggart, 1988). The first cycle may become a continuing, or interactive, spiral of cycles which recur until the action researcher has achieved a satisfactory outcome and feels it is time to stop. Action research is an effective approach to teachers’ professional development, since compared with traditional teaching practice, it conforms more to research norms, it attaches more importance to the value of theories in research, and it puts more emphasis on collaboration.
In addition, some experts in reflective teaching suggest different tools for obtaining the data that teachers need in order to evaluate their own way of teaching (Richards and Lockhart, 1996; Murphy, 2001; Tice, 2002), they do not fully the tools regarding the data that teachers need to obtain. For instance it is mentioned that “each procedure has advantages and limitations, and some are more useful for exploring certain aspects of teaching than others. The reader [teacher] will have to decide which procedures are useful and for what purposes” (Richards & Lockhart, 1996, p 6).    This is the problem which needs to be resolved during the process of this research.  

2.4 [bookmark: _Toc207866762]Process of Reflective Teaching
In reflective practice, practitioners engage in a continuous cycle of self-observation and self-evaluation in order to understand their own actions and the reactions they prompt in themselves and in learners (Thiel, 1999).  Liu and Zhang (2014) divided the process of reflective teaching into four phases:
1. Identification of problem: Teachers had to raise their awareness of finding out problems in their practice, which was the starting point of reflective teaching. They took a questioning and problematizing stance (Burns, 2011) towards their teaching, reviewing and questioning their teaching routine, their assumptions about their teaching approaches, their learners, their teaching contexts, or the philosophies or values that motivate what they do in the classroom (Burn, 2011), in order to identify problematic situations or issues worthy of investigation.  
2. Observation and analysis: Once the problem was identified, teacher came into the phase of observation and analysis. Firstly, teachers had to collect the data, especially those concerning their own teaching practice through consulting literature, observing class, discussing, interview, questionnaire, video recording, and so on. Then, teachers had to reflect on themselves critically, including their philosophy, practice, beliefs, values, attitude and affection. Finally, teachers had to analyze the causes of the problem and learn from others experience (Liu and Zhang, 2014). 
3. Re-generalization: After analyzing the causes of the problem, teachers had to review their teaching activities, paying attention in the two aspects, namely teaching activity itself and students. Teachers must re-examine their philosophy on which their teaching activities are based, look for new ideas and strategies to solve the problems, on the basis of which formulate new assumption and new plan for action, thereby improving their teaching practice, forming new educational philosophies and solving problems (Liu and Zhang, 2014).
4. Actual verification: In this phase, teachers put the assumption and plan work out in the previous phase into teaching practice and verify their reasonableness according to the teaching effect. In this process, teaching practice can be improved and teachers can attain their self-development (Liu and Zhang, 2014).
In short, based on the above explanation in the process of reflective teaching, teachers had to construct initiatively based on their prior knowledge and teaching experience, take in new skills, techniques and theories. Teachers gained experience from the teaching subject, teaching objectives, and teaching aids while they were reflecting on their own teaching behavior, as well as from the pre-teaching, while teaching, and post teaching sectors to mature themselves.
2.5 [bookmark: _Toc207866763]Pros and Cons
Reflective teaching has certain advantages and certain disadvantages. The following is a summary of the benefits and challenges of RT as discussed by (Bailey, Curtis, & Nunan, 1998), (Crandall, 2000), (Farrell, 1998),(Stanley, 1998), (Thiel, 1999).
2.5.1 Pros
The basic advantages of RT fall under such headings as (i) Flexibility, (ii) Practicality, (iii) Professionalism, and (iv) Sustainability.
i. Flexibility: 
Language teaching area varies due to the inherent differences in the study groups, curricula and resources available, and the amount and type of teacher preparation through education contexts. This variety requires attention and reflective teaching is the best that can be treated with these diversity candidates. In addition, the teacher can also talk to an experienced deepening self-confidence and expertise by Reflective Teaching.
ii. Practicality: 
It combines the contemplative teaching of theory to practice. The teacher provides opportunities to reflect and new ideas, techniques and approaches. This is an integral part of the reflection process. As such, to teach the teachers with the ability in a variety of contexts they make because it requires the teacher to establish connections between their faith and what is happening in different educational contexts. It makes adequate teachers. 
iii. Professionalism: 
RT requires teachers to participate in an ongoing process, where the reason professional responsibility. It is assumed that a reflection of the teachers to promote deliberate action in the planning and implementation of activities for the classroom, which in turn requires constant attention to theories of teaching and learning. Reflexive evaluates the instructor, revision and implementation approaches and activities educational process. This would lead to development; hence, professionalism. 
iv. Sustainability: 
The teaching of foreign languages is impossible in the form of workshops, conferences. Instead, the language, especially when dealing with adults, requires sustainable development (Burt & Keenan, 1998); (Leitch & Day, 2000). This is the best way RT since the creation of the process of regular time for reflection and adaptation and implementation of the control and follow-up.
2.5.2 Cons 
Reflective practice, due to its ongoing nature, may prove emotionally challenging (Burt & Keenan, 1998; Crandall, 2000). The teacher needs to reflect on the teaching process. This implies that the teacher can never be certain about his class action or his instructional philosophy. This uncertainty is  emotionally demanding since some teachers may find it hard to confront ambiguity.
2.6 [bookmark: _Toc207866764]Previous Study
The study hold by Fatemipour (2009) with the purpose of the study was to investigate the efficiency of reflective teaching tools in English Language Teaching in Islamic Azad University. The result indicated that there were four effective tools which are usually applied for obtaining data in Teaching English as a Foreign Language (EFL) are teacher diary, peer observation, audio recording, and students’ feedback. This study given an understanding that it was ideal for a reflective teacher to apply all four tools in his/her class to have an accurate and comprehensive view about what is going on in the class. In addition, reflective teachers were recommended to apply more than one tool in order to obtain more reliable data.
 In addition, Fatemipour & Hosseingholi (2014) investigate the impact of reflective teaching on the EFL teachers’ performance. The result of the study showed that teachers can get benefit from the reflective teaching procedure such as teacher diary and students’ feedback for improving their performance in the process of teaching and not just the end of the term. Teachers were expected to realize their role as a contributor to improvement of their students’ learning. So, by using this approach, teachers could provide a way to progress gradually to be more aware of their weak points which can lead to better achievement in their teaching. Therefore, through applying reflective teaching procedure, teachers could reflect on their performance and do self-evaluation.  
Cimer & Palic (2012) investigated science teachers’ perceptions and practices of reflection. The study involved seven science teachers working in seven secondary schools. The data were collected by semi-structured interviews with seven teachers and weekly guided journals entries of teachers. The data from interviews were analyzed qualitatively. Analysis of the data showed that the all teacher believed that reflection was one of the effective teacher characteristics and useful for increasing the quality of teaching and learning. However, they could not provide a proper explanation of what reflection was. Their reflections were mostly at technical level and limited to preparing for the lesson. Inadequate in-service trainings, work load and low level students were identified by the teachers as impediments of reflection.
 From the previous studies have been done,  it was found that some previous studies focuses on teachers and students in reflective teaching. In this research is rather from previous studies because these studies focus on investigating the EFL teachers’ practice of reflective teaching.    



