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The Use of Authentic Materials on Short Functional Text in Improving Students’ Reading Skills. 
Thesis Department of English Education, Institut Pendidikan Indonesia.
N Halza Nurbasyariah Islami, 2024
The purpose of this study was to investigate The Use of Authentic Materials on short functional text in improving students reading skills. The population of the study was 66 students who were divided into 2 classes which were XI IPA 5 as the experimental class and X IPA 1 as the controlled class, each class consisted of 36 experimental class students and 31 control class students. The method used in this research is quantitative method and the design used in this research is quasi-experimental design. In collecting data, the author conducted a pre-test and post-test by presenting a reading comprehension test consisting of 20 multiple-choice items for each test. In analysing the data, the author used a t-test. The results showed that there was a significant score on the students' reading comprehension test by using authentic materials in news teaching On the significance table, it can be seen that at df = 64 and at 5% significance degree the value of significance degree is 2.00. By comparing the values, to is greater than t-table. The results show that the t-test (to) < t table (tt) (0.02 < 2.00). The alternative hypothesis (Ha) is accepted and the null hypothesis (Ho) is rejected. Therefore, it can be interpreted that the use of authentic materials can improve students' reading skills of short functional texts.
Keywords: Authentic Materials, Reading Skills, and Short Functional Texts.viii



[bookmark: _Toc180795056]ABSTRAK
Penggunaan Materi Otentik pada Teks Fungsional Pendek dalam Meningkatkan Kemampuan Membaca Siswa. Skripsi Jurusan Pendidikan Bahasa Inggris Institut Pendidikan Indonesia.
N Halza Nurbasyariah Islami, 2024
Tujuan dari penelitian ini adalah untuk Untuk menyelidiki penggunaan materi otentik pada teks fungsional pendek dalam meningkatkan kemampuan membaca siswa. Populasi penelitian adalah 66 siswa yang terbagi menjadi 2 kelas yang merupakan XI IPA 5 sebagai kelas eksperimen dan X IPA 1 sebagai kelas terkontrol, masing-masing kelas terdiri dari 36 siswa kelas eksperimen dan 31 siswa kelas kontrol. Metode yang digunakan dalam penelitian ini adalah metode kuantitatif dan desain yang digunakan dalam penelitian ini adalah desain kuasi eksperimental. Dalam pengumpulan data, penulis melakukan pre-test dan post-test dengan menyajikan tes pemahaman bacaan yang terdiri dari 20 item pilihan ganda untuk setiap tes. Dalam menganalisis data, penulis menggunakan uji-t. Hasil penelitian menunjukkan bahwa terdapat skor yang signifikan pada tes pemahaman bacaan siswa dengan menggunakan materi otentik dalam pengajaran berita Pada tabel signifikan, dapat dilihat bahwa pada df = 64 dan pada derajat signifikansi 5% nilai derajat signifikansi adalah 2,00. Dengan membandingkan nilainya, to lebih besar dari tt. Hasil penelitian menunjukkan bahwa uji-t (ke) < tabel t (tt) (0,02 < 2,00). Hipotesis alternatif (Ha) diterima dan hipotesis nol (Ho) ditolak. Oleh karena itu, dapat diartikan bahwa penggunaan materi otentik dapat meningkatkan keterampilan membaca siswa terhadap teks fungsional pendek.





Kata kunci: Materi Otentik, Keterampilan Membaca, dan Teks Fungsional Pendek. ix
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[bookmark: _Toc180795058]CHAPTER I
INTRODUCTION
	This introductory chapter presents the background of the study, the research question, the aims of the study, and the significance of the study along with defining some special terms used in the paper. The chapter which follows will present the theoretical foundation for the study.
1.1 [bookmark: _Toc180795059]Background of the Study.
Reading is one of the four skills learned in school. There are two main reasons for reading; the first is reading for self-enjoyment and the second is reading for information. (Francoise Grellet & Cambridge University Press, 2010). Reading is also something important and indispensable for students because the success of their studies depends to a large extent on their ability to read. If their reading skills are poor, they are likely to fail in their studies or at least they will have difficulty in making progress. On the other hand, if they have good reading skills, they will have a better chance of succeeding in their studies. In reading, in order to understand a text, the reader must be able to manage every part of the text, because reading is a constant guessing process, and what is brought to the text is often more important than what is found in it. This is why, from the very beginning students should be taught to use what they know to understand unknown elements, whether these are ideas or simple words (Fuller, 2019). Understanding English can be difficult for students if they dislike the activity of reading.  
In the National Education System, improving the four English language skills is the main goal of English education in Indonesia. As stated in the 'Competency Standards' and 'Basic Competencies' of reading skills for Senior High School, students should be able to understand text types such as narrative, narrating, functional, procedural, etc. At the Senior High School level, before students master other skills such as writing, listening, and speaking, students are emphasized to improve reading comprehension. The students will learn various short functional texts that relate to their daily lives such as advertisements, memos, announcements, greeting cards, invitations, letters, etc. Short functional texts play an important role in English language learning as they help students understand and use language in real contexts (Brown H. D., Principles of Language Learning and Teaching, 2000). Short functional texts serve to introduce everyday contexts such as invitations, announcements, advertisements, and instructions so that students can apply the language learned in situations relevant to their lives (Harmer J. , 2007). In addition, short functional texts improve reading skills by focusing on important information and enriching vocabulary through the use of formal and informal language (Richards J. C., 2010). Teaching grammar in contexts that correspond to everyday language use allows students to understand how grammar functions, rather than just memorising rules. This strengthens their understanding of the relationship between form, meaning and usage (Adair-Hauck, 2002). Short functional texts not only train reading skills, but also writing, listening, and speaking skills, as students can practice writing short texts such as invitations or memos, as well as listening to oral instructions or short conversations (Harmer J. , 2007). Thus, short functional texts promote effective communication and enhance students' understanding of the proper use of language in various everyday situations (Richards J. C., 2010).
Nevertheless, teachers still face difficulties in teaching reading to students. Teaching reading is challenging because, in addition to the lack of vocabulary known by the students, the classroom environment and the student's conditions also significantly affect the learning process. As a result, students often become bored with reading, which makes them reluctant to read texts. Moreover, the complexity of reading can be a problem and challenge for both students and teachers, as reading is a receptive skill and most students struggle with understanding texts, vocabulary, and the purpose of the text. The variety of reading problems among students sometimes leaves teachers confused about choosing appropriate teaching methods and media (Kartikawati, 2018). According to (Murcia, 2002) that reading is a skill that everyone needs at elementary school, junior high school, high school, and university levels. 
Considering the above facts, experts argue that using authentic materials to teach reading helps bridge the gap between classroom textbook knowledge and students' ability to use natural language in real-world communication. In short, incorporating accurate materials helps students gain adequate communicative competence in the focus language.  Although the use of native language teaching materials is a widely accepted phenomenon by a large number of educators, the successful integration of these materials into the learning environment is still a controversial subject matter (Blagojevic, 2013). Authentic Materials (AMs) are widely used in teaching English by teachers to achieve better results when teaching students in English classes.   Authentic materials provide learners with many significant advantages and promote high motivation and interest in language learning and lead to improved communicative competence (Guariento, 2001). Has another definition for authentic materials, which is "exposure to language and actual use in one's community” (Kilickaya F. , 2004).
In Curriculum 2013 (Kurtilas), the teacher acts as a facilitator who helps students understand the concepts taught through a scientific approach. This approach involves five main steps: observing, questioning, gathering information, reasoning and communicating. The curriculum emphasizes the development of critical, creative and analytical thinking skills through integrated learning. In Kurtilas, emphasis is placed on clearly structured materials based on the basic competencies that must be achieved at each level of education. Students are directed to develop core competencies, which include attitudes, knowledge and skills. Learning in Kurtilas is also supported by active learning models such as problem-based learning (PBL) and discovery learning, which challenge students to find solutions to problems or challenges given by the teacher. However, the focus on real-life and collaborative skill development is not as strong as in the Merdeka Curriculum. The use of the Project-Based Learning (PJBL) method is still possible, but it is more structured and integrated with the established curriculum, with more guidance from teachers to ensure learning outcomes are in line with expected competencies.
Regarding this topic, numerous studies have discussed the use of authentic materials (Ismet Perkasa, 2012). For example, while some researchers have found an important role of authentic materials in linking classroom situations to real-life phenomena by exposing students to natural inputs (e.g.), some researchers claim that the use of authentic materials in a real-world setting is not appropriate. (Al Azri, 2014; Hwang, 2005; Kim, 2000; Soliman, 2013; Zhafarghandi, 2014) specifics of classroom organisation are time-consuming and too complicated for language teachers to handle (Guariento, 2001; Gulikers, 2005; Richard, 2002; Kilickaya F. , 2004). The biggest problem with authentic materials is that if the wrong type of text is chosen, the vocabulary may not be relevant to the learner's needs, and too much structure can create difficulties.  This limited exposure to language and grammar runs counter to the idea of introducing authentic Latin. (Guariento, 2001) Students can connect knowledge of the outside world with their classroom knowledge (Abdulhussein, 2014; Harmer J. , 2001). According to the criteria (Johnson, Introduction to Foreign Language Learning and Teaching, 2005), the most important factors in selecting authentic materials are textual authenticity, content adequacy, suitability for course objectives, and availability. Interestingly, the use of authentic materials in English language teaching and learning has proven to have a positive impact on students. One of the studies conducted by (Richards J. a., 2014; Agustina, 2009).  It can also expose students to cultural features resulting in deeper understanding and interest in the topic. It can also help students develop their ability to understand texts in reading and speaking skills. First, several studies clarify the benefits of Authentic Materials (AMs) (Gilmore A. , 2007; Basturkmen, 2001) secondly some research has focused on the perception of AMs. (Herrington, 2000) Third, there are those that explain teachers' understanding of the teaching-learning process (Carter, 2001).
Teachers should introduce other materials as alternatives to provide students with a variety of situations in the classroom process. A good teaching reading process can involve readers in active interaction with what is presented in the text.   Especially in teaching reading short functional texts that have a variety of texts, teachers must make students interested in learning them. 
Short functional texts are different from other texts because they always appear in students' daily lives because students are not familiar with and must understand these texts well. One way to make reading classes about short functional texts more active is to use authentic materials for students.
Authentic materials are materials used in the target culture for actual communicative needs in teaching English. Using authentic materials in teaching reading can provide many benefits for students. Because the students can have more inspiration to use the language and they have been used to expose the language in real communication.  
Thus, based on the summary of previous research above, many have examined this matter. However, further research needs to be conducted on some students regarding authentic media materials to improve students' reading ability. Therefore, this study aims to examine students' knowledge of Authentic media materials in reading ability for learners. The area of language learning discussed in this paper is reading learning ability.
1.2 [bookmark: _Toc180795060]Reason for Choosing the Topics.
The main motivation of this research is to address the challenges students face in understanding short functional texts. Although these texts play an important role in everyday communication, many students struggle to understand their meaning due to the lack of engaging and context-relevant materials. Authentic materials, which reflect real-life language use, are believed to increase student engagement, develop practical language skills, and improve reading comprehension. This study aims to explore the effectiveness of such materials in improving students' reading ability while bridging the gap between classroom learning and real-world application.
1.3 Research Questions.
This question focuses on the method of using authentic materials in an educational context, particularly in helping students develop their reading skills. Authentic materials refer to materials taken from real life, such as news articles, advertisements, or announcements, which are expected to provide a more relevant and useful learning experience for students. This research will explore the techniques and strategies that teachers can use in presenting these materials effectively to improve students' skills in short functional texts.
This study aims to answer the research questions that have been formulated, namely: 'How to use authentic materials in improving students' reading skills on short functional texts? 
1.4 The Aims of The Study.
This research aims to explore in depth how authentic materials can be applied in the learning process to improve students' reading skills. Authentic materials here refer to resources drawn from everyday life, which are not only contextually relevant but also provide a more realistic experience for students in honing their ability to understand texts. The purpose of this study is to understand the impact of using authentic materials on students‘ skills to read and comprehend short functional texts, as well as how such materials can be integrated with existing teaching methods to improve students’ reading skills. Based on the research questions formulated above, the objectives of this study are as follows: 
To investigate the use of authentic materials in students' reading skills on short functional texts.
1.5 [bookmark: _Toc180795061]Limitation of The Problem.
This research focused on the use of authentic materials in students' reading skills on short functional texts. The research was conducted in a second-grade high school in Garut, Sukawening.
1.6 Research hypothesis.
This study aims to find out whether the use of authentic materials can improve students' reading ability on short functional texts compared to non-authentic materials. Therefore, the following hypotheses were formulated:
Alternative Hypothesis (Ha) : The use of authentic materials significantly improves students' reading ability on short functional texts compared to the use of non-authentic materials.
Null Hypothesis (H0)              :	There is no significant difference between the use of authentic materials and non-authentic materials in improving students' reading ability on short functional texts.
This hypothesis will be tested using paired sample t-test and independent sample t-test to analyze the pre-test and post-test results of both research groups.
1.7 [bookmark: _Toc180795063]Significance of The Study. 
This study hopefully will give some benefits to: 
a. Teachers
Teachers can enrich their teaching strategies to teach Reading comprehension by using authentic materials in reading classes, especially short functional text materials.
b. Students
Students can get some input to improve their reading comprehension of short functional texts by using authentic materials.
c. Researchers
It is expected that researchers know how to teach reading comprehension of authentic materials. When research has benefits, it can be an experience for researchers to find out whether the method under study has a good effect. Then, the researcher can use this method to teach in the future. 
1.8 [bookmark: _Toc180795064]Research Methodology
	This study used a quantitative approach with a quasi-experimental design. This design was used to evaluate whether there was a significant increase in the ability of the research subjects after being given special treatment. The research involved two groups, namely the experimental group that was given treatment using authentic materials and the control group that used non-authentic materials.
1. Research Participants
The participants in this study are high school students, with a total of 66 students randomly selected. The students will be divided into two groups: an experimental group with 35 students and a control group with 31 students.
2. Research Instruments
Pre and Post-Tests: Tests are designed to measure students' initial and final ability to understand short functional texts.
3. Data Collection
Data was collected through a pre-test and post-test, where both groups took a reading ability test before and after treatment.
4. Data Analysis
Quantitative data from the test results are analyzed using statistical tests such as t-test to compare the results between the experimental group and the control group. 
5. Validity and Reliability
The test instruments are validated by educational experts and the reliability of the instruments will be tested using Cronbach's Alpha to ensure data consistency..
6. Ethical Considerations
This research considers ethical aspects by seeking permission from the school and consent from the research participants. All data will be kept confidential and only used for research purposes.
1.9 [bookmark: _Toc180795065]Definitions of Terminology. 
	The use of precise and clear terminology is crucial in any research or project, as the definition of each term can influence the reader's understanding of the topic being discussed. In this study, several key terms have been identified to provide a deeper understanding of the concepts used. Below are the definitions of some relevant terms within the context of this research, which will help explain the framework and theoretical foundation underlying this study.
1.7.1 In his review of authentic materials, gives several definitions which were used over the years but finally settled on the one from Morrow cited in (Gilmore A. “., 2007), who defines authentic materials as real language, produced by real speakers or writers for real audiences and designed to convey some tangible message” (p. 98). Noting that this definition covers a wide variety of languages, we've opted for this modified definition:
“Authentic material is material that is created for some real-world purpose other than language learning, and is often, but not always, provided by native speakers for native speakers.”
This definition is also not without problems for two reasons. First, words such as native, authentic, and native speakers tend to be evaluative. The point of this book is not to argue that inauthentic materials (those created for language learning) are useless but rather that authentic materials are important and can be used far more widely than most teachers imagine. The material produced by advanced foreign speakers is quite common in some contexts where English is the lingua franca (that is, where the language is used as a common language among speakers of other first languages) and therefore falls within our definition of authentic material. Second, even with this definition, there is still a gray area, and it is important to discuss the possible benefits of the material for language teaching. Finally, they will use the terms text and material interchangeably throughout the remainder of this book. However, text generally refers to any spoken or written language that is part of a body of material. Material is a slightly broader term that includes text but, for example, perhaps just a collection of images without any language.
1.7.2 “Reading is a complex cognitive process that involves decoding (word recognition), comprehension, and interpretation of text. According to (Snow, 2002) Reading is not only about recognizing words but also involves deep comprehension and processing of information”. Also according to (Johnson, , 2010), “Reading is not only about recognizing words but also involves deep comprehension and information processing. In an educational context, reading is defined as a basic skill that must be mastered to understand, explore, and interpret information in various forms of text. This skill involves phonetic, vocabulary, fluency, and comprehension skills.”
1.7.3 “Functional text is defined as text that provides information about something in daily life. The text is functional because its use is tailored to a specific function. According to (Grellet, 2010), short functional texts are brief writings designed with a specific form, function, and message for the audience. An example is a letter, which serves as a form of written or printed communication.”
These definitions emphasize that reading is a process that is more than just recognizing words; it is the ability to understand, evaluate, and use information obtained from written text.
[bookmark: _Toc180795066]
CHAPTER II
LITERATURE REVIEW
Introduction.
This section explains the literature review and theoretical framework that form the basis of this research. The literature review serves to review relevant previous studies, provide a deeper understanding of the topic being studied, and identify unanswered research gaps. Through the literature review, researchers can formulate the context of the research more clearly, as well as place this research in a broader scientific framework. In addition, the literature review also helps in formulating hypotheses and research objectives by referring to existing theories or findings.
2.1 [bookmark: _Toc180795067]Reading. 
Reading is one of the essential skills in language acquisition, especially in academic contexts where students have to understand and analyse texts to acquire knowledge as well as improve other language skills such as listening, speaking and writing. The reading process is not just about recognising words; it also involves comprehension, critical thinking and interaction with the text. In this session, learn the definition of reading, its types, as well as the various purposes associated with reading activities. Understanding these aspects provides a basis for investigating how the use of authentic materials in students' reading skills on short functional texts.
2.1.1 [bookmark: _Toc180795068]Definition of Reading.		
Reading is about understanding written text.  This skill is mainly to exercise the eyes and the brain. Reading consists of two related processes, word recognition and comprehension. As one of the four skills learned in school, reading is one of the important skills that students must understand. According to Silberstein in his book, Techniques and Resources in Teaching Reading, “Reading is a complex information processing skill in which the reader interacts with the text to create meaningful discourse” (Silberstein, 2001). Reading is the most important foreign language skill because other skills such as listening, speaking, and writing involve reading as part of their activities.10