CHAPTER III
[bookmark: _Toc207866766]RESEARCH METHODOLOGY
Chapter three provides the methodology in concluding this study. This chapter contains six parts of the investigation: research method, research design, research site and participants, research instruments, data analysis, and research procedures. 
3.1 [bookmark: _Toc207866767] Research Method  
The general principle of this study was qualitative method. Cresswell (2009) stated that qualitative purpose statements contain information about the central phenomenon explored in the study, the participant in the study, and the research site. In this research, the researcher focused on participants in the study. Therefore, the researcher used qualitative method because this research aims to investigate the EFL teachers’ practice of reflective teaching. 
3.2 [bookmark: _Toc207866768]Research Design 
In order to cope with the purposes of the research, this research applied a qualitative research design. This is due to the consideration that this study is concerned with teachers’ practice regarding reflective English teaching. Moreover, qualitative research also attempts to describe social phenomena as they occur naturally, that is the experienced teachers’  practice of reflective English teaching, particularly in selected high schools in Garut.
This study was descriptive qualitative design with case study as the characteristics because this research needed to draw in-depth description and analysis of a phenomenon (Heigham & Croker, 2009). Futhermore, this research combined interview as the characteristic of case study for answer research questions (Heigham & Crocker, 2009).
3.3 [bookmark: _Toc207866769]Setting and participant
3.3.1 Research Site
The research was conduct in senior high school in Garut. Those research sites has chosen because those schools were accredited A. It means those schools have followed some development of education. Besides, the criteria for selecting the schools were as follows the school’s location, facilitation, and infrastructure. Therefore, teachers are aware of reflective teaching.12

3.3.2 The Participant 
This study involved two English teachers from different high schools in Garut. The participants were selected purposively based on accessibility, individual characteristics, and teaching experience.
3.4 [bookmark: _Toc207866770]Data Collection
In a covid-19 pandemic situation which requires everyone to stay at home in order to break the chain of transmission of this virus. All of activities are carried out online or virtual, this hinders this research. Previously, the instrument in this study used observation and interviews, but the situation did not allow observation because the school was closed. The interview was conducted via an electronic semi-structural interview. The researcher conducted a semi-structured interview based on the questions adopted from the theory of Richard and Lockhart (1996). 
It is in line with (Kothari, 2004) that the interview data collection method elaborates the presentation of oral-verbal stimuli and replies in terms of oral-verbal responses. This method can be used through personal interviews and, if possible, by telephone interview. It is also line with (Creswell, 2012 ) that conducted a telephone interview is the process of gathering data by using the telephone and asking a small number of generals question. Telephone interviews require researchers to use a telephone adapter connected to the telephone and a tape recorder to record the interview clearly.
3.5 [bookmark: _Toc207866771]Data analysis 
After the data had been collect, the researcher analyzed the data to investigate the teacher practice of reflective teaching. The process of analyzing the qualitative data are prepared and organized data, dig up and coded the database, described findings and formation themes, represented and reported findings, and interpreting the meaning of findings(Creswell, 2012). The first, organize the data into file folder. Second, after interview the researcher was collect text or words through interviewing participants. Then, the transcript of interview the participants who were gave some information in the way of electronic or telephone interview. Last, coding gave segmenting and labeling text to form descriptions and broad themes in the data to make sense. 
3.6 [bookmark: _Toc207866772]Research Procedure
To collect the data the researcher did some procedures. First, the researcher made instrument or interview guidelines from the theories. Second, asked to participants' permission to be interviewed. Third, interviewed the research participants, afterwards, analyzed the gained data and the last reported the result from data though that interview. 