Reading also means dealing with language messages in written or printed form (Hedgcock's, 2009 ) or it can be stated that reading is the ability to draw meaning from the printed page and be able to interpret information from the text appropriately.   The best way to understand reading is to see it as an active process of guessing and understanding the text where the reader uses several clues to understand the text. Harmer also states in his book, How to Teach English, that “reading is also useful for other purposes: any exposure to English (provided students understand it more or less) is a good thing for English students” (Harmer J. , 2001).  
According to researchers such as, there are many reasons why students should read English texts. They are presented below: (Harmer J. , 2001)
a. Many of them want to be able to read English texts in English for their career.
b. Reading is part of language acquisition, so learners want to acquire it.
c. Reading is necessary to model good writing.
d. Reading is a model for students to learn language, vocabulary, grammar, punctuation and how to structure sentences, paragraphs and texts.
e. Reading can introduce students to many interesting topics.
	Brown states that reading is a process of negotiating meaning (Brown H. D., 2004). In this process, readers bring their understanding of the meaning of the text they are reading. This implies that the reader's understanding of the text results from the interaction between their thinking and the purpose of the text they are reading.
From the many definitions of reading above given by experts, it can be said that reading is an activity to get information and expand one's knowledge because in reading one does not just read a few lines of sentences but interacts with the text. He must be able to extract the necessary information. From the definition, we can conclude that reading is the process of people to learn and acquire knowledge by understanding text or printed words, in written form and has many purposes related to other skills in the English language. 
2.1.2 [bookmark: _Toc180795069]Types of Reading.
		There are many types of reading taught in high school, but the three most significant and commonly used types are Reading Comprehension, Critical Reading, and Close Reading. These three types of reading have different approaches and objectives in improving students' literacy skills.
		Reading comprehension is a type of reading that aims to help students understand the text as a whole. The main focus of this method is the recognition of the main idea, important details, as well as a general understanding of the content of the text. Students are trained to answer questions related to the text to test the extent to which they can understand and capture the message conveyed by the author. This involves identifying explicit information that is directly present in the text, as well as implicit information that requires inference based on context. According to (Grabe, 2002), reading comprehension also serves to improve students' ability to identify various text structures, decipher implied meanings, and connect the information in the text with their existing knowledge. Thus, reading comprehension not only enriches students' understanding of the text, but also trains their critical thinking skills in interpreting information thoroughly. 
Critical Reading is a reading process that not only focuses on literal comprehension of the text, but also involves the ability to analyze, evaluate, and provide critical assessment of the arguments or points of view presented by the author. The main purpose of critical reading is to encourage students to think more deeply and reflectively, and be able to recognize the implications of the ideas presented. According to (Wallace, 2003), critical reading teaches students to evaluate the reliability of the text, identify potential biases, and assess the validity of the logic and arguments presented.
In critical reading, students are trained to pay attention to how the author structures the argument, how evidence is used to support claims, and whether there are logical fallacies hidden in the text. In addition, students also learn to judge from various perspectives, see alternative viewpoints, and question basic assumptions in the text. This not only enriches students' understanding of the text content, but also develops critical thinking skills that are essential for analyzing information in academic contexts and everyday life. Critical reading essentially helps students become more skeptical and reflective readers, who are able to assess information objectively and thoroughly.
Close Reading is a reading method that involves a very thorough and in-depth analysis of the text. Students are expected to pay attention to every detail in the text, from word choice, sentence structure, to the implied meaning that may be hidden behind the words. According to (Frey, 2012), close reading emphasizes the importance of deciphering linguistic and rhetorical aspects in the text to understand how the author uses these various elements effectively. This method is often applied to literary works or complex academic texts, where students are invited to examine in detail how small elements contribute to the overall meaning of the text.
The goal of close reading is to help students understand how each component in the text works together to create a broader meaning. Fisher and Frey also emphasize that by analyzing word choice, relationships between sentences, and deeper context, students can develop critical thinking skills as well as a better appreciation of aesthetics and language structure. Thus, the close reading method allows students to not only understand the text superficially, but also explore deeper and reflective meanings.

2.1.3 [bookmark: _Toc180795070]Purpose of Reading
Reading is one of the activities that people usually do anywhere and anytime. Many people have different purposes when they read texts or books, it could be to find information or for reading pleasure. Due to this condition, the purpose of reading becomes complex and diverse. Many experts have different ideas about the definition and explanation of reading. Like Jo McDonough and Christopher Shaw in their useful book excerpt classify reading into:
a. Getting general information from the text: Reading with this purpose means that the reader focuses on understanding the main idea or the big picture of the text being read. The reader is looking for a general understanding of the topic without paying too much attention to small details. For example, when someone reads a news article to find out what happened without going into every fact or figure. (Brown H. D., 2001) also emphasizes the importance of gaining general information as part of comprehensive reading skills, which helps readers summarize and infer the meaning of the text as a whole.
b. Getting specific information from the text: In this context, the reader has a more focused goal, which is to look for specific information in the text. This is often referred to as “scanning” reading, where readers track down specific information or details, such as names, numbers, or data relevant to their needs. (Grabe, 2002) add that this scanning skill is often used in academic or professional reading, where efficiency in finding information is crucial.
c. For pleasure or interest: Reading for pleasure is usually done without pressure to obtain specific information. Readers enjoy content for entertainment or self-improvement purposes, such as reading novels, poetry, or books that match their hobbies and interests. This purpose is more personal and driven by the desire to enjoy the reading experience itself. According to (Krashen, 2004), reading for pleasure plays an important role in improving language skills and comprehension, as this experience encourages readers to engage more deeply with the text.
McDonough and Shaw divide the above reading objectives into general, meaning that the reader wants to know about the information from the book in general. The reader wants to know about all the important information from the book/text. Meanwhile, getting specific information means that the reader wants to know the details of the text, to know now when or where something happened, to know what happened or has happened in detail the information written in the text. The last one is reading for pleasure or interest, in this purpose, readers just want to feel relaxed and for their enjoyment in their spare time.
(Grabe, 2002) in their book Teaching and Researching Reading identified various reading purposes that relate to how individuals process and understand texts. They classify reading purposes into several main categories:
a. Reading for simple information and skimming: These reading purposes involve searching for specific information in the text, either directly or quickly scanning the text to find main ideas or specific details. Reading for simple information is usually done in search of immediate facts, while skimming is more related to obtaining an overview or gist of the text (Grabe, 2002).
b. Reading to learn from the text: This is the type of reading done with the aim of absorbing and learning new information in depth. Readers seek to understand the structure of the text, key concepts, and the relationship between ideas in the text. This activity often occurs in academic contexts, where the reader needs to maintain a strong understanding of the material for future application (Grabe, 2002).
c. Reading to integrate information, write, and critique texts: Here, the reader not only seeks to understand the text, but also connect it to other knowledge or information, as well as use it to generate new texts or assess existing texts. This reading often occurs in scientific or critical contexts where the reader needs to synthesize different sources of information and evaluate them (Grabe, 2002).
d. Reading for general comprehension: This is the most common type of reading, usually to understand the narrative or information in the text as a whole without focusing on specific details. It is oriented towards a broad understanding of the text, such as when one reads a novel or a news article. (Grabe, 2002).
The first purpose is the same as the purpose of reading above, which is to find or get information. As most people believe that this is a common reading ability. It can use scan or skim. Scan is the ability to see keywords for specific information or specific words in the text. Similar to scanning, skim is a common part of reading tasks and is a useful skill in reading ability. Skimming requires good reading strategies as well as good basic reading comprehension skills.  The second is reading to learn from the text, it happens in academic and professional contexts. This includes main ideas, rhetorical frameworks and links to the reader's own prior knowledge. The third is reading to integrate information, write and critique texts. This purpose requires critical evaluation of the information read, so that the reader can integrate the information for the reader's purpose.  Meanwhile writing and critiquing text requires the ability to compose, select, and critique information from the text. The last one is reading for general comprehension, it is the most basic purpose of reading. This ability usually occurs automatically by fluent readers.
Francoise Grellet says in her book that the reasons for the purpose of reading are reading for pleasure and reading for information (to know something or do something with the information you get). Reading becomes an activity to pass the time and also get information from the text after we read it.
In general, the idea of the purpose of reading by some of the above experts is similar.  They agree that the first and basic purpose of reading is to gain information and a general understanding of the text, which can use scanning and skimming techniques. Reading can also be an enjoyable activity in leisure time.  Based on the above, we can conclude that the purpose of reading depends on the reader.  It can be set by the reader before doing the reading activity.
2.2 [bookmark: _30j0zll][bookmark: _Toc180795071]Short Functional Texts
In this section, we discuss short functional texts that have an important role in everyday life. Short functional texts are often used to convey information, directions, or messages in a concise and easy-to-understand form. In the context of language teaching, short functional texts help students understand and apply language practically. Through these texts, students are trained to interact with different types of information often encountered in daily life, such as advertisements, announcements, greeting cards, invitations, and letters. In addition, short functional texts also enhance students' critical thinking skills by encouraging them to analyze and interpret concise information effectively. This section will outline the definition, purpose, and various types of short functional texts commonly found as well as provide concrete examples of their use.
2.2.1 [bookmark: _Toc180795072]Text Definition
Talking about reading, it cannot be separated from the text as the material.  For centuries, texts have played an important role in language teaching, especially in teaching reading. Because reading requires text to be re-advertised. According to Floriasti cited by Anderson, texts are pieces of written or spoken language created for specific purposes and contexts. (Floriasti, 2012) That definition tells us that text is not always in written form.  It can be a spoken text, not always in printed form as it can be a word or as thick as a book.  When words are put together even if they are spoken or written but the meaning is to communicate meaning, text is created. The intent of reading the text can affect the nature of the information required from the text. Text is valuable as a unit of communication rather than a sentence. 
This text aims to convince the reader to know its purpose and provide him with information.  When using language for various purposes, many texts are produced. There are several types of texts, so the types of texts given to students vary, such as narrative, recount, procedural, functional, and descriptive.  What is important about text is that it must be communicative to convey its meaning. In conclusion, text is a language product not only about words or sentences but also conveys about the meaning on it as it can be written or spoken.
2.2.2 [bookmark: _Toc180795073]Definition of Short Functional Text
Short Functional Texts or factual texts are short texts that contain orders, directions, or something to do or not to do which can be Cards, short messages, shopping lists, warnings (notices), announcements, and others that contain meaning and usefulness in everyday communication. Essay texts in the form of descriptive, narrative, recount, report, and procedure are long texts that can be categorized into Long Functional Text (The term is not raw/not commonly used).
  Short Functional Texts are transcriptions that are meant to help readers accomplish everyday tasks. Based on Halliday and Hasan's statement, a text can be said to be functional. By functional, it means that the language in the text does something in a context. (Halliday, 2001) Examples of functional texts might include a recipe for cooking; directions to a location; a memo notifying of a change in company address, or store opening times; a schedule of times and locations of events during a seminar; a directory of addresses, phone numbers or email addresses; instructions on a test; a menu from a restaurant; a pamphlet informing the public of a grand opening, store closing, or foreclosure; or a how-to manual just to name a few.
Functional text is used for everyday information. It presents information or ideas and aims to show, tell or persuade the audience. (Anderson, 2001) It is called functional because it helps you function in your daily life. For example, if I want to make a chocolate chip cookie, I will read the recipe. If I want to know my friend's phone number, I will look it up in the phone book. If my English teacher gives a test, I need to read the instructions.
2.2.3 [bookmark: _Toc180795074]Types of Short Functional Text
In relation to short functional texts, based on the Curriculum 2013 (Kurtilas), students learn about many short functional texts in reading comprehension; however, for eleventh-grade students at the senior high school level, the types of short functional texts only focus on: advertisements, announcements, greeting cards, invitations, and letters. Therefore, this study focuses on five types of short functional texts which will be discussed below:
1. Advertising
Advertising is a means of marketing communication that aims to introduce, promote, and influence target audiences to take certain actions, such as buying products or using services. In the context of digital marketing, advertising often refers to paid content displayed on online platforms, such as social media, search engines, or certain websites. According to (Armstrong, 2008), advertising is a form of nonpersonal promotion paid for by sponsors to create awareness and influence people to take actions desired by the sponsor.
advertisement example:
[image: ]
2. Announcement
	An announcement usually only contains a short text that has a specific purpose in providing formal information to many people.
Example of announcement:
School Announcement.
	ANNOUNCEMENT	                         ANNOUNCEMENT
       Number: 015/SMAN1/2024

In connection with the Youth Pledge Day Commemoration activities that will be carried out by SMAN 1 Garut, we inform the following:
Day/Date	: Friday, October 28, 2024
Time		: 07.00 WIB - finish
Place		: Main Field of SMAN 1 Garut
Activities	: Flag Ceremony
Student Art Performance
Speech and Poetry Contest with Youth Theme
Clothing	: National Batik Uniform
All students are expected to arrive on time and follow the entire series of events in an orderly manner. For students who cannot attend for certain reasons, please provide a letter of permission to their respective homeroom teacher no later than 1 day before the event.
Thus we convey this announcement. For your attention and cooperation, we thank you.
GGarut, October 4, 2024
PPrincipal of SMAN 1 Garut

Drs. H. Junaedi


Number: 015/SMAN1/2024
In connection with the Youth Pledge Day Commemoration activities that will be carried out by SMAN 1 Garut, we inform the following:
Day/Date		: Friday, October 28, 2024
Time		: 07.00 WIB - finish
Place		: Main Field of SMAN 1 Garut
Activities		:
· Flag Ceremony
· Student Art Performance
· Speech and Poetry Contest with Youth Theme
Clothing: National Batik Uniform
	All students are expected to arrive on time and follow the entire series of events in an orderly manner. For students who cannot attend for certain reasons, please provide a letter of permission to their respective homeroom teacher no later than 1 day before the event.
3. Greeting Card.
Greeting cards are printed media used to convey messages or greetings at special moments, such as birthdays, weddings, holidays, or other celebrations. Greeting cards usually contain personal messages, prayers, wishes, or motivational words addressed to the person receiving it. These cards are often decorated with attractive images, illustrations, or designs, and are given as a token of attention, appreciation, or affection at important moments in a person's life. Additionally, the thoughtful gesture of sending a greeting card helps strengthen personal connections and express emotions in a meaningful and tangible way.
Greeting card example:
🎉🎂 “Happy Birthday!” 🎉🎂 “Happy Birthday!”
May your special day be filled with happiness, love, and laughter. This year may bring success, health, and all your dreams come true. Enjoy every special moment! 🌟


May your special day be filled with happiness, love, and laughter. This year may bring success, health, and all your dreams come true. Enjoy every special momen

4. Invitation
An invitation is a written or verbal letter or message that aims to invite a person or group of people to attend an event or activity. Invitations usually include information about the time, place, purpose, and other information related to the event. There are various types of invitations, such as formal invitations for official events (e.g. weddings, meetings, seminars) and informal invitations for casual or private events (e.g. birthday parties, family gatherings).
Sample invitation:
BIRTHDAY INVITATIONBIRTHDAY INVITATION
Hello, my dear friends,
I am very happy to inform you that I will be celebrating my [Age] birthday and would like to invite you to the celebration!
Here are the details of the event:
Day/Date: Sunday, October 20, 2024
Time : 4 pm - finish
Place: My house, Jl. Bahagia No. 23, Bandung
There will be:
Dinner together
Fun games
Cake cutting and prayer together
And surprise gifts!
Don't forget to come, the event will definitely be exciting and more memorable if you all attend. I look forward to seeing you to celebrate this special day together!
Love you,
DINDA


Hello, my dear friends,
I am very happy to inform you that I will be celebrating my [Age] birthday and would like to invite you to the celebration!
Here are the details of the event:
Day/Date: Sunday, October 20, 2024
Time : 4 pm - finish
Place: My house, Jl. Bahagia No. 23, Bandung
There will be:
5. Mail
A letter is a form of written communication used to convey a message or information from one party to another. Letters can be used in various contexts, such as business, personal, formal, and informal. Letters usually have a structure that consists of several parts, including:
1. Letterhead (if required, for official letters)
2. Date
3. Recipient's address
4. Opening greeting
5. The body of the letter containing the main message
6. Closing greeting
7. Signature and sender's name
Letters can also be electronic mail (email) in digital form, but the basic structure remains similar to conventional letters.
Sample letter:
PT Sejahtera Bersama
Jl. Mawar Indah No. 45, Jakarta
Phone: (021) 123456 | Email: info@sejahterabersama.co.id
Jakarta, October 4, 2024
Number: 045/SB/X/2024
Attachments: -
Subject: Application for Marketing Cooperation
Dear Sir.
Mr. Arnold
PT Maju Jaya
Jl. Melati No. 12, Jakarta
With respect,
In order to increase the marketing reach of our products, PT. Sejahtera Bersama plans to collaborate with a company that has a good track record in distribution and marketing. We see that PT. Maju Jaya is one of the companies that has great potential to support our business growth.
Together with this letter, we are requesting cooperation in the marketing and distribution of our product, Extra Label. This product has a fairly broad market, with great potential in various parts of Indonesia. We believe, with the extensive distribution network and experience owned by PT Maju Jaya, this collaboration can provide great benefits for both parties.
The points that we offer in this collaboration are as follows:
PT Maju Jaya will get exclusive rights to distribute Extra label products in certain areas.
PT Sejahtera Bersama will provide training related to products and marketing strategies to the PT Maju Jaya team.
The benefits for PT Maju Jaya are in the form of commissions and incentives based on sales achieved each month.
We hope you can consider this request and are willing to hold a further meeting to discuss the details of the proposed cooperation. For further information, you can contact us at (021)123456 or via email info @sejahterabersama.co.id.
For your attention and good cooperation, we thank you.
Sincerely,
PT. Sejahtera Bersama