CHAPTER IV
[bookmark: _Toc207866774]FINDING AND DISCUSSION
This section provides data findings and discussion. The data is presented based on research question and data collection instruments. To begin with, based on data obtained from interviews, the teachers are consisted of “two teachers in different schools (T1 and T2)”.
[bookmark: _Toc207866775]4.1 Teachers’ Definition of Reflective Teaching 
	From the data gained, it was found that teachers defined reflective teaching differently among each other. T1 stated that reflective teaching emphasize on how teacher think back of his/her own teaching experience to make judgment for the future teaching practice. The data about the statement are as follow:
“Mengajar reflektif merupakan sebuah kegiatan pembelajaran reflektif yang mungkin mampu merefleksikan proses pembelajaran yang berlangsung secara komprehensif, secara complex dengan menelaah setiap detail yang terjadi untuk terus dapat diperbaiki menjadi lebih baik lagi.”
The teacher’s response is in line with Mathew, et al. (2017) who stated that teachers could do a reflection to evaluate, to reflect and to improve her/his teaching practice. Hence, reflective teaching is a medium to develop teacher’s professional development. Also, it works as a good approach that facilitates the teacher to reflect their practices during the teaching-learning process. In addition, Boody (2008) stated that teacher’s reflection set apart as reflection, evaluation, implementing thought into action.
Meanwhile, T2 have a different answer from T1. T2 stated that the teacher could use reflective teaching because it is good to be implemented. It can help her to improve her teaching practice and experience. By doing a reflection, she could be a creative and sensitive teacher after knowing and understanding the students’ response, as shown here:15

“Reflective teaching itu guru yang senantiasa merefleksikan atau intropeksi terhadap dirinya sendiri, tentang apa kelebihan dan kekurangan yang guru tersebut miliki. Selain itu, dengan reflective teaching kita juga bisa tahu cara untuk improve our English skill, our teaching, yang kemudian kita bisa tahu metode atau teknik yang cocok yang bisa kita pakai untuk setiap topik di pengajaran bahasa Inggris dan itu sesuai dengan kemampuan siswa.”
The teacher’s response is in line with Rodman (2010) who claims that doing a reflection could be an appropriate method to enhance the teachers’ development. Moreover, she said that she could do an evaluation and find her strengths or weakness during teaching-learning process and she could know what the effective method in teaching is. In addition, Al-Ahdal & Al-Awaid, 2014) states that by practicing reflective teaching, teachers will be creative in choosing an innovative approach in teaching while the students could improve their learning opportunities. This can be assumed that reflective teaching could be a core for a better teaching plan. Furthermore, Suherdi (2013) mention that one of some ways to develop pedagogical competence to be a professional teacher is by having reflective skill. He defines reflective skill as teacher’s skill to diagnose the strength and weakness of teaching process he/she had conducted. 
In sort, from data analysis of the teachers’ interview above, the data also have been interpreted conscientiously and the result showed that it can be seen that all respondent teachers acknowledge the notion of reflective teaching. Although they had different perspective of reflective teaching, all teachers seemed to have a good understanding about what means by reflective teaching in their teaching practice. 
[bookmark: _Toc207866776]4.2 Teachers Practice of Reflective Teaching 
As suggested by Richard & Lockhart (1996), there were several procedures or tools of gaining the information about what to reflect in the teaching practice: 
a) Teaching journals (the written or recorded accounts of teaching experiences). 
b) Survey and questionnaire (administering questionnaire on particular aspects of teaching and learning).
c) Audio and video recordings (recording a lesson or part of a lesson). 
d)  Observation (observing or being observed by other teachers). 
e) Action research (changing particular aspects of teaching and learning through well planned actions).
 In this study, the teachers were asked in the interview about their practice of reflective teaching. Below was the table which shown the teacher’s practice of reflectivity. 
Table 1 Teacher’s Practice of Reflective Teaching. 
	No.
	Initials
	Teaching
Journals
	Peer
Observation
	Video
Recording
	Students’
Feedback
	Action
Research

	1.
	T1
	· 
	-
	-
	· 
	-

	2.
	T2
	· 
	· 
	· 
	· 
	-



	From the table, it seen teaching journal and student’s feedback are the most common tools utilized by the respondents. 
First, the result of interview revealed that all respondents utilized teaching journal as the tool to reflect their teaching. Teaching journal seemed to be the most common tool utilized by the respondents in doing reflection, it might be because it was much easier to utilize. As a tool in doing reflection, T1 elaborated their experience in utilizing teaching journal.
 “Ya tentunya saya selalu menulis catatan experience  supaya kedepannya lebih baik lagi dan ada evaluasi ataupun gambaran. Selain itu, siswa juga akan lebih giat dalam belajar karena pekerjaannya dihargai. Jadi guru juga segera dapat melihat kekurangan program perencanaannya eum apa yang telah dilakukan didalam kelas gitu yah. Jadi intinya saya melakukan evaluasi diri supaya kedepannya lebih baik lagi.
T1 said that he always rethinks his classroom action by taking notes to problems he found in his classroom.
“Eum untuk saya pribadi saya suka membuat catatan tapi tidak begitu detail mungkin. Jadi catatannya lebih ke catatan untuk anak-anak yang bermasalah dikelas atau catatan kecil tentang kendala ketika mengajar dikelas agar dipertemuan yang akan datang bisa lebih baik lagi.”
Generally, the participants of this study utilized their notebooks as their teaching journal. It means that engaging in reflective practice through the use of teaching journal helped to raise awareness about different aspects of teaching experience. In addition, the teachers regarded teaching journal as a practical tool to note down what they did, what happened and how they felt in the classroom. Teachers admit they get some benefits from doing reflection through writing a teaching journal. 
Second, students’ feedback is another tool utilized by EFL teachers in evaluating their teaching through reflective practice. Students’ feedback is an important tool to understand students’ perception toward teachers’ teaching. The use of students’ feedback in doing reflective practice is quite popular among participating teachers. As stated by T1, Teachers regularly ask for students’ feedback to improve their teaching. Students’ feedback is expected to give teachers some views about their weakness in teaching. It is supported by the finding on the interview. 
“Ya tentunya setiap guru memberikan feedback atau umpan balik kepada siswanya ketika sedang proses ataupun setelah proses pembelajran. Nah feedback yang saya berikan pertama menstimulus siswa supaya paham pada materinya, kemudia memberikan pelatihan, kemudian adanya diskusi dan yang terakhir tentunya ada evaluasi dan itulah feedback yang saya berikan kepada siswa. Selain itu ya mungkin ada juga feedback yang lain ya itu untuk refleksi kepada siswa ataupun meninjau kembali pembelajaran yang telah diberikan sehingga siswa paham dan guru mengetahui sejauh mana kemampuan siswa dalam pembelajaran dikelas, intinya memfeedback siswa itu sangat penting untuk meningkatkan proses pembelajaran.”
In line with T2 also stated that teachers gained benefit from students’ feedback. 
“Eum untuk saya pribadi bener saya suka memberikan feedback kepada anak fungsinya agar anak membahas kembali apa yang mereka pelajari, itu memberikan manfaat bagi saya untuk mengetahui bagaimana pengetahuan siswa dalam proses pembelajaran.”
By looking at those comments, it is obvious the essence of using student’s feedback to evaluate teachers’ performance in teaching is positive. By considering students’ comments teacher can adjust their performance with students’ need. So, teacher can do better in their teaching.
Third, Other way to do reflective practice is by conducting peer observation. In this case, teachers watch each other’s teaching to learn from their colleague. The result of Interview on number of participants who did peer observation as part of their reflective teaching in order to be a professional teacher. From two participants, only 1 participant followed peer observation. It can be said that peer observation is a reflective teaching tool which is rarely used. 
From the interview below, T1 said that he had never observed each other in another teacher's class and in his school there were rarely any peer observations.
“Eumm peer observation itu sama dengan saling ngeobservasi antara guru bahasa inggris yah? Kalau disekolah saya pribadi sih sudah jarang ada hal yang seperti itu. Saya sendiripun belum pernah masuk kekelas partner saya yang sedang mengajar”
Meanwhile, T1 said that peer observation is not only about teachers observing each other, but there is a follow up action. It is followed by discussion between observer and teacher being observed.
“Peer observation biasanya dilakukan satu kali per semester. Kami mengamati pengajaran satu sama lain, kemudian kami berdiskusi tentang hasil observasi. Kita bisa belajar banyak dengan melakukan observasi”
From the interview it can be said that peer observation is not a common tool from reflective teaching practice. In doing peer observation, the participating teachers prepared it really well. It is proven by the existence of observation form they used during peer observation. The form contains several points such as teaching and learning process, teaching method, classroom management, clarity, and problem solving.
Fourth, in doing Reflective teaching teachers also use Video/Audio Recording. The use of video / audio recording is not a favorite tool for reflection. From two participants, only 1 participant followed the video or audio recording. The result of interview indicated video or audio recording is not a popular attempt to help teacher do reflection over their teaching. 
T1 believed that they don’t have enough time to do video/audio recording in their lesson. 
“Saya pribadi tidak melakukan karena ya tidak akan cukup waktunya sehingga tidak dilakukan. Saya selama pembelajaran ya berpacu saja pada RPP yang telah dibuat kemudian saya sesuaikan dengan durasi yang sudah ditentukan sehingga tidak ada pembuatan video recording ketika proses pembelajaran berlangsung.”
Meanwhile, T1 said that he had never previously used video/audio recording but during the Covid19 pandemic he did video/audio recording because the lessons were conducted online. T1 said there were benefits for a teachers and students. 
“Eumm selama pembelajaran sebelum Covid19 saya sendiri belum pernah membuat video recording, karena kebetulan pembelajarannya berbentuk tatap muka jadi saya belum menggunakan video recording. Kecuali sekarang selama pandemic karena pembelajarannya daring ya saya pernah sesekali membuat video recording.”
The last tool of reflective practice to discuss based on the finding of the study is the utilization of action research. Most of teachers did not do research because they were lack of knowledge in research.
This is in line with Mathew, et al. (2017) who states that there are some tools/types of reflection that can be used by the teachers as a method to conduct reflection, such as teachers’ journal/diary, peer observation, audio/video recording and students’ feedback. Those types are good to be practiced to do an evaluation for the teachers concerning their teaching activity. In this study, most types that used by the teacher in practicing reflective teaching was the teacher’s diary, then followed by peer observation, students’ feedback, and video recording. Zulkifar and Mujiburrahman (2017) who studied reflective journals find that most of the respondents perceived that reflective journals could be a useful type/tool to evaluate them and to improve their performance in the next meeting. In addition, Weston (2015) said that peer observation can provide positive value for both teachers who conduct observation (observer) and the one under observation. Aside from teaching journal and peer observation, students’ feedback is other useful tool for reflection. Mathew & Peechattu (2017) argue students’ feedback will give new perspectives to teaching and learning process run by teachers. Besides, video/ audio recording is very beneficial for teachers. Teachers can investigate their classroom action more thoroughly. They can revisit their classroom by looking at their teaching video. Regarded to the use of video/audio recording, Jaworski (1990) highlights video/audio recording is aimed to provide opportunities to observe other teachers’ teaching style.