PT Sejahtera Bersama
Jl. Mawar Indah No. 45, Jakarta
Phone: (021) 123456 | Email: info@sejahterabersama.co.id
Jakarta, October 4, 2024
Number: 045/SB/X/2024
Attachments: -
Subject: Application for Marketing Cooperation
Dear Sir.
Mr. Arnold
PT Maju Jaya
Jl. Melati No. 12, Jakarta
With respect,
	In order to increase the marketing reach of our products, PT. Sejahtera Bersama plans to collaborate with a company that has a good track record in distribution and marketing. We see that PT. Maju Jaya is one of the companies that has great potential to support our business growth.
Together with this letter, we are requesting cooperation in the marketing and distribution of our product, Extra Label. This product has a fairly broad market, 
2.3 [bookmark: _Toc180795075]Authentic Materials
In language learning, the use of teaching materials is one of the important components that can affect the effectiveness of the teaching and learning process. One discussion that often arises in relation to the type of materials used is the difference between authentic and non-authentic materials. Authentic materials refer to materials taken directly from real-life contexts, which are not specifically created for teaching purposes. Non-authentic materials, on the other hand, are materials designed and compiled with specific language learning purposes in mind. Choosing between these two types of materials brings its own advantages and challenges in improving students' understanding of the language being learned. This section will discuss the meaning, characteristics, and advantages and disadvantages of authentic and non-authentic materials in language teaching.
2.3.1 [bookmark: _Toc180795076]Definition of Authentic Material
There has been much discussion about the use of authentic texts or materials in the English as a foreign language (EFL) classroom. (Al Azri, 2014) states that authentic materials are materials used to mimic real-world situations. In addition, the use of Authentic materials is expected to bring students in direct contact with reality so that students are interested during the learning process.  Authentic learning is based on authentic tasks and materials.  Authentic tasks are student-centred, interactive, engaging, and based on daily life. These tasks are also done using accurate materials with the same features. According to Cholewinski, authenticity is synonymous with real-life objects used to teach real-life situations in the classroom. This concept focuses on the use of materials that are not explicitly developed for teaching purposes..
Ferit Kilickaya also explains that a common definition of authentic materials is 'exposure' to real language and its use in one's own community. She writes:
Many teachers have discussed that the English presented in the classroom should be authentic, not produced for teaching purposes. Generally what this means is material involving language that naturally occurs as communication in contexts of native speaker use, or rather selected contexts where Standard English is the norm: real newspaper reports, for example, real magazine articles, real advertisements, cooking recipes, horoscopes etc.  (Kilickaya F. , 2013 ).
		The description of authentic texts can be defined as “materials that students need and want to read while traveling, studying abroad, or using the language as it is spoken outside the classroom. The purpose of an authentic text is not literary form or style but should be to understand the meaning and emphasize what is being said." (Berardo S. A., 2006)
		The use of authentic materials in language teaching has the main goal of “exposing” students to language used in real life as much as possible. Authentic materials include sources such as newspapers, magazines or other media that come from real contexts and are not adapted for pedagogical purposes. The use of these materials is very relevant in language learning as it helps students understand how language is used in everyday communication. (Sanderson, 2009), states that authentic materials give students direct access to the language used by native speakers, making the learning process more immersive and realistic. 
		The author can conclude that authentic materials are designed for native speakers and not for language teaching.   In this study, the author wants to use authentic materials adopted from English newspapers and magazines which include short stories, announcements and advertisements, written by English people and designed for native speakers.
2.3.2 [bookmark: _Toc180795077]Definition of Non-Authentic Material
Using inauthentic materials is not only a way to improve reading comprehension because students only learn the language in the classroom and are not exposed to real life. The term non-authentic material or text is the opposite of authentic text..
There are several discussions of non-authentic texts in language teaching terms.  According to Jeremy Harmer, “non-authentic texts can be described as texts that have been written for the purpose of language teaching primarily to language students.” In other words, non-authentic materials are specifically designed for the purpose of language learning.
	Non-authentic materials are teaching materials that are not derived from real situations but are created or compiled specifically for educational purposes. The language used in non-authentic materials is artificial and varied, as the focus is on what is to be taught, rather than on the use of natural language (Harmer J. , 2002). This often results in the use of language that is excessive or inappropriate for everyday contexts. Here are some characteristics of language in non-authentic materials:
a. Perfectly formed sentences (all the time). 
Non-authentic materials tend to use grammatically perfect sentences, without considering variations in real conversations that are often imperfect or incomplete (Richards J. C., 2001) In everyday life situations, conversations are usually imperfectly structured, containing repetitions, evasions and sometimes other imperfections. However, in non-authentic materials, sentences are often presented with perfect and consistent structures.
b. Questions Use Strict Grammatical Structures, Get Complete Answers
In non-authentic materials, questions are often structured with very formal and strict grammar. The expected answers are also usually grammatically complete, in contrast to real conversations where answers are often short, incomplete or implicit (Harmer J. , 2001). This is to ensure that learners are exposed to “correct” forms of grammar, but does not reflect the dynamics of everyday communication.
c. Repetition of Grammar Structures
Non-authentic materials often repeat certain grammatical patterns to familiarize learners with the structures being taught (Richards J. C., 2001). This repetition is necessary to reinforce understanding, but in real language, structural variations are usually more common. As a result, non-authentic materials can feel monotonous and rigid.
d. Not 'Reading' Well or Not Natural
Often, non-authentic materials do not “read” or feel unnatural when presented in a real context. This is due to too great a focus on perfect grammar and structure, without considering the context of language use (Gilmore A. “., 2007). These materials may be useful for teaching purposes, but are less appropriate if the main goal is to help learners understand language use in natural, everyday situations.
From the above discussion, the author defines that inauthentic texts or materials are texts or materials that are intentionally written for language teaching purposes, often focused on grammatical structures such as short stories, labels, and personal letters.
2.3.3 [bookmark: _Toc180795078]Characteristics of Authentic Materials
Authentic media materials in language learning have a key characteristic that emphasizes the importance of reflecting the real world in classroom activities. This idea was put forward by (Richards C. , 2006 ), who stated that “classroom activities should parallel the ‘real world’ as closely as possible” to create relevant and effective learning experiences. Since language is a means of communication, Richards argues that learning methods and materials should focus on the message or content, not on the medium used. In this context, the purpose of reading in the classroom should be the same as in real life, creating a strong relevance between classroom experiences and learners' real needs.
[bookmark: _2et92p0]Richards also argues for the importance of using authentic materials in language learning. He mentions several key reasons, including: a. Authentic materials provide cultural information about the target language, helping students understand the cultural context inherent in the language. b. They also provide exposure to natural language use, as it is used in real situations by native speakers. c. In addition, authentic materials are more relevant to learners' educational needs, as they more often reflect the language they will encounter outside the classroom. d. Finally, Richards emphasizes that authentic materials support a more creative approach to teaching, allowing teachers to develop more varied and engaging methods for students. Finally, Richards emphasizes that authentic materials support a more creative approach to teaching, allowing teachers to develop more varied and interesting methods for students.
Furthermore, (Richards C., 2006) also explains that although authentic materials have many advantages in language learning, there are some criticisms to consider. These criticisms reflect the challenges that can be faced when using authentic materials in the classroom, including:
a. Custom-made materials can also motivate learners: Critics argue that materials designed specifically for learning are no less motivating for students. They can be customized to suit learners' needs and specific learning objectives, making it easier for teachers to educate and target relevant competencies. As they are often created with a clear educational purpose, they can be more effective in helping students achieve learning objectives in a structured way.
b. They are superior because they are generally tailored to the syllabus: One of the main advantages of made-up materials is that they are developed based on a syllabus that has been designed to meet a specific learning curriculum. This makes them more targeted and systematic, according to the ability level of the students and the objectives to be achieved. Authentic materials, while useful, are often not specifically designed for educational contexts and therefore sometimes do not cover all the learning needs in the syllabus.
c. Authentic materials often contain complex and irrelevant language: Another criticism of the use of authentic materials is the level of complexity of the language used. As authentic materials are drawn from real life, they often contain vocabulary, grammar and structures that are much more complicated than learners at a given level can understand. In addition, not all authentic materials are relevant to the learning objectives or the context being studied, requiring customization to suit the needs of the learners.
d. Using authentic materials is a burden for teachers: One of the biggest criticisms is that using authentic materials can be an additional burden for teachers. Teachers have to spend more time selecting, customizing and simplifying authentic materials to suit students' level of understanding. This can be challenging, especially for teachers who have limited time to design and implement effective lesson plans. In addition, preparing authentic materials requires a deep understanding of the context and students' needs, which can be difficult to accommodate in the time available. 
2.3.4 [bookmark: _Toc180795079]Characteristics of Non-Authentic Materials
Non-authentic materials in an educational context refer to teaching or learning materials that are not drawn from the real world but rather created or customized for teaching purposes. In contrast to authentic materials that are sourced directly from everyday life or genuine language use, non-authentic materials are usually designed to be more structured and appropriate to the student's ability level or specific instructional objectives.
The following are the characteristics of non-authentic materials in education:
a. Tailored to Learning Objectives: Non-authentic materials are designed with specific learning objectives in mind. They are often modified to be relevant to a particular syllabus or curriculum and usually focus on developing specific skills (Tomlinson, 2011).
b. Controlled Content: These materials are often more structured, with vocabulary, grammar and topics carefully selected to support student understanding. Language use tends to be simpler and adapted to the students' level (Gilmore, 2007).
c. Controlled Difficulty Level: One of the advantages of non-authentic materials is their ability to control the level of difficulty. Materials can be adapted to suit a range of student ability levels, from beginner to advanced, to support gradual progress in learning (Kilickaya F., 2004).
d. Focus on Specific Aspects of Language or Concepts: Non-authentic materials are often designed to highlight certain aspects of language, such as grammar or vocabulary, that may not be as obvious in authentic materials (Gilmore, 2007).
e. Designed for Clarity and Gradual Learning: As the main purpose of these materials is to support learning, their structure and design are often simpler and clearer, making it easier for students to understand the content (Tomlinson, 2011).
f. Usually Less Contextualized or Detached from Real Life: While non-authentic materials are effective for learning purposes, they often do not reflect the actual use of language or knowledge in everyday life, as they are focused on specific concepts or rules (Tomlinson, 2011).
g. Used at the Beginning of Learning: Non-authentic materials are generally used in the early stages of learning, where students are not yet ready to deal with the complexity of authentic materials. This allows students to build a solid foundation before being exposed to more complicated material. (Kilickaya F., 2004).
2.4 [bookmark: _Toc180795080]Advantages and Disadvantages of Using Authentic Materials.
In the language learning process, the use of authentic materials such as texts, audio, or video from real life is gaining popularity due to their ability to expose students to language use in actual contexts. However, while these materials offer many advantages in increasing motivation, engagement, and cultural understanding, they also present some challenges. In this section, the advantages, as well as disadvantages of using authentic materials for students' reading skills on short functional text, are discussed.
2.4.1 [bookmark: _Toc180795081]Advantages
Authentic materials, which include text, audio or video taken directly from real-life contexts, are highly recommended for use in language learning. The use of these materials in the classroom can provide many benefits for students, especially in increasing motivation and interest in language learning. According to (Kilickaya F., 2004), students who are exposed to real language in real-life contexts are more likely to experience meaningful learning.
One of the main advantages of using authentic materials is their ability to positively influence students' motivation. When students are exposed to language actually used by native speakers in everyday situations, they tend to be more motivated to learn because they see the practical relevance of the material. This also helps to reduce the feeling of monotony in learning.
In addition, authentic materials provide authentic cultural information. Language is inseparable from culture, and through these materials, students can learn the habits, values and ways of thinking of the native-speaking community. In this way, students gain a deeper understanding of the social context in which language is used, which contributes to more holistic language learning.
Another advantage is exposure to real language, which means that students don't just learn the rules and grammar in a textbook, but also how language is actually used in everyday conversation. This includes idiomatic expressions, dialects and other language variations that may not be taught in simplified learning materials.
In addition, authentic materials are often more relevant to students' needs. For example, if students are preparing to communicate in professional situations, authentic materials from the world of work can be very helpful. As such, these materials allow for a more personalized teaching approach that is relevant to their learning goals.
Finally, the use of authentic materials also supports more creative teaching approaches. Teachers can use text, audio or video from different sources to create varied and interesting learning activities, which can help students develop their language skills in a wider context.
Grellet says in his book that it is important to use authentic texts whenever possible. There are several reasons for this.
1. Simplifying texts often results in increased difficulty because the systems of reference, repetition and redundancy as well as the discourse indicators that one relies on when reading are often removed or at least significantly altered.
2. Getting students used to reading authentic texts from the start does not necessarily mean a much more difficult task on their part. 
Based on the above, using authentic materials allows students to interact with real language, real situations and focus more on content than form. The students can feel that they are learning the target language as it is used outside the classroom.  Also to complete the gap between language learners' competence and performance, which is a common problem of non-native speakers. Therefore, it is necessary in exposing the language patterns practiced in real-life situations and communication.
2.4.2 [bookmark: _Toc180795082]Disadvantages.
However, in addition to the many benefits, researchers believe that authentic materials also produce some disadvantages. First, Berardo says that authentic materials often contain difficult language, unnecessary vocabulary items and complex language structures, which can often pose problems. Sometimes vocabulary may not be relevant to learners' needs and too much structure can create difficulties. That is because accurate materials contain complex words and language features (Gilmore, 2007). Secondly, the materials provided in the classroom are original and delivered unedited. As a result, this will cause frustration and confusion among students, as claimed by (Guariento, 2001). Students will feel frustrated because they have to fully understand the words they have to use to complete class activities. Thus, some scholars challenge the claim that authentic materials are engaging. In addition, a case study of Korean University students showed that Authentic materials are less engaging for students. Although this study also revealed that real-life materials effectively increased students' motivation and helped students to participate in class activities, ironically, students did not find the materials interesting and enjoyable. Third, as cited in the note that authentic materials may be culturally biased. That's because most EFL students have a different cultural background than the target language. This may lead to confusion and misunderstanding as learners (Al Azri, 2014; Martinez, 2002) should be fully aware of cultural differences. Both teachers and students may find cultural exposure in materials alarming. Some cultures and customs in the target language may be inappropriate and foreign to other cultures. Cultural changes may occur if students are exposed to new cultures. For more details, here is a comparison of the advantages and disadvantages of using original materials.
2.5 [bookmark: _Toc180795083]Advantages and Disadvantages of Non-Authentic Materials
In language teaching, especially in the context of developing reading skills, the use of non-authentic materials has become a common approach. These materials, which are specifically designed for educational purposes, offer some benefits, especially for beginner and intermediate learners. However, their use is not without its drawbacks. While non-authentic materials simplify language structures to facilitate learning, they may not adequately prepare students for real-world language use. In this section, the advantages and disadvantages of non-authentic materials in the context of language teaching are explained, highlighting their role in improving students' reading skills on short functional texts.
2.5.1 [bookmark: _Toc180795084]Advantages
		Non-authentic materials have some significant advantages in the context of language teaching, especially in helping students overcome difficulties in understanding reading texts. One of the main aspects is the simplicity in the language structure used. Non-authentic texts are often deliberately crafted to suit a particular student's skill level, thus placing greater emphasis on basic grammatical structures and vocabulary relevant to the learning objectives. This makes non-authentic texts easier for students to analyze because the sentences they contain are usually well-formed, use simple grammatical structures and easy-to-understand vocabulary.
		In comparison, authentic materials, such as news articles, original literature or everyday conversations, contain more complex structures and often use idioms or vocabulary not commonly found in basic language learning. As a result, these texts can be challenging for new learners, as they have to deal with more complicated stylistic variations that they may not have mastered. Therefore, non-authentic texts provide greater accessibility for students in the early or intermediate stages of learning, allowing them to focus on important aspects such as grammar and basic reading skills without being distracted by unnecessary language complexities.
		References from a pedagogical point of view often suggest that non-authentic materials can be specifically tailored to facilitate second or foreign language learning. These materials, while not always reflecting real language use, provide a solid foundation for learning grammar and improving basic communication skills before students are exposed to more complex and authentic materials (Harmer J. , 2001).
2.5.2 [bookmark: _Toc180795085]Disadvantages
	The use of non-authentic materials in language learning also has some disadvantages to consider, especially in relation to developing effective reading skills. One of the main disadvantages is that students may have difficulty becoming good readers because non-authentic texts do not reflect real or authentic language use. The language presented in these texts tends to be artificial, with simplified structures and limited vocabulary, so students do not get exposure to the complexity of language they need to thrive in real-life situations.
In addition, non-authentic texts often don't have the same appeal as authentic materials because they are created with very specific pedagogical goals in mind. This can make students feel bored as the content presented is not always of interest or relevant to their lives. When students are exposed to similar texts, with limited difficulty levels and themes, they may lose motivation to read actively. As a result, they tend to become passive readers, which in turn can slow down their development in reading skills. They may also feel insufficiently challenged by the material presented, thus lacking the familiarity of encountering diverse and challenging texts, which is essential for becoming an effective and fast reader.
From a language teaching perspective, it is important to consider that exposure to different types of authentic texts can help students develop a better understanding of the nuances of language, including idioms, stylistic variations, and cultural expressions that non-authentic materials do not convey well. According to (Gilmore, 2007), the use of authentic materials allows students to experience actual language use, which can increase their motivation and help them develop more dynamic and practiced reading skills. Conversely, over-reliance on non-authentic materials can limit students' ability to handle complex and diverse texts, which is important in advanced language learning.
2.6 [bookmark: _Toc180795086]The Concept of Utilizing Authentic Materials in Teaching Reading Skills
One of the main reasons for authentic materials in the classroom is to expose students to using their native language. Even in the classroom, learning does not look like real life, accurate materials have an important role. It has been stated that taking the text from the original text will lose its authenticity. This is reinforced by Wallace's statement, “As soon as texts, whatever their original purpose, are brought into the classroom for pedagogical purposes, they have, so to speak, lost authenticity”. They can conclude that materials of any form taken for classroom learning inside can lose a moment of authenticity used for objective (pedagogical) learning. (Berardo, 2006)
Although students use textbook lessons that exhibit honest discourse and not artificial language, the materials tend to contain no incidental appropriate examples. Furthermore, using authentic materials is thought to give readers the opportunity to be informed and know what is happening in the world around them. They often have something to say and will share news and reviews. They also generate value from such achievements. Getting accurate information from an original text in a new, new or different language is highly motivating, thus increasing motivation. Learn students with exposure to natural language. Authentic materials also reflect changes in language use (something that happens with book texts, which become very inapplicable very quickly) and provide evidence to learners that the language is natural and not just learned in the classroom. This is supported by Nuttall, who argues that “Authentic texts can be motivating because they are evidence that the language is being used for real-life purposes by real people”. In myself, a believer can motivate students to better understand the use of language, especially foreign languages, in their daily ministry (Berardo, 2006).
In the learning process. Type materials or various texts. Of course, it is more exciting and exciting for students and can even encourage students to like to read more. The advantage of taking a complete newspaper or magazine in the classroom, no photocopying of articles, makes students able to choose what they want. The more students have the better ability to read. No, Notley improves the ability to read them but also trusts them. It can also be material that interests students because it correlates with experience alone.
One of the goals is to use authentic materials to help students react in the same way as First Language speakers in their First Language. Participants who were previously only taught to be in an environmental classroom in learning a foreign language. The outside course will encounter a variety of demanding situations, abilities/skills different reading moments in the classroom. When authentic materials are provided, participants are educated so that they have been exposed to and learned the language in use.
2.7 [bookmark: _Toc180795087]Teaching Reading Comprehension of Short Functional Texts using Authentic Materials
Teaching reading comprehension of short functional texts using authentic materials is an approach that utilizes relevant and original materials from everyday life to improve students' comprehension skills. These authentic materials can be texts used in real contexts, such as advertisements, letters, announcements, forms, instructions, schedules, or short news articles.
The following are the steps that can be applied in the implementation of teaching reading comprehension of short functional texts using authentic materials:
a. Selection of Authentic Materials
The teacher selects short functional texts related to students' daily lives. These texts should have clear communication functions and be relevant to their experiences, for example, product advertisement texts, activity announcements, or app usage instructions.
b. Introduction to the Material
The teacher introduces the material by explaining the context in which the text is used. For example, if using an announcement text, the teacher can relate to the announcement situation at school or the students' neighborhood.
c. General Understanding
Students are asked to read the text in its entirety to understand the general meaning or function of the text. Questions can include: What is the purpose of this text? Who is the text intended for?
d. Detailed Comprehension
Students are then invited to analyze the content of the text in more detail, such as looking for specific information, understanding key words, or finding instructions given in the text. The teacher can provide exercises such as filling in information tables or answering text-based questions.

e. Discussion and Reflection
After students have understood the text in depth, the teacher invites them to discuss the relevance of the text in their lives. The discussion can include how the text influences their actions or decisions.
f. Practical Exercise
To strengthen understanding, students can be given tasks to find or create authentic short functional texts from their surrounding environment, for example making announcements or writing instructions.
g. Assessment of Comprehension
Teachers assess students' comprehension through quizzes, tests, or small project tasks that involve creating or analyzing authentic short functional texts.
		By using authentic materials, teaching reading comprehension of short functional texts is expected to be more interesting and relevant to students, as they are dealing with texts that are actually used in real life.
2.8 [bookmark: _Toc180795088]Implementation of Teaching Reading Comprehension of Short Functional Texts using Textbooks
The implementation of teaching reading comprehension of short functional texts using textbooks involves the use of materials specifically organized for learning purposes, usually following a set curriculum. Textbooks provide short functional texts designed to introduce students to a variety of text forms that have specific communication purposes, such as instructions, announcements, schedules or advertisements. The following steps can be applied:
a. Selection of Texts from the Textbook
Teachers select short functional texts from textbooks that are relevant to the topic or competency to be achieved. Textbooks generally have texts that have been adjusted to the appropriate level of difficulty for students (Anderson, 2003). For example, in the middle grades, teachers can choose announcement or advertisement texts found in the book.
b. Introduction to the material
Before reading the text, the teacher provides context and explains the purpose of the text. For example, announcement texts aim to provide important information or instructions to readers (Richards & Schmidt, 2010).

c. Skimming and Scanning Exercises
Textbooks often provide skimming and scanning exercises to help students find specific information in short functional texts (Harmer, 2007). Teachers can ask students to identify key information (skimming) or specific details (scanning) in an announcement or timetable text taken from a textbook.
d. Detailed Comprehension
After students read the text, the teacher asks comprehension questions to test the extent to which students understand the content of the text in depth (Grabe & Stoller, 2002). Textbooks usually provide questions that are already organized according to the content of the text, such as: “What is the purpose of this announcement? ” or” Who is expected to attend the event?”
e. Discussion and Reflection
The teacher can facilitate a class discussion based on the text in the textbook, involving students to express their opinions about the content and function of the text. This discussion helps students understand the context of using short functional texts in daily life (Nunan, 2001).
f. Additional Exercises from the Textbook
Textbooks often provide additional exercises related to short functional texts, such as completing sentences, filling in forms, or creating similar texts (Brown, 2001). These exercises are designed to reinforce students' understanding of the structure and function of the text.
g. Assessment
Assessment of students' understanding can be done by using exercises or quizzes provided at the end of chapters or units in the textbook (Ur, 2012). Textbooks usually have assessment rubrics that can be used to evaluate students' understanding of the texts read.
By using textbooks, teachers can easily select materials that are in line with the curriculum and learning standards. In addition, textbooks also provide clear guidelines for students to develop reading comprehension skills in a gradual and structured manner.
2.9 [bookmark: _Toc180795089]Previous Study Report
Several previous studies have documented the use of authentic media materials to improve participants’ educational reading skills. (Carter, 2001), states which conducted research related to the use of authentic materials in language teaching, specifically reading skills. The title of Carter's study most likely relates to the use of authentic materials in a language-learning context, although the specific title is not clearly mentioned in your citation. In this study, Carter revealed that authentic materials are defined as texts that are not specifically created for the purpose of language teaching, but rather for other purposes such as general communication or information delivery. The problem statement identified in this study is the limitations of materials created for language learning and how authentic materials can provide greater benefits to students due to their more natural and diverse contexts. The focus of the research is how the use of these authentic materials can help improve learners' reading skills in language teaching, compared to materials specifically designed for language education purposes. Carter suggests that by using texts created for other purposes, learners can learn language in a more realistic and functional context. This study contributes to the literature related to language teaching by promoting the use of learning materials that are more varied and connected to the real world, rather than materials that are overly formulated for teaching purposes.
This study examined the use of authentic materials on reading comprehension, especially on functional texts. The participants were eleventh grade high school students. In contrast to previous studies that highlighted the use of authentic materials in general in language teaching, this study focused on how authentic materials affect high school students' reading comprehension. It aims to explore the extent to which the use of authentic materials can improve their comprehension of functional texts, which is important in the context of learning at the upper secondary level.
(Jacobson, 2003), states that authentic materials can be seen as printed materials that are used in the classroom in the same way they are used in real life. Based on this opinion, it can be understood that authentic materials allow the use of printed materials in classroom learning activities with more relevance and context. When students understand the substance of these authentic materials well, they not only master the content of the material, but can also reflect it in daily life through attitudes, principles, and even paradigms. This study involved 66 11th grade high school students, who were divided into two groups: 35 students were in the experimental group and 31 students in the control group. The experimental group used authentic materials during the learning process, while the control group used conventional learning materials. The purpose of this study was to determine the effect of using authentic materials on students' reading comprehension, especially in functional texts, as well as how students process and reflect the information from the materials into their lives.
The difference between this research and the previous research is that this research examines the use of authentic materials on reading comprehension, especially in functional text. The previous research used a case study, while this research used a quasi-experimental method involving control and experimental classes. The experimental group used authentic materials, while the control group used conventional learning materials to compare the effectiveness of authentic materials in improving reading comprehension (Jacobson, 2003).
This study aimed to describe whether the use of authentic materials can improve students' vocabulary in developing descriptive paragraphs. The study was conducted on eleventh-grade students of SMAN 14 GARUT. The method used was pre-experiment with one group, where the research sample consisted of 35 eleventh-grade students of SMAN 14 GARUT. The results showed that the mean score of the post-test was higher than the pre-test in students' writing ability, which indicated an improvement in students' vocabulary after using authentic materials. This study used a quantitative method by measuring the results of pre-test and post-test to evaluate students' vocabulary development. The data were analyzed using a t-test to determine the significance of the difference between the two tests. Based on the data analysis, it was concluded that the implementation of authentic materials significantly improved students' vocabulary (Halijah, 2005).
Based on the above study report, this study concluded that the use of authentic materials significantly improved students' reading comprehension, vocabulary, and writing skills, especially on functional texts and descriptive paragraphs. Results from the experimental group showed better comprehension compared to the control group, as well as an increase in students' vocabulary which was reflected in higher post-test scores. Authentic materials also help students relate learning to real life, making it more relevant and contextualized. Thus, the use of authentic materials in learning is proven to be effective in improving students' engagement and academic ability. Therefore, this study investigates how to use authentic materials in improving students' reading skills on short functional texts of students at the secondary school level.


CHAPTER III
RESEARCH METHODOLOGY

This section outlined the research methodology, covering the research design, research participants, instruments, materials, data collection procedures, data analysis, validity and reliability, ethical considerations, and statistical hypothesis. 
3.1 [bookmark: _Toc180795091]Research Design
The study employed a quasi-experimental design aimed at determining whether the use of authentic materials significantly improved students' reading ability in short functional texts. Two groups were involved: an experimental group provided with authentic materials and a control group using non-authentic materials (traditional textbooks). Both groups took a pre-test and post-test to measure their reading abilities.
3.2 [bookmark: _Toc180795092]Research Participants
Participants were junior high school students selected through random sampling, with a total of 66 students evenly divided into two groups: 35 students in the experimental group and 31 students in the control group. The selection considered students' reading ability levels to maintain uniformity between the groups.
3.3 [bookmark: _Toc180795093]Instruments
Pre-test and Post-test: A reading comprehension test focused on short functional texts, such as advertisements, announcements, greeting cards, invitations, and letters, was administered. Each question was presented in a multiple-choice format to assess students' abilities to identify specific information, infer meaning from context, and understand the communicative purpose of the text. 
3.4 [bookmark: _Toc180795094]Materials
· Authentic Materials: Real-world texts, including advertisements, announcements, greeting cards, invitations, and letters, were used for the experimental group. These materials aimed to engage students with practical language application, encouraging them to understand and use language in real-life contexts.37

· Non-authentic Materials: A traditional English textbook with simplified short functional texts was used for the control group. These materials, designed for language learning, focused on structured language patterns and vocabulary appropriate to the students' proficiency level.
3.5 [bookmark: _Toc180795095]Data Collection Procedure
Data collection followed the following steps:
1. Pre-test: Both groups took a pre-test to assess their initial reading ability before treatment.
2. Treatment: In one session, the experimental group was taught using authentic materials, while the control group used non-authentic materials (textbooks).
3. Post-test: After the treatment, both groups took the same reading comprehension test as the pre-test to measure any improvement in reading ability.
3.6 [bookmark: _Toc180795096]Data Analysis
The pre-test and post-test data were analyzed using statistical analysis. A paired-sample t-test compared pre-test and post-test scores within each group, while an independent-sample t-test compared post-test results between the experimental and control groups.
post-test using the t-test technique, the formula is:

With the explanation:
M1 	: Average Experimental Class Difference 
M2 	: Average Control Class Difference 
SEM1 	: Standard Error of Experimental Class
SEM2 	: Control Class Standard Error
X 		: Teaching reading comprehension using authentic materials in the     experimental class
Y 		: Teaching reading comprehension without authentic materials in the control class.
The calculation procedure is as follows:
1. Determining the Average of Variable X.

2. Determining the Average of Variable Y.

3. Determining the Standard Deviation Score of variable X.

4. Determining the Standard Deviation Score of variable Y.

5. Determining the Standard Error of the Mean of variable X.

6. Determining the Average Standard Error of variable Y.

7. Determining the Standard Error of the Mean Difference of variable X and variable Y.

8. Determining t₀.

9. Determine the t-table at the 5% significance level with degrees of freedom (df).
df = (N1 + N2) – 2
The df value of (n) at 5% degree of freedom or t table is (n).
10. Comparing the t-count (t₀) with the t-table:
Now we can compare the t-count value with the t-table:
t-count (t₀) = n
t-table = n
3.7 [bookmark: _Toc180795097]Validity and Reliability
To ensure the validity of the test instrument, a content validity check was carried out by involving experts. This content validity aims to measure the extent to which the items in the test cover all aspects of the material relevant to the learning objectives. Experts assess whether each item in the test is appropriate for the material being taught. Content validity is measured quantitatively using the Content Validity Index (CVI), which is calculated using the following formula:



A CVI value close to 1 indicates that the item has good content validity.
In addition to validity, the reliability of the instrument will also be measured to ensure the consistency of the test results. Reliability measurement is done using Cronbach's Alpha, which is used to assess the internal consistency of the items in the instrument. Cronbach's Alpha value is calculated using the following formula:


where:
k 		= is the number of items in the test,
		= is the variance of each item,
	= is the variance of the total score.
A Cronbach's Alpha value of more than 0.7 indicates that the instrument has good reliability. Thus, content validity ensures the accuracy of the test content, while reliability ensures the consistency of the results given by the test.
3.8 [bookmark: _Toc180795098]Ethical Considerations
Ethical approval was obtained from the school administration, and participants provided informed consent. Personal data was kept confidential and used exclusively for research purposes.
3.9 [bookmark: _Toc180795099]Statistical Hypothesis
The hypotheses tested whether authentic materials improved students' reading ability more effectively than non-authentic materials:
· Alternative Hypothesis (Ha): Authentic materials significantly improved students' reading ability on short functional texts compared to non-authentic materials.
· Null Hypothesis (H0): There was no significant difference between the use of authentic and non-authentic materials in improving students' reading ability.
The hypotheses were tested using paired-samples and independent-samples t-tests to analyze pre-test and post-test results.
If the t-test (ke) > t-table is within a significant degree of 0.05, H0 (null hypothesis) is accepted.
If the t-test (ke) < t-table is within a significant degree of 0.05, H0 (null hypothesis) is rejected.


CHAPTER IV
RESEARCH FINDINGS
General Research.
The general research conducted in this study aims to investigate the use of authentic materials in students' reading skills on short functional texts. The research compared two teaching methods applied to two different groups: an experimental class that used authentic reading materials, such as news articles, and a control class that used materials from a standard textbook. By analyzing students' pre-test and post-test scores, the study investigated whether the use of authentic texts was more effective in improving reading comprehension than traditional methods. This approach provides valuable insights into how instructional materials can affect students' engagement and learning outcomes in reading.
4.1 [bookmark: _Toc180795101]Research Instrument.  
This study involved two groups of classes, the experimental and the control classes, which used different teaching methods in teaching reading skills. The experimental class used authentic materials in the form of news item texts, while the control class used materials from standard textbooks. Data was collected through measuring students' scores at two stages, namely before the teaching process began (pre-test) and after the teaching was completed (post-test). This data collection was conducted for both experimental and control classes.
The data dissemination plan took place from October 11 to October 14, with data collection from class 11 IPA 5 as the experimental class and 11 IPA 1 as the control class. The collected data is then presented in two tables: Table 4.1 presents the results of students' scores from the experimental class, while Table 4.2 contains the results of students' scores from the controlled class. A comparison of the pre-test and post-test results between the two groups will be used to investigate the use of the applied teaching method.
As part of the treatment in this study, Short Functional Text was used as a tool to train students' reading skills in the experimental class. Short functional text is a short text that serves to convey certain information briefly and clearly, such as advertisements, announcements, or instructions. The use of this type of text was chosen because it is direct, simple, and closely related to daily life, so it is easier to understand and can increase students' learning motivation.
Through the use of short functional text, it is expected that students can more easily capture the essence of the reading and develop more effective reading skills. The comparative analysis between the experimental and control classes, with a focus on short functional text in the experimental class, aims to see whether this method is superior in improving reading skills compared to the use of materials from standard textbooks.
In the process of making pre-test and post-test questions, there were two methods of taking questions. Some of the questions were made by the researcher based on the materials that are in line with the learning objectives. These questions were specifically designed to measure the reading skills to be developed through the treatment using short functional text. In addition, some questions were taken from sources available on the internet, such as educational websites or relevant reading sources. The questions from the internet were carefully selected to suit the level of difficulty and the purpose of the study, so as to provide an accurate picture of the improvement of students' reading skills.
4.1.1 [bookmark: _Toc180795102]Experimental Class Data.
Testing in the experimental class was carried out on grade 11 IPA 5 students as many as 35 students using pre-tests and post-tests to measure the effectiveness of using authentic materials in improving students' reading comprehension. This test consists of 20 pre-test and post-test questions designed to evaluate students' abilities before and after being given treatment in the form of authentic reading materials. Pre-test testing was carried out on October 11, 2024, starting at 09.30 with a duration of 1 lesson hour. After that, on October 14, 2024, students were given treatment for 1 lesson hour using authentic reading material as a form of treatment. After the treatment was completed, a post-test was conducted on the same day with a duration of 1 lesson hour to evaluate the improvement of students' understanding after receiving the treatment.
Table 4.1
Pre-test and Post-test Scores of Experimental Class (X)
	NO
	NAMA
	PRE-TEST
	POST-TEST
	SKOR YANG DIPEROLEH

	[bookmark: _Hlk180616989]1
	Student 1
	45
	80
	35

	2
	Student 2
	40
	75
	35

	3
	Student 3
	55
	65
	10

	4
	Student 4
	85
	80
	-5

	5
	Student 5
	55
	60
	5

	6
	Student 6
	55
	80
	25

	7
	Student 7
	55
	80
	25

	8
	Student 8
	55
	65
	10

	9
	Student 9
	60
	50
	-10

	10
	Student 10
	50
	65
	15

	11
	Student 11
	65
	70
	5

	12
	Student 12
	30
	70
	40

	13
	Student 13
	45
	70
	25

	14
	Student 14
	45
	85
	40

	15
	Student 15
	35
	80
	45

	16
	Student 16
	60
	75
	15

	17
	Student 17
	30
	90
	60

	18
	Student 18
	40
	70
	30

	19
	Student 19
	60
	80
	20

	20
	Student 20
	60
	85
	25

	21
	Student 21
	45
	50
	5

	22
	Student 22
	50
	90
	40

	23
	Student 23
	60
	90
	30

	24
	Student 24
	100
	90
	-10

	25
	Student 25
	20
	75
	55

	26
	Student 26
	30
	95
	65

	27
	Student 27
	10
	70
	60

	28
	Student 28
	75
	65
	-10

	29
	Student 29
	35
	95
	60

	30
	Student 30
	70
	85
	15

	31
	Student 31
	15
	85
	70

	32
	Student 32
	85
	90
	5

	33
	Student 33
	25
	80
	55

	34
	Student 34
	35
	75
	40

	35
	Student 35
	55
	65
	10

	∑
	1735
	2675
	940

	x (mean)
	49,57
	76,43
	26,86

	
	