DISCUSSION 
This section provides the discussion of research findings. As the researcher proposed at the first chapter, this study discusses to answer the research questions: How does the teacher do their reflective teaching?
Teachers will always be the one of the most important pillars in educational context. The way they carry out teaching and learning process will always be one of teacher related issues discussed worldwide. As stated on the previous section, this study was aimed at investigating in-EFL teachers’ practice of revlective teaching. 
More specifically, it talks about some tools of reflective practice utilized by participating teachers. The results from this study revealed there are 5 tools of reflective practice employed by EFL teachers to ease them reflect on their teaching. The researcher found that teaching journal is the most effective reflective tools utilized by teachers who participated in this study. This current study has revealed that all participants utilize teaching journal as a tool to reflect their teaching. Teaching journal, as stated by Zulfikar & Mujiburrahman (2018) facilitates teachers to make some reflections on their teaching. By doing so, they can improve the quality of their teaching. The participants of this study utilized teaching journal as part of their routine. In this case, they tried to take note of the classroom incidents the encountered in their classroom. 
Based on the finding, it is also found that participating teachers also employed peer observation as a means to conduct reflective practice. . From two participants, only 1 participant followed peer observation. It can be said that peer observation is a reflective teaching tool which is rarely used. T1 stated that peer observation is rarely done in his school.  Meanwhile, T2 stated that they can learn many things by doing peer observation. This current study comes to a conclusion that some of the participants felt positive with peer observation as a tool to reflect their teaching, since it facilitates them with opportunity to learn from each other. The benefits of doing peer observation experienced by participants have previously been discussed by Zacharias (2012), He proposes several reasons why teachers should engage in peer observation, and those are to learn, to describe, and to evaluate teachers’ pedagogy competences. 
Aside from teaching journal and peer observation, students’ feedback is other useful tool for reflection. Teachers who participated in this study said that they occasionally asked for students’ feedback. As teaching journal and peer observation, all respondents of this study utilized students’ feedback to evaluate their teaching performance. Mathew, Mathew, & Peechattu (2017) argue students’ feedback will give new perspectives to teaching and learning process run by teachers. The finding of the study also informed us that students’ feedback is very useful to create a meaningful teaching and learning process. By regularly asking for students’ feedback teachers can evaluate if they run a meaningful teaching and learning process. Students’ feedback is another form of democracy in the classroom since teachers teach their students by considering their students’ needs, not only by teacher personal interest. 
Some of the participants also utilize video/audio recording to reflect their teaching. There is 1 participant out of 2 participants who used this tool as means to conduct their teaching evaluation. T1 said they never did video recording, since they did not really know about this activity. Teachers involved in this study, who employed video/audio recording, said video/ audio recording is very beneficial for teachers. Through this means they can investigate their classroom action more thoroughly. They can revisit their classroom by looking at their teaching video. Regarded to the use of video/audio recording, Jaworski (1990) highlights video/audio recording is aimed to provide opportunities to observe other teachers’ teaching style. Finding of this study does not show that point since participating teachers did not share their recorded teaching video with other teachers. They used teaching video for personal evaluation. 
The last tool of reflective practice to discuss based on the finding of the study is the utilization of action research. Conducting action research seems to be not a favorite tool. Most of the participants said conducting action research is not easy. It goes along with Cirocki & Farelly’s (2016) doing action research seems to be overwhelmed for so teachers, thus, many teachers decide not to conduct it. While in fact, conducting action research as stated by Richards (1999) in Qing (2009) can be utilized to investigate learners’ learning preference. We assume, most teachers did not do research because they were lack of knowledge in research. Moreover, there are no regulations that oblige them to conduct action research.
CHAPTER V 
CONCLUSION AND SUGGESTION 
	This chapter deals with conclusion and suggestion in accordance with the research findings, data analysis and discussion which have been explained and discussed in the previous chapter. The conclusion and suggestion of this research can give contribution for further research in the same field.
[bookmark: _Toc207866778]5.1 Conclusion
Based on the findings and discussion, all the research questions have been addressed. The teacher who participated in this study demonstrated a positive perception of reflective teaching. Reflective practice was considered beneficial to be implemented in teaching, as it helps teachers improve their teaching skills, serves as a basis for developing better lesson plans, and enables them to identify students’ achievements. Furthermore, the teacher applied several types of reflective teaching. The most frequently used tool was a teacher’s diary, followed by peer observation, students’ feedback, and video recording. The suggestion for the next researcher is about the participants. Since this study only has one participant, it would be good if the future researchers could get some teachers to know their perceptions and the types of reflective teaching that they used in doing a reflection.
5.2 [bookmark: _Toc207866779]Suggestion
Based on the result of the research findings, the researcher would like to give some beneficial suggestions:
1. English Teachers
The researcher would like to give some suggestions for the teachers; they should play more attention in their performance as a teacher. Teachers have significant role in education especially in teaching English.
2. Future Researcher
The researcher suggests that the future researcher that is interested in studying about reflective teaching will make use the limitation of the study in improving the future study qualities. Related to reflective teaching, there are many recent issues that the future researcher can deal with, for example in the latest curriculum 2013. The researcher may take the principle of reflective teaching with the implementation of the curriculum. Furthermore, the study about reflective teaching quantitatively is another suggestion for the next study. In order to know the percentages of teachers in Indonesian context that applies reflective teaching in their practice.24
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[bookmark: _Toc207866781]APPENDICES
Interview Guidelines
Adapted from Richard & Lockhart (1996)
	No.
	Question
	Participant
	Answer