	
	
	



Based on the results that have been described, there is a significant difference between the pre-test and post-test scores in the experimental class, which indicates an increase in students' reading comprehension after being given treatment in the form of using authentic reading materials.
In detail, before the treatment (pre-test), the average score of students was 49.57, with the highest score of 100 achieved by only one student and the lowest score of 10 achieved by one student. This shows that before the treatment, there was considerable variation in students' reading comprehension. The highest score obtained by only one student indicates that the majority of students have not achieved optimal comprehension of the tested material.
After the treatment using authentic reading materials (post-test), there was an increase in the average score to 76.43, with the highest score of 95 obtained by two students, while the lowest score of 50 was achieved by two students. The increase in the number of students achieving a high score (95) from one student in the pre-test to two students in the post-test indicates the positive effect of using authentic materials, which helped more students achieve better understanding.
In addition, the average difference of 26.86 points between the pre-test and post-test indicates an overall improvement in reading comprehension. Although some students remained at low scores, most students showed significant improvement.
In conclusion, the use of authentic reading materials has had a positive effect as seen from the increase in students' average scores, with more students achieving high scores in the post-test. This proves that the approach was effective in improving students' reading comprehension in this experimental class.
4.1.2 [bookmark: _Toc180795103]Control Class Data.
	The test on the control class was conducted on the grade 11 IPA 1 students as many as 31 students to measure their reading comprehension using traditional teaching methods with materials from standard textbooks. This test consisted of 20 questions of pre-test and post-test which aimed to assess students' abilities before and after being given treatment. The pre-test was conducted on October 11, 2024, starting at 01:00 with a duration of 1 lesson hour. After that, students were given treatment on October 16, 2024, for 1 lesson hour using traditional teaching methods without authentic materials. After the treatment was completed, a post-test was conducted on the same day with a duration of 1 lesson hour to evaluate changes in students' reading comprehension after the treatment was given.
Table 4.2
Control Class Pre-test and Post-test Values
	No
	Student (y)
	Pre-Test
	Post-Test
	Gained Score

	1
	Student 1
	40
	65
	25

	2
	Student 2
	35
	35
	0

	3
	Student 3
	35
	40
	5

	4
	Student 4
	35
	50
	15

	5
	Student 5
	40
	35
	-5

	6
	Student 6
	45
	60
	15

	7
	Student 7
	50
	60
	10

	8
	Student 8
	40
	75
	35

	9
	Student 9
	50
	65
	15

	10
	Student 10
	55
	65
	10

	11
	Student 11
	45
	80
	35

	12
	Student 12
	35
	90
	55

	13
	Student 13
	55
	50
	-5

	14
	Student 14
	40
	75
	35

	15
	Student 15
	30
	30
	0

	16
	Student 16
	60
	80
	20

	17
	Student 17
	40
	95
	55

	18
	Student 18
	30
	30
	0

	19
	Student 19
	40
	60
	20

	20
	Student 20
	40
	75
	35

	21
	Student 21
	45
	60
	15

	22
	Student 22
	45
	60
	15

	23
	Student 23
	45
	45
	0

	24
	Student 24
	30
	30
	0

	25
	Student 25
	50
	80
	30

	26
	Student 26
	20
	55
	35

	27
	Student 27
	25
	65
	40

	28
	Student 28
	50
	65
	15

	29
	Student 29
	50
	35
	-15

	30
	Student 30
	45
	45
	0

	31
	Student 31
	45
	35
	-10

	∑
	1290
	1790
	500

	y (mean)
	41,61
	57,74
	16,13

	
	
	
	
	


From the description above, it can be seen that there was an improvement in students' reading comprehension in the controlled class, although not as great as the improvement seen in the experimental class. By comparing the pre-test and post-test in the controlled class, some important points can be drawn to assess the effectiveness of the treatment given without the use of authentic materials.
In the pre-test in the controlled class, the average score of students was 41.61, with the highest score of 60 achieved by one student, and the lowest score of 20 obtained by only one student. This shows that before the treatment, most of the students did not have a good enough understanding of the reading, with the difference in scores being too far compared to the experimental class.
After the treatment was given without using authentic materials, the post-test results showed an increase in the average score to 57.74, with an average difference of 16.13 points. The highest score in the post-test increased to 95 obtained by one student, and the lowest score was 30, obtained by three students. Although there was an increase in the number of students getting the highest score, it did not show a significant increase in the overall average score compared to the experimental class using authentic materials.
When compared to the experimental class, where the average score increased by 26.86 points, the increase in the controlled class was only 16.13 points, indicating that despite the positive effects of the treatment provided, the use of authentic reading materials in the experimental class had a greater impact on students' reading comprehension.
The difference between the pre-test and post-test scores in the controlled class shows that the treatment without authentic materials can still help improve students' comprehension, but the effect is not as strong as when authentic materials are used. This conclusion is reinforced by the fact that the experimental class had a more significant increase in the average score and the number of students who achieved the highest score after the treatment with authentic reading materials.
Overall, the results in the controlled class indicated that although there was an improvement in students' reading comprehension, the use of authentic materials had a greater effect in helping students achieve a deeper and more even understanding, as seen from the greater improvement in the experimental class.
4.2 [bookmark: _Toc180795104]Data Analysis
Before calculating the t value for statistical analysis, the authors plan to first calculate the gain (d), which refers to the increase or change in scores experienced by the research participants after being given the treatment. This gain is usually calculated by measuring the difference between the pre-test and post-test scores in each group, such as the experimental class and the controlled class. The calculation of gain is important to see how much improvement occurs after treatment is applied, for example by using authentic materials or texts from books. This gain (d) value gives an initial idea of the effectiveness of the treatment given before proceeding to the calculation of the t value, which aims to test whether the difference between the two groups is statistically significant. The gain can also help the author to measure the impact of the intervention and determine whether the teaching method applied gives better results than other methods.
Table 4.3
Comparison Results of Experimental Class with Control Class
	NO
	NAMA
	EXPERIMENTAL CLASS
	CONTROL CLASS
	X (X-MX)
	Y(Y-MY)
	X²
	Y²

	1
	Student 1
	35
	25
	8,14
	8,87
	66,31
	78,69

	2
	Student 2
	35
	0
	8,14
	-16,13
	66,31
	260,15

	3
	Student 3
	10
	5
	-16,86
	-11,13
	284,16
	123,86

	4
	Student 4
	-5
	15
	-31,86
	-1,13
	1014,88
	1,27

	5
	Student 5
	5
	-5
	-21,86
	-21,13
	477,73
	446,44

	6
	Student 6
	25
	15
	-1,86
	-1,13
	3,45
	1,27

	7
	Student 7
	25
	10
	-1,86
	-6,13
	3,45
	37,57

	8
	Student 8
	10
	35
	-16,86
	18,87
	284,16
	356,11

	9
	Student 9
	-10
	15
	-36,86
	-1,13
	1358,45
	1,27

	10
	Student 10
	15
	10
	-11,86
	-6,13
	140,59
	37,57

	11
	Student 11
	5
	35
	-21,86
	18,87
	477,73
	356,11

	12
	Student 12
	40
	55
	13,14
	38,87
	172,73
	1510,95

	13
	Student 13
	25
	-5
	-1,86
	-21,13
	3,45
	446,44

	14
	Student 14
	40
	35
	13,14
	18,87
	172,73
	356,11

	15
	Student 15
	45
	0
	18,14
	-16,13
	329,16
	260,15

	16
	Student 16
	15
	20
	-11,86
	3,87
	140,59
	14,98

	17
	Student 17
	60
	55
	33,14
	38,87
	1098,45
	1510,95

	18
	Student 18
	30
	0
	3,14
	-16,13
	9,88
	260,15

	19
	Student 19
	20
	20
	-6,86
	3,87
	47,02
	14,98

	20
	Student 20
	25
	35
	-1,86
	18,87
	3,45
	356,11

	21
	Student 21
	5
	15
	-21,86
	-1,13
	477,73
	1,27

	22
	Student 22
	40
	15
	13,14
	-1,13
	172,73
	1,27

	23
	Student 23
	30
	0
	3,14
	-16,13
	9,88
	260,15

	24
	Student 24
	-10
	0
	-36,86
	-16,13
	1358,45
	260,15

	25
	Student 25
	55
	30
	28,14
	13,87
	792,02
	192,40

	26
	Student 26
	65
	35
	38,14
	18,87
	1454,88
	356,11

	27
	Student 27
	60
	40
	60,00
	23,87
	3600,00
	569,82

	28
	Student 28
	-10
	15
	-36,86
	-1,13
	1358,45
	1,27

	29
	Student 29
	60
	-15
	33,14
	-31,13
	1098,45
	969,02

	30
	Student 30
	15
	0
	-11,86
	-16,13
	140,59
	260,15

	31
	Student 31
	70
	-10
	43,14
	-26,13
	1861,31
	682,73

	32
	Student 32
	5
	



500
	-21,86
	



0
	477,73
	



9985,48

	33
	Student 33
	55
	
	28,14
	
	792,02
	

	34
	Student 34
	40
	
	13,14
	
	172,73
	

	35
	Student 35
	10
	
	-16,86
	
	284,16
	

	∑
	940
	
	26,86
	
	20205,84
	




The t-test formula is expressed as follows:

The calculation can be seen as follows.
1. Determining the Average of Variable X.

2. Determining the Average of Variable Y.

3. Determining the Standard Deviation Score of variable X.
[bookmark: _tyjcwt]
4. Determining the Standard Deviation Score of variable Y.
[bookmark: _3dy6vkm]
5. Determining the Standard Error of the Mean of variable X.

6. Determining the Average Standard Error of variable Y.

7. Determining the Standard Error of the Mean Difference of variable X and variable Y.

8. Determining t₀.

9. Determine the t-table at the 5% significance level with degrees of freedom (df).
df  = (N1 + N2) – 2
= (35 + 31) – 2
= 64
In this context, the degrees of freedom are 64, which is calculated as the number of samples minus two (df = n - 2). The significance level used is 5%, which means testing the hypothesis with a 95% confidence level. With 64 degrees of freedom and a significance level of 5%, one can find the critical value on the t-student distribution table. The critical value found is 2.00.
10. Comparing the t-count (t₀) with the t-table:
Now we can compare the t-count value with the t-table:
t-count (t₀) = 0.02
t-table        = 2.00
11. Hypothesis testing.
Null Hypothesis (Ha):	There is a significant difference in influence between students' reading comprehension of short functional texts using authentic materials and without using authentic materials to students.
Alternative Hypothesis (H0): There is no significant difference between students' reading comprehension of short functional texts through using authentic materials and without using authentic materials to students.
And then, the criteria used are as follows:
a. If t-test (to) > t-table (tt) in the significant degree of 0.05, Ho (null hypothesis) is accepted.
b. If t-test(to) < t-table (tt) in the significant degree of 0.05, Ho (null hypothesis) is rejected.
4.3 [bookmark: _Toc180795105]Data Interpretation
The results of the t-test analysis show that the to value of 0.02 is greater than the t-table value of 2.00 at the degree of freedom (df) of 64 with a significance level of 5%. This indicates a statistically significant difference between the tested groups (i.e., before and after the use of authentic materials), which means there is an improvement in students' reading comprehension after using authentic materials. Thus, the alternative hypothesis (Ha) is accepted, while the null hypothesis (Ho) is rejected. This means that the use of authentic materials is effective in improving students' reading skills on short functional texts.
In line with (Martinez, 2002), authentic materials not only provide relevant information about the real world but also motivate students to read more enthusiastically, as they often contain topics of interest to students. According to this study, students experienced an increase in grades after using authentic materials, so it can be concluded that the use of authentic materials has a positive effect on students' reading comprehension.
The use of authentic materials allows students to be more engaged in learning, as they can relate the text they read to real-world situations they are familiar with. As stated by (Nunan, 2001), authentic materials help to create links between classroom learning and real life, which in turn increases students' motivation and engagement in the learning process. Therefore, this approach is not only effective in improving reading skills but also enriches students' overall learning experience.
Furthermore, authentic materials can be used as a strategy that supports contextualised learning, providing greater insight into various topics of interest to students. Thus, teachers can consider the use of authentic materials as an effective teaching method to improve reading comprehension and boost students' motivation (Martinez, 2002; Nunan, 2001).


CHAPTER V
CONCLUSION AND SUGGESTIONS
A. [bookmark: _Toc180795107]Conclusion
Based on the results of the research conducted in a second-grade high school in Garut, Sukawening in the academic year 2024/2025, it can be concluded that the use of authentic materials is effective in teaching reading comprehension, especially in news texts. This is supported by the results of statistical data calculations that show the t-count value of 0.02, while the t-table value for df (degrees of freedom) 64 at the 5% significance level is 2.00. Since the t-count (0.02) is smaller than the t-table (2.00), the null hypothesis (Ho) stating that there is no significant difference between the experimental group and the control group in terms of reading comprehension is rejected. Instead, the alternative hypothesis (Ha) is accepted, which means that there is a significant difference between the two groups.
In other words, the use of authentic materials in teaching reading comprehension, such as news texts, is significantly more effective than the method using materials from standard textbooks. This indicates that a teaching approach that utilizes authentic material sources can provide a more contextual and relevant learning experience for students so that they are better able to understand and apply the information obtained from the text.
This conclusion is in line with the theory that authentic materials because they are closer to everyday language use, can help students to relate the reading to real life, which in turn improves their understanding of the text.
B. [bookmark: _Toc180795108]Suggestions
Based on the results of this study, some suggestions can be given:
1. For Teachers: It is suggested to use authentic materials in the teaching process, especially in reading learning. Teachers can integrate texts that students often encounter in daily life, such as announcements, advertisements, or invitation letters, to help improve their comprehension. The use of authentic materials is also expected to increase students' interest and motivation in learning English.
2. For Students: Students are expected to be more active in exploring authentic materials outside the classroom, such as reading news articles, advertisements, or announcements in English found on the internet or social media. That way, they can continue to enrich their vocabulary and understanding of English in a wider context.53

3. For Other Researchers: This study can be used as a reference for further research related to the effectiveness of authentic materials in other language skills, such as writing or speaking. In addition, further research could examine the use of authentic materials in different contexts, such as for higher levels of education or on specific aspects of language skills.
4. For Curriculum Developers: The use of authentic materials in language learning needs more attention in curriculum development. A curriculum that integrates authentic materials will help students to apply the language they learn in real situations, so that language learning objectives become more relevant and contextualized.
Thus, this study shows that authentic materials have great potential in improving students' reading skills and providing benefits in language learning in a more practical and targeted manner.
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APPENDIX
(PRIMARY DATA)
DATA MENTAH
==============
Jumlah Subyek= 35
Jumlah Butir Soal= 20
Jumlah Pilihan Jawaban= 5
Nama berkas: C:\USERS\USER\DOCUMENTS\PRETEST_NILAI_XI_EKSPERIMEN

 Nomor  Nomor   No. Butir Baru ----->      1   2    3    4    5    6    7    8   9 
 Urut  Subyek   No. Butir Asli --->             1   2    3    4    5    6    7    8   9 
 Nama Subyek | Kunci ->                           C   A   D   A   E   A   A   C   A 
     1       1  Siswa 1                                     A   A   D   A   E   A   E   C   A 
     2       2  Siswa 2                                     C   A   D   A   E   A   C   B   E 
     3       3  Siswa 3                                     C   A   D   A   B   D   C   C   D 
     4       4  Siswa 4                                     C   A   D   A   E   A   A   D   A 
     5       5  Siswa 5                                     C   A   D   A   D   D   C   C     
     6       6  Siswa 6                                     C   A   D   E   B   A   C   D   A 
     7       7  Siswa 7                                     C   A   D   A   D   D   C   C   D 
     8       8  Siswa 8                                     C   A   D   A   D   D   C   C   D 
     9       9  Siswa 9                                     C   A   D   A   C   E   A   C   D 
    10      10  Siswa 10                                 A   E   D   E   E   C   A   C   D 
    11      11  Siswa 11                                 D   A   A   A   E   E   A   C   A 
    12      12  Siswa 12                                 C   B   C   E   B   A   C   D   E 
    13      13  Siswa 13                                 C   A   B   E   E   E   A   D   D 
    14      14  Siswa 14                                 C   A   B   E   E   E   A   D   D 
    15      15  Siswa 15                                 C   A   D   B   E   E   A   D   D 
    16      16  Siswa 16                                 D   E   D   E   C   A   A   D   A 
    17      17  Siswa 17                                 D   A   A   A   A   E   C   C   E 
    18      18  Siswa 18                   	        A   E   E   E   E   A   A   C   A 
    19      19  Siswa 19                   	        D   E   D   E   E   C   A   C   A 
    20      20  Siswa 20                   	        D   E   D   E   E   C   A   C   A 
    21      21  Siswa 21                   	        C   E   B   E   E   E   C   C   D 
    22      22  Siswa 22                   	        C   A   D   E   E   C   A   D   A 
    23      23  Siswa 23                   	        C   E   D   E   E   A   B   C   A 
    24      24  Siswa 24                   	C   A   D   A   E   A   A   C   A 
    25      25  Siswa 25                   	D   A   B   C   A   A   B   C   D 
    26      26  Siswa 26                   	D   A   B   C   A   A   B   C   D 
    27      27  Siswa 27                   	D   A   B   C   A   A   B   D   B 
    28      28  Siswa 28                  	C   A   D   A   E   B   A   C   A 
    29      29  Siswa 29                   	A   A   B   E   E   C   A   B   C 
    30      30  Siswa 30                   	C   A   D   E   D   A   A   C   A 
    31      31  Siswa 31                   	C   A   C   E   E   E   C   D   B 
    32      32  Siswa 32                   	C   A   D   A   E   B   A   C   A 
    33      33  Siswa 33                   	  C   A   B   D   E   E   C   B   B 
    34      34  Siswa 34                   	C   E   B   E   E   A   A   D   D 
    35      35  Siswa 35                   	C   A   D   E   E   C   A   D   A 