	Q1
	Berkaitan dengan reflective teaching. Apa definisi dari reflective teaching yang ibu/bapak pahami?
	T1
	Nah mengajar reflektif itu sendiri merupakan sebuah kegiatan pembelajaran reflektif yang mungkin mampu merefleksikan proses pemebalajaran yang berlangsung secara komprehensif secara komplex dengan menelaah setiap detail yang terjadi untuk terus dapat diperbaiki menjadi lebih baik lagi. intinya ya mungkin kurang lebih seperti itu, intinya berubah kearah yang lebih baik dengan merefleksi diri sendiri serta evalusi diri, mungkin seperti itulah kurang lebihnya.

	
	
	T2
	Euum yang saya tau reflective teaching itu eum guru yang senantiasa merefleksi atau intropeksi terhadap dirinya sendiri, tentang apa kelebihan dan kekurangan dia sehingga senantiasa berinovasi atau memperbaiki kekurangan dan kelebihan yang guru tersebut miliki.

	Q2.
	Apakah institusi tempat ibu/bapak mendapatkan pendidikan menjadi guru membekali ibu tentang pengetahuan menjadi guru yang reflektif?
	T1
	Baik berkaitan dengan Reflektif yang ada di instansi saya, sebenarnya setiap tahunnya ada cuman euh tidak terlalu diperhatikan gitu. Tapi intinya setiap sekolah pasti ada melakukan tentang hal itu termasuk diri saya pribadipun mendapatkan euh menjadi pengetahuanlah reflektif itu sendiri. Jadi intinya disekolah saya mendapatkan pendidikan menjadi seorang guru itu ya ada dalam artian dibekali oleh instansi saya.

	
	
	T2
	Ya, karena biasanya suka diadakan in house training eum fungsinya yaitu tadi supaya membekali kita menjadi guru yang reflektif. 


	Q3.
	Apa yang bapak/ibu persiapkan sebelum memulai pembelajaran? Apakah sebelum mengajar bapak/ibu mempelajari RPP terlebih dahulu?
	T1
	ya tentu saja saya menggunakan dan mempelajari RPP karena kenapa? Karena RPP merupakan acuan supaya pembelajaran yang ada dikelas ataupun kegiatan belajar mengajarnya terarah terkonsep serta teratur sesuai dengan konsep ataupun rencana yang telah dipaparkan ataupun telah dikonsep didalam rencana pelaksanaan pembelajaran. Jadi menurut saya pribadi ya sangat penting dan itu akan menjadi lebih baik untuk mengajar didalam kelas, sehingga tersusun dan sistematis dari pembukaan sampai dengan penutupan bahkan sampai dengan evaluasi kepada siswa.

	
	
	T2
	Ya tentu saya membuat RPP dan itu tentunya bisa menjadi lebih baik karena kita lebih terencana dalam mengajar.

	Q4. 
	Selain RPP, apakah bapak menyiapkan media/alat pembelajaran sendiri atau menggunakan alat/media yang sudah tersedia?
	T1
	Nah sebetulnya yang digunakan oleh saya pribadi banyak menggunakan jenis-jenis media pembelajaran. Misalnya ada media bergerak, ada suara atau film dari televise ataupun animasi, ada juga media visual diam slide ataupun powerpoint kemudian ada juga misalkan saya membuat apa menggunakan media visual bergerak kemudian ada juga saya menggunakan media visual diam seperti yatadi lide, halaman cetak ataupun foto ya ataupun saya menggunakan karton juga gitu. Jadi selain dari RPP sayapun menggunakan alat peraga ataupun media lain dalam pembelajaran.

	
	
	T2
	Eumm kalau untuk saya pribadi, selain RPP saya mencoba menyiapkan eumm Media yang saya buat sendiri karena untuk pelajaran bahasa inggris disekolah saya tidak ada eumm media yang tersedia. Makanya saya membuat media sendiri.

	Q5.
	Berkaitan dengan praktik mengajar bapak/ibu dikelas, apakah bapak/ibu sering menerapkan peer observation sebagai alat/bahan mengajar? 
	T1
	Eumm peer observation itu sama dengan saling ngeobservasi antara guru bahasa inggris yah? Kalau disekolah saya pribadi sih sudah jarang ada hal yang seperti itu. Saya sendiripun belum pernah masuk kekelas partner saya yang sedang mengajar


	
	
	T2
	Peer observation biasanya dilakukan satu kali per semester. Kami mengamati pengajaran satu sama lain, kemudian kami berdiskusi tentang hasil observasi. Kita bisa belajar banyak dengan melakukan observasi.

	Q6.
	Setelah pembelajaran, apakah ibu/bapak sering mengevaluasi pembelajaran ibu/bapak? Jika ya, bagaimana ibu/bapak mengevaluasi pembelajaran bapak sendiri? 
	T1
	Ya tentunya saya juga melakukan hal itu. Jadi yang pertama saya merumuskan dulu evaluasi kemudian yang kedua menetapkan aspek-aspek yang akan dievaluasi. Misalnya aspek cognitive, affective ataupun psikomotor. Nah kalau dikurikulum 2013 itu kami mengacu kepada penilaian ataupun evaluasi pertama ya itu pengetahuan, kedua keterampilan, ketiga sikap dan yang terakhir saya memilih dan melakukan teknik yang akan dipergunakan dalm pelaksanaan evaluasi. 

	
	
	
	Ya karena menurut saya dengan evaluasi kita bisa mengetahui sejauh mana ketercapaian pembelajran kita. 

	Q7.
	Apakah bapak pernah membuat video recording selama pembelajaran berlangsung? Jika ya, mengapa? Apa menurut bapak/ibu hal tersebut hal tersebut penting dilakukan?
	T1
	Saya pribadi tidak melakukan karena ya tidak akan cukup waktunya sehingga tidak dilakukan. Saya selama pembelajaran ya berpacu saja pada RPP yang telah dibuat kemudian saya sesuaikan dengan durasi yang sudah ditentukan sehingga tidak ada pembuatan video recording ketika proses pembelajaran berlangsung.

	
	
	T2
	Eumm selama pembelajarabn sebelum Covid19 saya sendiri belum pernah membuat video recording, karena kebetulan pembelajarannya berbentuk tatap muka jadi saya belum menggunakan video recording. Kecuali sekarang selama pandemic karena pembelajarannya daring ya saya pernah sesekali membuat video recording. 

	Q8.
	Adakah aspek pengajaran yang ingin ibu/bapak tingkatkan?  
	T1
	Ya tentunya banyak sekali, ya mudah-mudahan para siswa bisa mencapai euh ndicator ataupun target yang diinginkan sesuai dengan RPP salahsatunya ya kemampuan dalam pengetahuannya ataupun intelegensinya kemudian kemampuan dalam keterampilannya dan yang terakhir ya kemampuan dalam sikapnya. Itu adalah salah satu aspek pengajaran yang ingin ditingkatkan oleh siswa euh oleh seorang guru kepada siswanya, mungkin seperti itu. 

	
	
	T2
	Ada yaitu mencari aplikasi atau model pembelajaran yang bisa meningkatkan pemahaman siswa dikelas.

	Q9. 
	Sejauh yang ibu/bapak ketahui, apa pendapat ibu/bapak tentang praktik mengajar ibu/bapak sendiri? Hal apa yang telah ibu/bapak lakukan untuk meningkatkan dan mengembangkan kemampuan ibu/bapak sebagai guru?
	T1
	Baik berkaitan dengan tentang praktik mengajar itu sendiri gitu yah. Nah menurut saya pribadi untuk meningkatkan kemampuan itu ya pertama harus sering berkomunikasi dengan MGMP, yang kedua mengikuti workshop kemudian ada pelatihan pelatihan kemudian intinya ya mengasah skill nya berlatih terus serta mengikuti meng euh beberapa pelatihan atau seminar yang dilakukan oleh dinas terkait berkaitan dengan kemampuan seorang guru.

	
	
	T2
	Euum praktik mengajar saya sendiri biasanya lebih ke diskusi dengan siswa, unjuk kerja siswa, pokoknya berusaha untuk euum eumm mencoba untuk student oriented tidak teacher oriented gtu, supaya untuk mengembangkan ya itu tadi mencoba mencari model atau aplikasi pembelajaran yang bisa mendukung saya dalam mengajar dikelas. 

	Q10.
	Seringkah ibu/bapak memikirkan eksistensi ibu sebagai seorang guru? Kapan waktu yang sering ibu/bapak gunakan untuk memikirkannya?
	T1
	Berkaitan dengan memikirkan eksistensi sebagai seorang guru, Kapan memikirkannya ya tentunya setiap kali pertemuan setiap kali berjumpa dikelas itu mungkin salah satu eksistensi yang dilakukan oleh seorang guru. Intinya seorang guru ya menjadi pigur menjadi fasilitator ketika berada dikelas atau berada disekolah dan itulah salah satunya ataupun euh yang digunakan seorang guru untuk memikirkan eksistensinya.