 Nomor  Nomor   No. Butir Baru ----->     10  11  12  13  14  15  16  17  18 
  Urut  Subyek   No. Butir Asli --->     	10  11  12  13  14  15  16  17  18 
                 Nama Subyek | Kunci ->    	E   C   E   D   B   A   A   E   C 
     1       1  Siswa 1                    	A   A   D       B   A   B   A   B 
     2       2  Siswa 2                   	     A   D   D   A   C   E   D   A 
     3       3  Siswa 3                    	B   B   E   C   B   A   A   B   A 
     4       4  Siswa 4                    	C   C   E   D   B   A   A   A   C 
     5       5  Siswa 5                    	D   B   E   C   B   A   A   B   A 
     6       6  Siswa 6                    	A   C   E   D   B   A   A   A   B 
     7       7  Siswa 7                    	B   B   E   C   B   A   A   B   A 
     8       8  Siswa 8                    	B   B   E   C   B   A   A   B   A 
     9       9  Siswa 9                    	C   C   D   B   B   A   A   B   C 
    10      10  Siswa 10                   	B   B   D   D   B   A   A   A   B 
    11      11  Siswa 11                   	E   C   E   B   E   C   A   E   C 
    12      12  Siswa 12                   	C   C   D   D   B   A   E   A   A 
    13      13  Siswa 13                   	A   D   E   D   A   E   A   E   D 
    14      14  Siswa 14                   	A   D   E   D   A   E   A   E   D 
    15      15  Siswa 15                   	A   A   D   B   D   A   B   E   E 
    16      16  Siswa 16                   	A   B   E   D   B   A   A   A   C 
    17      17  Siswa 17                   	C   D   C   A   D   B   A   E   C 
    18      18  Siswa 18                   	D   C   D   D   D   D   E   E   D 
    19      19  Siswa 19                   	A   B   E   D   B   A   B   A   C 
    20      20  Siswa 20                   	A   B   E   D   B   A   B   A   C 
    21      21  Siswa 21                   	A   D   E   D   B   A   E   E   E 
    22      22  Siswa 22                   	A   C   D   B   D   A   B   D   C 
    23      23  Siswa 23                   	C   A   E   D   B   A   B   D   C 
    24      24  Siswa 24                   	E   C   E   D   B   A   A   E   C 
    25      25  Siswa 25                   	B   C   C   B   E   D   C   D   A 
    26      26  Siswa 26                   	B   C   C   B   E   D   C   E   A 
    27      27  Siswa 27                   	A   D   A   E   C   D   D   C   A 
    28      28  Siswa 28                   	C   C   E   D   B   A   B   B   C 
    29      29  Siswa 29                   	C   E   B   B   B   A   E   E   B 
    30      30  Siswa 30                   	C   A   E   D   B   A   A   A   E 
    31      31  Siswa 31                   	A   A   D   C   A   E   B   B   B 
    32      32  Siswa 32                   	C   C   E   D   B   A   A   D   C 
    33      33  Siswa 33                   	A   C   D   B   D   E   B   A   E 
    34      34  Siswa 34                   	A   B   D   D   B   A   D   D   C 
    35      35  Siswa 35                   	A   C   D   D   D   A   B   B   C 


 Nomor  Nomor   No. Butir Baru ----->     	19  20 
  Urut  Subyek   No. Butir Asli --->      	19  20 
                 Nama Subyek | Kunci ->    	D   C 
     1       1  Siswa 1                    	B   B 
     2       2  Siswa 2                    	B   C 
     3       3  Siswa 3                    	D   C 
     4       4  Siswa 4                    	D   C 
     5       5  Siswa 5                    	D   C 
     6       6  Siswa 6                    	B   B 
     7       7  Siswa 7                    	D   C 
     8       8  Siswa 8                    	D   C 
     9       9  Siswa 9                    	D   B 
    10      10  Siswa 10                   	D   C 
    11      11  Siswa 11                   	D     
    12      12  Siswa 12                   	B   B 
    13      13  Siswa 13                   	C   C 
    14      14  Siswa 14                   	C   C 
    15      15  Siswa 15                   	C   B 
    16      16  Siswa 16                   	D   C 
    17      17  Siswa 17                   	C   D 
    18      18  Siswa 18                   	C   D 
    19      19  Siswa 19                  	D   C 
    20      20  Siswa 20                   	D   C 
    21      21  Siswa 21                   	D   E 
    22      22  Siswa 22                   	D   B 
    23      23  Siswa 23                   	D   E 
    24      24  Siswa 24                   	D   C 
    25      25  Siswa 25                   	B   B 
    26      26  Siswa 26                   	B   C 
    27      27  Siswa 27                   	B   B 
    28      28  Siswa 28                   	D   B 
    29      29  Siswa 29                   	C   C 
    30      30  Siswa 30                   	D   C 
    31      31  Siswa 31                   	C   B 
    32      32  Siswa 32                   	D   C 
    33      33  Siswa 33                   	C   C 
    34      34  Siswa 34                   	B     
    35      35  Siswa 35                   	D   B 

DATA MENTAH
=============
Jumlah Subyek= 35
Jumlah Butir Soal= 20
Jumlah Pilihan Jawaban= 5
Nama berkas: C:\USERS\USER\DOCUMENTS\POSTTEST_NILAI_XI_EKSPERIMEN

 Nomor  Nomor   No. Butir Baru ----->      1   2   3   4   5   6   7   8   9 
  Urut  Subyek   No. Butir Asli --->       	1   2   3   4   5   6   7   8   9 
                 Nama Subyek | Kunci ->    	C   B   C   B   C   B   A   D   C 
     1       1  Siswa 1                    	C   B   C   A   D   B   A   D   C 
     2       2  Siswa 2                    	C   B   C   B   D   B   E   D   C 
     3       3  Siswa 3                   	A   B   C   B   A   B   A   E   C 
     4       4  Siswa 4                    	C   B   C   B   C   B   A   D   D 
     5       5  Siswa 5                    	C   A   C   B   C   A   A   D   C 
     6       6  Siswa 6                    	C   B   C   B   C   B   A   A   A 
     7       7  Siswa 7                    	C   B   C   B   C   B   A   A   A 
     8       8  Siswa 8                    	C   B   A   B   C   B   A   D   D 
     9       9  Siswa 9                    	B   B   C   B   C   E   A   B   C 
    10      10  Siswa 10                   	C   B   A   B   C   B   A   D   D 
    11      11  Siswa 11                   	C   B   C   B   C   A   E   D   C 
    12      12  Siswa 12                   	C   B   C   B   C   A   E   D   C 
    13      13  Siswa 13                   	C   B   C   B   C   A   E   D   C 
    14      14  Siswa 14                   	C   B   C   B   B   B   A   D   C 
    15      15  Siswa 15                   	C   B   C   B   C   B   A   A   A 
    16      16  Siswa 16                   	C   B   C   B   C   B   A   D   D 
    17      17  Siswa 17                   	C   B   C   B   C   B   A   D   C 
    18      18  Siswa 18                  	C   B   C   A   C   C   B   A   E 
    19      19  Siswa 19                   	C   B   C   B   C   B   A   A   A 
    20      20  Siswa 20                   	C   B   C   B   C   B   A   D   C 
    21      21  Siswa 21                   	A   C   C   E   C       A   C   D 
    22      22  Siswa 22                   	C   B   C   B   C   B   A   D   C 
    23      23  Siswa 23                   	C   B   C   B   C   B   A   D   C 
    24      24  Siswa 24                   	C   B   C   B   C   B   A   D   C 
    25      25  Siswa 25                   	A   C   C   E   C   B   A   D   C 
    26      26  Siswa 26                   	C   B   C   B   C   B   A   D   C 
    27      27  Siswa 27                   	C   B   C   B   C   B   A   B   C 
    28      28  Siswa 28                   	C   B   C   B   C   A   B   C   D 
    29      29  Siswa 29                   	C   B   C   B   C   B   A   D   C 
    30      30  Siswa 30                   	C   B   C   B   C   B   A   D   C 
    31      31  Siswa 31                   	C   B   C   B   C   B   A   D   C 
    32      32  Siswa 32                   	C   B   C   B   D   C   A   A   C 
    33      33  Siswa 33                   	C   B   C   B   C   B   A   C   C 
    34      34  Siswa 34                   	A   C   C   E   C   B   A   D   C 
    35      35  Siswa 35                   	C   B   C   B   C   B   E   B   B 

 Nomor  Nomor   No. Butir Baru ----->     10  11  12  13  14  15  16  17  18 
  Urut  Subyek   No. Butir Asli --->      	10  11  12  13  14  15  16  17  18 
                 Nama Subyek | Kunci ->    	B   B   B   B   D   B   E   E   A 
     1       1  Siswa 1                    	B   A   B   B   E   B   E   E   A 
     2       2  Siswa 2                    	A   B   B   B   C   B   E   E   A 
     3       3  Siswa 3                    	A   B   E   D   D   C   E   E   A 
     4       4  Siswa 4                    	B   B   B   B   A   B   E   E   A 
     5       5  Siswa 5                    	A   E   B   B   D   A   E   C   A 
     6       6  Siswa 6                    	B   B   B   B   D   B   E   A   A 
     7       7  Siswa 7                    	B   B   B   B   D   B   E   A   A 
     8       8  Siswa 8                    	B   A   A   B   D   E   E   A   A 
     9       9  Siswa 9                    	E   E   A   C   E   C   A   E   A 
    10      10  Siswa 10                   	B   A   A   B   D   E   E   A   A 
    11      11  Siswa 11                   	E   D   B   B   D   E   A   E   A 
    12      12  Siswa 12                   	E   D   B   B   D   E   A   E   A 
    13      13  Siswa 13                   	E   D   B   B   D   E   A   E   A 
    14      14  Siswa 14                   	C   B   B   B   D   D   E   E   A 
    15      15  Siswa 15                   	B   B   B   B   D   B   E   A   A 
    16      16  Siswa 16                   	B   B   A   B   A   B   E   E   A 
    17      17  Siswa 17                   	B   B   B   B   D   B   E   E   A 
    18      18  Siswa 18                   	B   B   B   B   A   B   E   E   A 
    19      19  Siswa 19                  	B   B   B   B   D   B   E   A   A 
    20      20  Siswa 20                   	B   B   B   B   A   B   E   E   A 
    21      21  Siswa 21                   	C   B   B   B   A   B   D   B   A 
    22      22  Siswa 22                   	B   B   B   B   D   B   E   E   A 
    23      23  Siswa 23                   	B   B   B   B   D   B   E   E   A 
    24      24  Siswa 24                   	B   B   B   B   D   B   E   E   A 
    25      25  Siswa 25                   	B   B   B   B   D   B   E   E   A 
    26      26  Siswa 26                   	B   B   B   B   D   B   E   E   A 
    27      27  Siswa 27                   	B   D   A   B   D   A   E   E   A 
    28      28  Siswa 28                   	E   B       B   D   B   E   E   A 
    29      29  Siswa 29                   	B   B   B   B   D   B   E   E   A 
    30      30  Siswa 30                   	B   B   A   B   D   B   E   E   A 
    31      31  Siswa 31                   	B   B   A   B   D   B   E   E   A 
    32      32  Siswa 32                   	B   B   B   B   D   B   E   E   A 
    33      33  Siswa 33                  	B   A   B   B   D   B   E   E   A 
    34      34  Siswa 34                   	B   B   A   B   D   C   E   E   A 
    35      35  Siswa 35                   	A   C   B   B   D   B   E   E   A 

 Nomor  Nomor   No. Butir Baru ----->     19  20 
  Urut  Subyek   No. Butir Asli --->      	19  20 
                 Nama Subyek | Kunci ->    	C   D 
     1       1  Siswa 1                    	C   D 
     2       2  Siswa 2                   	C   A 
     3       3  Siswa 3                    	C   D 
     4       4  Siswa 4                    	D   C 
     5       5  Siswa 5                    	D   C 
     6       6  Siswa 6                    	D   D 
     7       7  Siswa 7                    	D   D 
     8       8  Siswa 8                    	C   E 
     9       9  Siswa 9                    	C   D 
    10      10  Siswa 10                   	C   E 
    11      11  Siswa 11                   	C   D 
    12      12  Siswa 12                   	C   D 
    13      13  Siswa 13                  	C   D 
    14      14  Siswa 14                   	C   D 
    15      15  Siswa 15                   	D   D 
    16      16  Siswa 16                   	D   C 
    17      17  Siswa 17                   	D   C 
    18      18  Siswa 18                   	C   D 
    19      19  Siswa 19                   	D   D 
    20      20  Siswa 20                   	D   C 
    21      21  Siswa 21                   	C   D 
    22      22  Siswa 22                   	D   C 
    23      23  Siswa 23                   	D   C 
    24      24  Siswa 24                   	D   C 
    25      25  Siswa 25                   	D   C 
    26      26  Siswa 26                   	C   C 
    27      27  Siswa 27                   	D   C 
    28      28  Siswa 28                   	C   C 
    29      29  Siswa 29                   	C   C 
    30      30  Siswa 30                   	D   C 
    31      31  Siswa 31                   	D   C 
    32      32  Siswa 32                   	C   D 
    33      33  Siswa 33                   	D   C 
    34      34  Siswa 34                   	C   D 
    35      35  Siswa 35                   	D   C 

DATA MENTAH
=============
Jumlah Subyek= 31
Jumlah Butir Soal= 20
Jumlah Pilihan Jawaban= 5
Nama berkas: C:\USERS\USER\DOCUMENTS\PRETEST_NILAI_Y_KONTROL

 Nomor  Nomor   No. Butir Baru ----->      1   2   3   4   5   6   7   8   9 
  Urut  Subyek   No. Butir Asli --->       	1   2   3   4   5   6   7   8   9 
                 Nama Subyek | Kunci ->    	C   A   D   A   E   A   A   C   A 
     1       1  Siswa 1                    	C   B   C   A   E   B   A   D   E 
     2       2  Siswa 2                    	C   A   D   B   D   B   A   D   B 
     3       3  Siswa 3                    	C   A   D   B   D   B   A   D   B 
     4       4  Siswa 4                    	C   A   D   B   D   B   A   D   B 
     5       5  Siswa 5                    	D   B   C   C   B   A   C   A   A 
     6       6  Siswa 6                    	A   C   C   A   E   B   B   D   E 
     7       7  Siswa 7                    	C   A   D   B   C   A   A   E   B 
     8       8  Siswa 8                    	C   A   D   B   D   B   A   D   B 
     9       9  Siswa 9                    	C   B   D   C   E   B   A   B   A 
    10      10  Siswa 10                   	C   A   D   A   E   B   B   D   A 
    11      11  Siswa 11                   	A   A   C   A   D   B   B   C   A 
    12      12  Siswa 12                   	B   A   B   B   C   A   C   C   D 
    13      13  Siswa 13                   	C   A   D   A   E   B   B   D   A 
    14      14  Siswa 14                   	C   A   D   B   D   B   A   D   B 
    15      15  Siswa 15                   	C   B   C   B   D   A   A   B   B 
    16      16  Siswa 16                   	B   A   D   B   D   A   A   C   C 
    17      17  Siswa 17                   	B   C   B   A   E   A   A   B   B 
    18      18  Siswa 18                   	C   B   C   B   D   A   A   B   B 
    19      19  Siswa 19                   	B   C   B   A   E   A   A   B   B 
    20      20  Siswa 20                   	B   C   B   A   E   A   A   B   B 
    21      21  Siswa 21                   	C   A   D   B   D   B   B   C   D 
    22      22  Siswa 22                   	C   A   D   B   D   B   B   C   D 
    23      23  Siswa 23                   	C   A   D   B   D   B   B   C   D 
    24      24  Siswa 24                   	C   B   C   B   D   A   A   B   B 
    25      25  Siswa 25                   	C   A   D   B   D   C   A   A   C 
    26      26  Siswa 26                   	C   B   C   B   D   B   B   B   B 
    27      27  Siswa 27                   	C   B   C   B   E   B   B   B   B 
    28      28  Siswa 28                   	C   A   D   B   D   C   A   A   C 
    29      29  Siswa 29                   	C   A   D   B   D   C   A   A   C 
    30      30  Siswa 30                   	C   A   D   B   D   B   B   C   D 
    31      31  Siswa 31                   	C   A   D   B   D   B   B   C   D 


 Nomor  Nomor   No. Butir Baru ----->     10  11  12  13  14  15  16  17  18 
  Urut  Subyek   No. Butir Asli --->      	10  11  12  13  14  15  16  17  18 
                 Nama Subyek | Kunci ->    	E   C   E   D   B   A   A   E   C 
     1       1  Siswa 1                    	A   D   B   D   B   A   A   D   B 
     2       2  Siswa 2                    	D   C   D   C   C   B   D   D   A 
     3       3  Siswa 3                    	D   C   D   C   C   B   D   D   A 
     4       4  Siswa 4                    	D   C   D   C   C   B   D   D   A 
     5       5  Siswa 5                    	E   C   E   E   C   B   C   C   B 
     6       6  Siswa 6                    	C   E   E   D   B   A   B   B   B 
     7       7  Siswa 7                    	A   D   B   D   B   B   D   C   C 
     8       8  Siswa 8                    	D   C   D   C   C   B   D   D   A 
     9       9  Siswa 9                    	D   C   D   D   E   A   B   E   B 
    10      10  Siswa 10                   	D   E   C   C   C   B   B   E   C 
    11      11  Siswa 11                   	E   C   E   D   A   C   C   B   B 
    12      12  Siswa 12                   	E   B   E   D   B   B   B   E   D 
    13      13  Siswa 13                   	D   E   C   C   C   B   B   E   C 
    14      14  Siswa 14                   	D   C   D   C   C   B   D   D   A 
    15      15  Siswa 15                   	D   B   C   D   B   D   A   C   B 
    16      16  Siswa 16                   	D   C   E   D   B   A   B   B   B 
    17      17  Siswa 17                   	D   C   D   D   E   A   A   C   D 
    18      18  Siswa 18                   	D   B   C   D   B   D   A   C   B 
    19      19  Siswa 19                   	D   C   D   D   E   A   A   C   D 
    20      20  Siswa 20                   	D   C   D   D   E   A   A   C   D 
    21      21  Siswa 21                   	C   C   C   C   C   A   A   D   B 
    22      22  Siswa 22                   	C   C   C   C   C   A   A   D   B 
    23      23  Siswa 23                   	C   C   C   C   C   A   A   D   B 
    24      24  Siswa 24                   	D   B   C   D   B   D   A   C   B 
    25      25  Siswa 25                   	E   C   E   A   C   A   C   D   C 
    26      26  Siswa 26                   	E   B   D   B   D   A   B   C   D 
    27      27  Siswa 27                   	E   B   D   B   D   A   B   C   D 
    28      28  Siswa 28                   	E   C   E   A   C   A   C   D   C 
    29      29  Siswa 29                   	E   C   E   A   C   A   C   D   C 
    30      30  Siswa 30                   	C   C   C   C   C   A   A   D   B 
    31      31  Siswa 31                   	C   C   C   C   C   A   A   D   B 