	
	
	T2
	Ya saya selalu memikirkan tentang eksistensi saya terutama di waktu-waktu luang baik itu istirahat atau ketika sedang ada di sudah pulang kerumah.

	Q11.
	Kira-kira menurut ibu/bapak adakah manfaat menjadi reflektif dalam mengajar?
	T1
	Berkaitan dengan manfaat reflektif teaching menurut saya itu begitu sangat penting. Kenapa? Karena penting dalam membantu guru. Pertama mengidentifikasi, kedua mengembangkan, serta ketiga memperkuat apa yang telah dilakukan. Sehingga secara berkala dapat meningkatkan kemampuan dan memperbaiki kekurangan. Intinyabegitu  sangat penting reflektif teaching itu dilakukan dan di adakan ataupun dievalusi kembali disekolah masing-masing. 

	
	
	T2
	Ya tentu saja, karena dengan begitu eum guru tersebut tidak diam ditempat tapi senantiasa untuk menjadi lebih baik. 

	Q12.
	Apakah setelah pengajaran berlangsung bapak/ibu membuat catatan-catatan evaluasi diri agar pembelajaran selanjutnya berjalan lebih baik?
	
	Ya tentunysa supaya kedepannya leboh baik lagi da nada evaluasi ataupun gambaran. Selain itu, siswa juga akan lebih giat dalam belajar karena pekerjaannya dihargai. Jadi setelah siswa menggunakan saran atau komentar siswa akan paham dalam kekurangannya sehingga segera siswa akan memperbaikinya. Begitupun guru, guru juga segera dapat melihat rkekurangan program perencanaannya eum apa yang telah dilakukan didalam kelas gitu yah. Jadi intinya saya melakukan evaluasi diri supaya kedepannya lebih baik lagi. 

	
	
	T2
	Eum untuk saya pribadi saya suka membuat catatan tapi tidak begitu detail mungkin. Jadi catatannya lebih kea pa namanya catatan untuk anak-anak yang bermasalah dikelas atau catatan kecil tentang kendala ketika mengajar dikelas agar dipertemuan yang akan dating bisa lebih baik lagi.

	Q13.
	Apa bapak/ibu memberikan feedback kepada siswa setelah pengajaran? Feedback seperti apa yang bapak berikan? 
	T1
	Ya tentunya setiap guru memberikan feedback atau umpan balik kepada siswanya ketika sedang proses ataupun setelah proses pembelajran. Nah feedback yang saya berikan pertama menstimulus siswa supaya paham pada materinya, kemudia memberikan pelatihan, kemudia adanya diskusi dan yang terakhir tentunya ada evaluasi dan itulah adalah feedback yang saya berikan kepada siswa. Selain itu ya mungkin ada juga feedback yang lain ya itu untuk refleksi kepada siswa ataupun meninjau kembali pembelajaran yang telah diberikan sehingga siswa paham dan guru mengetahui sejauh mana kemampuan siswa dalam pembelajaran dikelas.  

	
	
	T2
	Eum untuk saya pribadi bener saya suka memberikan feedback kepada anak fungsinya agar anak membahas kembali apa yang mereka pelajari 

	Q14. 
	Apakah ada kesulitan dalam menerpkan/ mempelajari reflective teaching?
	T1
	Kalau menurut diri saya pribadi itu relative karena mungkin mengajar reflektif itu merupakan suatu kegiatan pembelajaran reflektif yang mampu untuk merefleksi proses pembelajaran secara langsung yang keseluruhan dengan menelaah setiap detail yang terjadi untuk terus dapat diperbaiki menjadi lebih baik. Ya intinya ada kesulitan, ada kemudahan itu tergantung. Tapi kesulitannya terkadang siswa berbeda karakter, berbeda pemikiran, dan berbeda kemampuan sehingga itu mungkin itu adalah kendala dalam proses pembelajaran yang berlangsung dikelas. Intinya kita harus pandai untuk menggunakan strategi dalam mengajar reflektif itu didalam kelas. 

	
	
	T2
	Eum kalau untuk saya pribadi tidak begitu sulit karena kalau untuk saya pribadi saya sering melakukan hal itu. Tapi mungkin eum saya jarang menuliskan secara detail tentang eum kegiatan reflective teaching itu sendiri. Kebanyakannya yang menjadi reflective teaching itu sendiri saya lebih menyimpan didalam memori saya sendiri eum kalau dicatatan itu lebih sedikit. 

	Q15.
	Mengenai action research. Apakah bapak/ibu pernah melakukan penelitian tersebut sebagai bahan mengajar? 
	T1
	Eumm saya pribadi sih belum pernah melakukan penelitian itu karena saya tidak punya waktu untuk itu.

	
	
	T2
	Action research itu melakukan penelitian terhadap bahan ajar kita kan yah? Saya sendiri belum pernah melakukan hal tersebut karena menurut saya dibutuhkan waktu dan pengetahuan yang harus cukup luas, dan saya sendiri tidak punya cukup waktu untuk melakukan hal tersebut.
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