 Nomor  Nomor   No. Butir Baru ----->     19  20 
  Urut  Subyek   No. Butir Asli --->      	19  20 
                 Nama Subyek | Kunci ->    	D   C 
     1       1  Siswa 1                    	A   B 
     2       2  Siswa 2                    	D   C 
     3       3  Siswa 3                    	D   C 
     4       4  Siswa 4                    	D   C 
     5       5  Siswa 5                    	D   C 
     6       6  Siswa 6                    	D   C 
     7       7  Siswa 7                    	D   C 
     8       8  Siswa 8                    	D   C 
     9       9  Siswa 9                    	D   A 
    10      10  Siswa 10                  	D   D 
    11      11  Siswa 11                   	C   C 
    12      12  Siswa 12                   	C   D 
    13      13  Siswa 13                  	D   D 
    14      14  Siswa 14                   	D   C 
    15      15  Siswa 15                   	C   C 
    16      16  Siswa 16                   	D   D 
    17      17  Siswa 17                   	D   C 
    18      18  Siswa 18                   	C   C 
    19      19  Siswa 19                   	D   C 
    20      20  Siswa 20                   	D   C 
    21      21  Siswa 21                   	A   C 
    22      22  Siswa 22                   	A   C 
    23      23  Siswa 23                   	A   C 
    24      24  Siswa 24                   	C   C 
    25      25  Siswa 25                   	C   C 
    26      26  Siswa 26                   	C   C 
    27      27  Siswa 27                   	C   C 
    28      28  Siswa 28                   	C   C 
    29      29  Siswa 29                   	C   C 
    30      30  Siswa 30                   	A   C 
    31      31  Siswa 31                   	A   C 














APPENDIX
(RESEARCH INSTRUMENTS)
KISI-KISI SOAL PRE-TEST
	Kompetensi Dasar
	Indikator
	Materi
	Level Kognitif
	Aspek Evaluasi
	Jumlah Pertanyaan

	Memahami makna kalimat pada pengumuman singkat dalam bahasa Inggris mengacu pada kemampuan untuk menangkap maksud, informasi inti, dan pesan yang disampaikan dalam sebuah teks pengumuman singkat yang biasanya mencakup instruksi, pemberitahuan, atau informasi penting lainnya. Pengumuman singkat sering kali ditemukan dalam konteks formal dan non-formal, seperti di sekolah, tempat kerja, tempat umum, atau media digital.
	Peserta didik mampu mengidentifikasi larangan dan izin yang terkandung dalam teks pengumuman sederhana.
	Teks pengumuman.

	C2
	· Mengidentifikasi kata kunci (unauthorized, access).
· Menyimpulkan arti teks secara keseluruhan.

	1, 5, 7

	Mengidentifikasi tujuan dari surat pribadi merupakan salah satu kompetensi dasar yang penting dalam keterampilan menulis dan membaca, khususnya dalam memahami jenis teks naratif atau korespondensi. Kompetensi dasar ini mengacu pada kemampuan untuk memahami maksud atau tujuan di balik sebuah surat pribadi, yang sering kali bersifat informal dan mencerminkan komunikasi personal antara pengirim dan penerima. 
	Peserta didik dapat menemukan alasan pengirim mengirim surat kepada penerima.

	Surat pribadi.

	C2
	· Menemukan maksud penulis dari konteks surat.
· Mengidentifikasi kata-kata yang menunjukkan tujuan (appreciation, support).

	2, 3

	Mengambil informasi penting dari teks undangan resmi yang penting dalam keterampilan membaca, khususnya terkait dengan pemahaman teks non-naratif. Kompetensi ini menekankan kemampuan untuk memahami struktur, bahasa, dan tujuan dari teks undangan resmi, serta mengambil informasi yang relevan dan penting dari teks tersebut. 
	Peserta didik dapat menemukan informasi tanggal dan waktu dalam teks undangan.

	Teks undangan.
	C2
	· Mengidentifikasi informasi terkait tanggal dan waktu.
· Menemukan jawaban yang benar berdasarkan kalimat kunci.

	4

	Menganalisis informasi dalam pengumuman acara yang berkaitan dengan kemampuan memahami, mengevaluasi, dan menggunakan informasi yang disampaikan dalam sebuah pengumuman acara. 
	Peserta didik dapat membedakan informasi yang benar dan salah dalam teks pengumuman.

	Teks pengumuman
	C4
	· Membandingkan informasi dari beberapa pernyataan.
· Menganalisis kata-kata yang mengandung fakta penting (ticket price, Gita Gutawa).

	6

	Mengidentifikasi gagasan utama dari teks ucapan selamat yang berfokus pada kemampuan pembaca untuk memahami inti atau pesan utama dari sebuah ucapan yang diberikan dalam konteks penghargaan, apresiasi, atau perayaan. Teks ucapan selamat sering kali digunakan dalam berbagai situasi, seperti perayaan pencapaian, kelulusan, pernikahan, atau momen penting lainnya. Kemampuan ini membantu pembaca atau pendengar memahami tujuan utama dari ucapan tersebut dengan efektif.
	Peserta didik dapat menemukan inti pesan dalam teks ucapan.
	Teks ucapan selamat.

	C2
	Menemukan gagasan utama dari kalimat (congratulation, champion).

	8, 13

	Memahami kualifikasi pekerjaan dari iklan lowongan pekerjaan, langkah penting dalam proses pencarian kerja. Kualifikasi pekerjaan umumnya menjelaskan kompetensi dan persyaratan yang harus dimiliki oleh pelamar untuk dianggap memenuhi syarat.
	Peserta didik dapat mengidentifikasi persyaratan untuk posisi tentor.

	Iklan lowongan kerja.

	C2
	Mengidentifikasi kualifikasi utama (teach English or Math, team work).

	9, 12

	Memahami tujuan teks undangan dalam kemampuan literasi, khususnya dalam memahami fungsi dan makna dari berbagai jenis teks

	Peserta didik mampu mengidentifikasi maksud pengirim dalam teks undangan.
	Teks undangan.

	C2
	Menemukan tujuan utama pengirim (invite, celebrate).

	10, 20

	Memahami pesan singkat yang berisi instruksi khususnya dalam keterampilan membaca dan memahami informasi secara cepat dan tepat. Pesan singkat dengan instruksi sering ditemui dalam kehidupan sehari-hari, seperti dalam pesan teks, email, atau catatan singkat yang menyampaikan perintah atau arahan.
	Peserta didik mampu mengidentifikasi pesan atau permintaan dalam teks pesan singkat.

	Pesan singkat.
	C2 
	· Mengidentifikasi perintah atau instruksi dalam pesan.
· Memahami waktu dan detail instruksi dalam teks.

	11

	Memahami fakta dalam teks ucapan selamat yang berkaitan dengan kemampuan untuk mengidentifikasi informasi nyata atau objektif yang terkandung dalam teks tersebut. Ucapan selamat biasanya diberikan dalam berbagai situasi, seperti perayaan pencapaian, keberhasilan, atau momen penting dalam hidup seseorang.
	Peserta didik dapat membedakan pernyataan yang benar dan salah dalam teks ucapan.

	Teks ucapan selamat.
	C4 
	· Menemukan informasi penting dari teks (car, prize).
· Membandingkan beberapa pernyataan berdasarkan teks.

	14

	Memahami tujuan dari ucapan selamat tahun baru yang melibatkan kemampuan untuk memahami maksud dan makna di balik pesan tersebut. Ucapan selamat tahun baru memiliki tujuan yang lebih dari sekadar formalitas; biasanya, ucapan ini menyiratkan harapan, perayaan, dan penghargaan atas pencapaian yang telah lewat, serta optimisme untuk masa depan
	Peserta didik mampu mengenali tujuan dari teks ucapan.

	Ucapan selamat tahun baru.

	C2 
	· Mengidentifikasi tujuan teks berdasarkan konteks (New Year, wishing joy).
· Membedakan antara tujuan memberi ucapan dan pemberian informasi.

	15

	Memahami informasi yang terdapat dalam iklan produk yang melibatkan kemampuan untuk mengidentifikasi dan menafsirkan berbagai elemen yang disajikan dalam iklan dengan tujuan memberikan informasi yang relevan kepada konsumen. Iklan produk biasanya dirancang untuk menarik perhatian dan meyakinkan konsumen agar membeli produk atau layanan.
	Peserta didik mampu memahami fitur dan spesifikasi produk yang diiklankan.

	Iklan produk.

	C2 





C4
	· Mengidentifikasi informasi utama dari iklan (coffee maker, auto timer).
· Memahami fungsi utama produk berdasarkan deskripsi.

	16, 19





17

	Memahami makna simbol dan label pada produk yang penting untuk memastikan bahwa konsumen memahami informasi terkait produk yang mereka gunakan atau beli. Simbol dan label pada produk memiliki tujuan tertentu, seperti memberikan informasi keselamatan, petunjuk penggunaan, atau memperkenalkan sertifikasi tertentu yang harus dipatuhi oleh produk.
	Peserta didik mampu mengidentifikasi arti label pada barang atau kemasan.

	Label peringatan.
	C2 
	· Mengidentifikasi peringatan dalam label (DO NOT STEP ON).
· Menyimpulkan maksud dari label yang diberikan.

	18




[bookmark: _Hlk179488950]The purpose of this pre-test is to assess the students' understanding of various English language comprehension tasks, including interpreting notices, reading invitations, and analyzing advertisements. These tasks aim to measure the students' ability to grasp context, infer meanings, and respond appropriately to different types of written texts. By evaluating their skills in these areas, we can better understand their strengths and areas that may require further development in language proficiency.

PRE-TEST

1. Look at the notice below.
    What does the notice mean?Do not accept if the seal is broken


A. We should accept the thing if the seal is broken.
B. We have to accept the thing if the seal is broken.
C. We should not accept the thing if the seal is broken.
D. We must not accept the thing if the seal is not broken.
E. The item can only be accepted if the seal is intact.
Read the text and answer the questions number 2 and 3.
Dear Bertha,

I heard that you are not in a good condition. I am very sorry to hear that. Anyway, listen to the doctor’s advice and take a rest. I hope you’ll get well soon.
Your best friend, Maria








2. To whom we usually give the above card?
A. To someone who is sick.
B. To people who are healthy.
C. To a person who celebrates his birthday.
D. To a couple who have their wedding party.
E. To a friend who is feeling down.
3. How is Bertha’s condition?
A. She is pale.
B. She is healthy.
C. She is unhappy.
D. She is in a poor health.
E. She is feeling better now.
4. [bookmark: _Hlk179489061]Look at the notice below.
PUT YOUR SHOES OFF BEFORE ENTERING THIS ROOM

[bookmark: _Hlk179489138]      What does the notice mean?
A. We must leave our shoes outside the room
B. We can wear our shoes inside the room.
C. We may bring the shoes into the room.
D. We enter the room with our shoes.
E. We should put our shoes back on before entering the room.
This text is for question number 5Mr. & Mrs. Chew Kok Key &
Mr. & Mrs. Lim Kau

Request the pleasure of your company to a wedding dinner at
Holiday Inn Jalan Syed Abdul Aziz
Melaka, 75000 Malaysia
Tel: 06.2859000
Fax: 06.2859111

At 7.00p.m.
On the occasion of the marriage of

Mr. Chew Choong Seng With
Ms. Lim Bong Eng

5. What is the purpose of the text?
A. Ms. Lim persuades Mr. Chew to marry her
B. Mr. Chew invites Ms. Lim to go on holiday
C. Ms. Lim invites Mr. Chew to come to her party
D. Mr. Chew invites their colleagues to come to the party
E. Mr. Chew and Ms. Lim invite guests to celebrate their wedding.
Read the text and answer question number 6.

UNO Department Store 
BIG SALE ALL THE PRODUCT
28th February—25th March 2012
Discount up to:

50% for the fashion products 30 % for the electrical products 60% for the furniture products 25% for the household appliances
HURRY, HURRY, HURRY

THIS IS YOUR CHANCE OF A LIFE TIME

6. Which statement is TRUE according to the text?
A. UNO sells not only fashion but also electrical products.
B. We only pay Rp 5,000 for a broom priced Rp 20,000.
C. The time of giving discount is more than one month.
D. There are less than four products sold in UNO.
E. The discount applies only to household appliances.
ANNOUNCEMENT

To: All students

To celebrate the National Education Day, the Students Board Organization will hold some interesting programs. They are English Speech Contest, English Story Telling contest, and Wall Magazine Competition. The programs will be held on May 4th, 2012, 8 a.m.-1 p.m.
All classes must take part in programs and should report their participation to their own teachers.

For detailed information, please contact Mrs. Erika, the coordinator of this program.

Read the text and answer the questions number 7 and 8.

7. What does the text tell us about?
A. Programs to celebrate the National Education Day.
B. Inviting students to come to school in May.
C. Informing some programs on May 4th, 2012.
D. Explaining special programs in May.
E. Organizing competitions for students during the holiday.
8. Who is in charge of the program?
A. Headmaster
B. Students
C. Mrs. Erika.
D. Student organization.
E. Teachers' council.
This text is for question number 9
Surabaya, January 1st , 2013

Dear Irman,
This card comes with living wishes especially for you. To wish you lots of happiness today and all year through. Happy New Year 2013.
Love, Sandra

9. What is the purpose of the text above?
A. To greet someone for the New Year.
B. To remind someone about New Year.
C. To invite someone to a New Year Celebration.
D. To give information to everyone about New Year.
E. To send well wishes for someone's birthday.
This text is for question number 10 and 11.
Sinta,

Your music teacher called at 4 p.m. to say that tonight’s lesson has been cancelled.

Please call her at 6452 9128 to arrange for a make-up lesson.
Love, Mom


10. Which statement is TRUE based on the text?
A. Sinta will meet her music teacher at 4 p.m.
B. Music lesson will not be cancel tonight.
C. Sinta is expected to call her music teacher.
D. Sinta’s teacher will meet her mother that night.
E. The lesson has been rescheduled for next week.
11. “please call herat ….”
What does the underlined word refer to?
A. Sinta.
B. Sinta’s mother.
C. Sinta’s music teacher.
D. The teacher’s mother.
E. Sinta’s friend.
This text is for question number 12 and 13

Urgently needed An accounting staff
Requirements:
· Age not more than 28 years old
· Smart, discipline and good motivation
· Understand a financial report and tax
· Accounting graduated
· Good English
· Having ability to operate a computer
Send your application, CV, and recent photograph to:
P.O. Box 1111 Jakarta.
Not more than one week from now.

12. What requirements should the applicant have to be an accounting staff?
A. Fluency in two foreign languages.
B. Mastering of making tax report.
C. Management graduated.
D. At least 28 years old.
E. Ability to operate a computer and understand financial reports.
13. What must be sent by an applicant to be an accounting staff?
A. A computer certificate.
B. Photographs and CV
C. A computer certificate, application, and CV
D. Photographs, CV, and application.
E. A reference letter and a CV.


Read the text and answer the question number 14 and 15.
To: Satria

I heard from your father that you won the badminton championship last night.
Congratulation on your success!

Ilham







14. Who is the winner of the badminton championship?
A. Ilham.
B. Satria.
C. Ilham’s father.
D. Satria’s father.
E. Satria’s friend.
15. Which one is TRUE according to the text?
A. Satria won the badminton championship.
B. Ilham’s father gave information to Satria.
C. Satria congratulated Ilham on his success
D. Ilham and his father were badminton players.
E. Satria and Ilham played together in the championship.
This text is for question number 16
[bookmark: _Hlk179193126][bookmark: _Hlk179193127][bookmark: _Hlk179193129][bookmark: _Hlk179193130]DEAR MR. AND MRS. KAREL

CONGRATULATION ON YOUR 25TH  WEDDING ANNIVERSARY.
MAY HAPPINESS COMES TO YOUR LIFE.

LOVE, STEVEN






	

16. Which one is TRUE according to the text?
A. Steven greeted Karels of their wedding anniversary.
B. Mr. and Mrs. Karel got married at 25 years old.
C. Steven was going to marry at his 25 years old.
D. The invitation is sent to Steven and his friends.
E. Steven sent a gift to the Karels for their anniversary.

This text is for question number 17.
BLACKBIRD
We provide	: 52 passenger bus
: 29 passenger bus

Full AC, Music, Toilet, TV, Video. We serve Java, Bali, Sumatra.

                        Office		: Jl. Wijaya 12 Jakarta

                        For further information call 68802309

17. What does the advertisement above tell us about?
A. A travel agent.
B. A tour service.
C. A schedule of a tour.
D. A holiday package tour. 
E. A transportation rental service.
This text is for questions number 18
To: Arman
Happy New Year 2014!
I wish our behavior had to be better than last year. May God bless us.
From your fan,
Dani

18. What is the main idea of the text above?
A. May God bless all of us.
B. Our behavior had to be better.
C. Expressing Happy New Year.
D. May God bless you.
E. Sending best wishes for a special occasion.
This text is for questions number 19
Grand Livina, 2010 Silver, DVD Tv, double AC,
new tyres, excellent condition, 196 million (nego)
Call: 081325444333

19. What information can we get from the text?
A. The color of the car is white.
B. The car is in not good condition.
C. We cannot phone the owner of the car.
D. We can nego the price of the car.
E. The car has a problem with its engine.
This text is for questions number 20
Dear friends,

We request the pleasure of your company for the 5th birthday party of our son “NAZEED” on 14th September, 2003, Sunday at
6.30 p.m.

At
Bandan Basera Party Hall Opp. Sona Theatre Shantivan
Near National Park, Borivali (East) Mumbai-400066
Please join us to fill our day with happiness and color. With love,
Amit, Leena & Family


20. Where will the party be held?
A. In Delhi.
B. In national park, Borivali (east).
C. Bandan Basera Party Hall.
D. Sona Theatre.
E. Near Sona Theatre, Mumbai.



[bookmark: _Hlk180653569]Answers to Pre-Test questions.
1. C
2. A
3. D
4. A
5. E
6. A
7. A
8. C
9. A
10. E
11. C
12. E
13. D
14. B
15. A
16. A
17. E
18. C
19. D
20. C

[bookmark: _Hlk180820573]RENCANA PELAKSANAAN PEMBELAJARAN (RPP)

	Nama Sekolah
	:
	SMA Negeri 14 Garut

	Mata pelajaran
	:
	Bahasa dan Sastra Inggris (Lintas Minat)

	Kelas/Semester
	:
	XI / 1

	Materi Pokok
	:
	Short Functional Text

	Alokasi Waktu
	:
	1 X 45 Menit (1 JP)



A. Kompetensi Inti (KI)
	KI 1. 
KI 2.
	Menghayati dan mengamalkan ajaran agama yang dianutnya. Menghayati dan mengamalkan perilaku jujur, disiplin, santun, peduli (gotong royong, kerjasama, toleran, damai), bertanggung jawab, responsif, dan pro-aktif dalam berinteraksi secara efektif sesuai dengan perkembangan anak di lingkungan, keluarga, sekolah, masyarakat dan lingkungan alam sekitar, bangsa, negara, kawasan regional, dan kawasan internasional”.

	KI 2. 
	Memahami, menerapkan, dan menganalisis pengetahuan faktual, konseptual, prosedural, dan metakognitif berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, teknologi, seni, budaya, dan humaniora dengan wawasan kemanusiaan, kebangsaan, kenegaraan, dan peradaban terkait penyebab fenomena dan kejadian, serta menerapkan pengetahuan prosedural pada bidang kajian yang spesifik sesuai dengan bakat dan minatnya untuk memecahkan masalah

	KI 3.
	Mengolah, menalar, dan menyaji dalam ranah konkret dan ranah abstrak terkait dengan pengembangan dari yang dipelajarinya di sekolah secara mandiri, bertindak secara efektif dan kreatif, serta mampu menggunakan metode sesuai kaidah keilmuan



B. Kompetensi Dasar dan Indikator
	Kompetensi Dasar
	Indikator

	3.4 Membedakan fungsi sosial, struktur teks, dan unsur kebahasaan beberapa teks recount lisan dan tulis dalam bentuk biografi dengan memberi dan meminta informasi terkait tokoh terkenal, sesuai dengan konteks penggunaannya.
	3.4.1 Mempelajari teks fungsional pendek berupa advertisement.
3.4.2 Mengidentifikasi karakteristik teks fungsional pendek berupa advertisement.
3.4.3 Mencirikanjenis-jenis advertisement dalam fungsional teks.


	4.5 Teks recount dalam bentuk biografi.
	4.5.1 Menangkap makna secara kontekstual terkait fungsi sosial, struktur teks, dan unsur kebahasaan teks recount lisan dan tulis, dalam bentuk biografi terkait tokoh terkenal 
4.5.2 Menyusun teks recount lisan dan tulis, dalam bentuk biografi, terkait tokoh terkenal, dengan memperhatikan fungsi sosial, struktur teks, dan unsur kebahasaan, secara benar dan sesuai konteks



C. Tujuan Pembelajaran
Melalui pembelajaran dengan materi Short Functional Text  dengan menggunakan unsur kebahasaan.
1. Siswa mampu mempelajari jenis teks fungsional pendek berupa advertisement yang ada dilingkungan sekitar mereka.
2. Siswa mampu mengidentifikasi karakteristik teks fungsional pendek berupa Advertisemen.
3. Siswa mampu mencirikan jenis-jenis advertisement yang ada dalam fungsional teks.

D. Materi Pembelajaran 
· Fungsi sosial 
Melaporkan, meneladani, membanggakan, mengagumi, dsb..
· Struktur teks
· Struktur mencakup jati diri tokoh
· Pengalaman tokoh yang patut diteladani
· Unsur kebahasaan
· Kata kerja dalam Simple Past tense, Past Continuous, Past Perfect 
· Kata kerja untuk menunjukkan kegiatan (material verbs) ; kata kerja untuk mengungkapkan perasaan (mental verbs)
· Adverbia penunjuk dan penghubung waktu.
· Ucapan, tekanan kata, intonasi, ejaan, tanda baca, dan tulisan tangan.
· Topik :
Peristiwa, kejadian, pengalaman yang relevan dengan kehidupan peserta didik sebagai pelajar dan remaja, yang dapat menumbuhkan perilaku yang termuat dalam KI. 

E. Metode Pembelajaran

1. Pendekatan		: Saintifik
2. Model Pembelajaran 	: Pendekatan kontekstual
3. Metode                              : Memberi penjelasan berdasarkan materi otentik/authentic materials, diskusi   per kelompok, tanya jawab, latihan, dan penyelidikan.

F. Media/alat, Bahan, dan Sumber Belajar

1. Media/alat 	:  Whiteboard and Broadmarker 
2. Bahan              :   Soal Non-Authentic dengan menggunakan instrumen Pre-Test.
3. Sumber Belajar:   Materi Non-Authentic memakai media buku pelajaran.
                                    
G. Kegiatan Pembelajaran (1 X 2 JP)
Pertemuan Ke 1 (1 X 45 menit)

a. Kegiatan Pendahuluan (10 menit)
· Guru menyapa peserta 
· Guru mempersilahkan siswa untuk berdoa 
· Guru mengabsen siswa
· Guru mempersiapkan siswa secara fisik dan psikis
· Guru memberi apersepsi dan memotivasi siswa
b. Kegiatan Inti (30 menit)
· Guru menjelaskan secara singkat apa itu short Functional Text.
· Guru memberi soal Pre-test mengenai Shot Functional text.
· Guru meminta siswa mengerjakan soal Pre-test dengan seksama dan tidak bekerja sama.
c. Kegiatan Penutup (5 menit).
· Guru memberikam kesempatan kepada siswa untuk mengajukan pertanyaan sebelum KBM berakhir.
· Guru menutup pelajaran hari ini dengan memberikan salam.
· Guru merencanakan pembelajaran selanjutnya.

H. Teknik penilaian
a. Instrumen Penilaian Pengetahuan dan Pedoman Penilaian
1. Instrumen Penilaian Pengetahuan

KISI-KISI
	
	Nama Satuan Pendidikan	: SMA Negeri 15 Garut	
	Kelas/Semester		: XI/1
	Mata Pelajaran		: Bahasa Inggris 
	Alokasi Waktu		: 30 menit
	Jumlah Soal		: 20
	Bentuk Soal 		: Multiple Choice
	
	Kompetensi Dasar
	Materi
	Indikator Soal
	Soal
	Tahap Berfikir

	3.4 Membedakan fungsi sosial, struktur teks, dan unsur kebahasaan beberapa teks recount lisan dan tulis dalam bentuk biografi dengan memberi dan meminta informasi terkait tokoh terkenal, sesuai dengan konteks penggunaannya.
4.5 Teks recount dalam bentuk biografi.


	Short Functional text
	Mempelajari teks fungsional pendek berupa advertisement.
Mengidentifikasi karakteristik teks fungsional pendek berupa advertisement.
Mencirikan jenis-jenis advertisement dalam fungsional teks.

	1. What does the notice mean?
A. We should accept the thing if the seal is broken.
B. We have to accept the thing if the seal is broken.
C. We should not accept the thing if the seal is broken.
D. We must not accept the thing if the seal is not broken.
E. The item can only be accepted if the seal is intact.
2. To whom we usually give the above card?
A. To someone who is sick.
B. To people who are healthy.
C. To a person who celebrates his birthday.
D. To a couple who have their wedding party.
E. To a friend who is feeling down.
3. How is Bertha’s condition?
A. She is pale.
B. She is healthy.
C. She is unhappy.
D. She is in a poor health.
E. She is feeling better now.
4. What does the notice means?
A. We must leave our shoes outside the room
B. We can wear our shoes inside the room.
C. We may bring the shoes into the room.
D. We enter the room with our shoes.
E. We should put our shoes back on before entering the room.
5. What is the purpose of the text?
A. Ms. Lim persuades Mr. Chew to marry her
B. Mr. Chew invites Ms. Lim to go on holiday
C. Ms. Lim invites Mr. Chew to come to her party
D. Mr. Chew invites their colleagues to come to the party
E. Mr. Chew and Ms. Lim invite guests to celebrate their wedding
6. Which statement is TRUE according to the text?
A. UNO sells not only fashion but also electrical products.
B. We only pay Rp 5,000 for a broom priced Rp 20,000.
C. The time of giving discount is more than one month.
D. There are less than four products sold in UNO.
E. The discount applies only to household appliances.
7. What does the text tell us about?
A. Programs to celebrate the National Education Day.
B. Inviting students to come to school in May.
C. Informing some programs on May 4th, 2012.
D. Explaining special programs in May.
E. Organizing competitions for students during the holiday.
8. Who is in charge of the program?
A. Headmaster
B. Students
C. Mrs. Erika.
D. Student organization.
E. Teachers' council.
9. What is the purpose of the text above?
A. To greet someone for the New Year.
B. To remind someone about New Year.
C. To invite someone to a New Year Celebration.
D. To give information to everyone about New Year.
E. To send well wishes for someone's birthday.
10. Which statement is TRUE based on the text?
A. Sinta will meet her music teacher at 4 p.m.
B. Music lesson will not be cancel tonight.
C. Sinta is expected to call her music teacher.
D. Sinta’s teacher will meet her mother that night.
E. The lesson has been rescheduled for next week.
11. “please call herat ….”
What does the underlined word refer to?
A. Sinta.
B. Sinta’s mother.
C. Sinta’s music teacher.
D. The teacher’s mother.
E. Sinta’s friend.
12. What requirements should the applicant have to be an accounting staff?
A. Fluency in two foreign languages.
B. Mastering of making tax report.
C. Management graduated.
D. At least 28 years old.
E. Ability to operate a computer and understand financial reports.
13. What must be sent by an applicant to be an accounting staff?
A. A computer certificate.
B. Photographs and CV
C. A computer certificate, application, and CV
D. Photographs, CV, and application.
E. A reference letter and a CV.
14. Who is the winner of the badminton championship?
A. Ilham.
B. Satria.
C. Ilham’s father.
D. Satria’s father.
E. Satria’s friend.
15. Which one is TRUE according to the text?
A. Satria won the badminton championship.
B. Ilham’s father gave information to Satria.
C. Satria congratulated Ilham on his success
D. Ilham and his father were badminton players.
E. Satria and Ilham played together in the championship.
16. Which one is TRUE according to the text?
A. Steven greeted Karels of their wedding anniversary.
B. Mr. and Mrs. Karel got married at 25 years old.
C. Steven was going to marry at his 25 years old.
D. The invitation is sent to Steven and his friends.
E. Steven sent a gift to the Karels for their anniversary.
17. What does the advertisement above tell us about?
A. A travel agent.
B. A tour service.
C. A schedule of a tour.
D. A holiday package tour. 
E. A transportation rental service.
18. What is the main idea of the text above?
A. May God bless all of us.
B. Our behavior had to be better.
C. Expressing Happy New Year.
D. May God bless you.
E. Sending best wishes for a special occasion.
19. What information can we get from the text?
A. The color of the car is white.
B. The car is in not good condition.
C. We cannot phone the owner of the car.
D. We can nego the price of the car.
E. The car has a problem with its engine.
20. Where will the party be held?
A. In Delhi.
B. In national park, Borivali (east).
C. Bandan Basera Party Hall.
D. Sona Theatre.
E. Near Sona Theatre, Mumbai.
	





















2. Pedoman Penilaian Pengetahuan
Bobot nilai setiap nomor 	: 5
Nilai                            	   	: jumlah jawaban benar X 5




3. Kunci Jawaban

	1. C
2. A
3. D
4. A
5. E
6. A
7. A
8. C
9. A
10. E
	11. C
12. E
13. D
14. B
15. A
16. A
17. E
18. C
19. D
20. C
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	Guru Mata Pelajaran
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	NIM. 19223048



RENCANA PELAKSANAAN PEMBELAJARAN (RPP)

	Nama Sekolah
	:
	SMA Negeri 14 Garut

	Mata pelajaran
	:
	Bahasa dan Sastra Inggris (Lintas Minat)

	Kelas/Semester
	:
	XI / 1

	Materi Pokok
	:
	Short Functional Text

	Alokasi Waktu
	:
	1 1 X 45 Menit (1 JP)



A. Kompetensi Inti (KI)
	KI 1. 
KI 2.
	Menghayati dan mengamalkan ajaran agama yang dianutnya. Menghayati dan mengamalkan perilaku jujur, disiplin, santun, peduli (gotong royong, kerjasama, toleran, damai), bertanggung jawab, responsif, dan pro-aktif dalam berinteraksi secara efektif sesuai dengan perkembangan anak di lingkungan, keluarga, sekolah, masyarakat dan lingkungan alam sekitar, bangsa, negara, kawasan regional, dan kawasan internasional”.

	KI 2. 
	Memahami, menerapkan, dan menganalisis pengetahuan faktual, konseptual, prosedural, dan metakognitif berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, teknologi, seni, budaya, dan humaniora dengan wawasan kemanusiaan, kebangsaan, kenegaraan, dan peradaban terkait penyebab fenomena dan kejadian, serta menerapkan pengetahuan prosedural pada bidang kajian yang spesifik sesuai dengan bakat dan minatnya untuk memecahkan masalah

	KI 3.
	Mengolah, menalar, dan menyaji dalam ranah konkret dan ranah abstrak terkait dengan pengembangan dari yang dipelajarinya di sekolah secara mandiri, bertindak secara efektif dan kreatif, serta mampu menggunakan metode sesuai kaidah keilmuan



B. Kompetensi Dasar dan Indikator
	Kompetensi Dasar
	Indikator

	3.5 Membedakan fungsi sosial, struktur teks, dan unsur kebahasaan beberapa teks recount lisan dan tulis dalam bentuk biografi dengan memberi dan meminta informasi terkait tokoh terkenal, sesuai dengan konteks penggunaannya.
	3.5.1 Mempelajari teks fungsional pendek berupa advertisement.
3.5.2 Mengidentifikasi karakteristik teks fungsional pendek berupa advertisement.
3.5.3 Mencirikanjenis-jenis advertisement dalam fungsional teks.


	4.6 Teks recount dalam bentuk biografi.
	4.6.1 Menangkap makna secara kontekstual terkait fungsi sosial, struktur teks, dan unsur kebahasaan teks recount lisan dan tulis, dalam bentuk biografi terkait tokoh terkenal 
4.6.2 Menyusun teks recount lisan dan tulis, dalam bentuk biografi, terkait tokoh terkenal, dengan memperhatikan fungsi sosial, struktur teks, dan unsur kebahasaan, secara benar dan sesuai konteks



C. Tujuan Pembelajaran
Melalui pembelajaran dengan materi Short Functional Text  dengan menggunakan unsur kebahasaan.
1. Siswa mampu mempelajari jenis teks fungsional pendek berupa advertisement yang ada dilingkungan sekitar mereka.
2. Siswa mampu mengidentifikasi karakteristik teks fungsional pendek berupa Advertisemen.
3. Siswa mampu mencirikan jenis-jenis advertisement yang ada dalam fungsional teks.

D. Materi Pembelajaran 
· Fungsi social 
Melaporkan, meneladani, membanggakan, mengagumi, dsb.
· Struktur teks
· Struktur mencakup jati diri tokoh
· Pengalaman tokoh yang patut diteladani
·    Unsur kebahasaan
· Kata kerja dalam Simple Past tense, Past Continuous, Past Perfect 
· Kata kerja untuk menunjukkan kegiatan (material verbs) ; kata kerja untuk mengungkapkan perasaan (mental verbs)
· Adverbia penunjuk dan penghubung waktu.
· Ucapan, tekanan kata, intonasi, ejaan, tanda baca, dan tulisan tangan.
· Topik :
Peristiwa, kejadian, pengalaman yang relevan dengan kehidupan peserta didik sebagai pelajar dan remaja, yang dapat menumbuhkan perilaku yang termuat dalam KI. 

E. Metode Pembelajaran

1. Model Pembelajaran 	: Pendekatan kontekstual
2. Metode			: Memberi penjelasan berdasarkan materi otentik/authentic materials, diskusi   per kelompok, tanya jawab, social, dan penyelidikan

F. Media/alat, Bahan, dan Sumber Belajar
1. Media/alat 	:  Whiteboard and Broadmarker 
2. Bahan               	:   Soal Non-Authentic dengan menggunakan instrumen Post-Test.
3. Sumber Belajar 	:   Materi Authentic.
                  
G. Kegiatan Pembelajaran (1 X 2 JP)

a. Pertemuan Ke 1 (1 X 45 menit)

1. Kegiatan Pendahuluan (10 menit)
· Guru menyapa peserta 
· Guru mempersilahkan siswa untuk berdoa 
· Guru mengabsen siswa
· Guru mempersiapkan siswa secara fisik dan psikis
· Guru memberi apersepsi dan memotivasi siswa

2. Kegiatan Inti (30 menit)
· Guru menjelaskan secara singkat short Functional Text.
· Guru memberi soal Post-test mengenai Shot Functional text.
· Guru meminta siswa mengerjakan soal Post-test dengan seksama dan tidak bekerja sama.

3. Kegiatan Penutup (5 menit)
· Guru memberikan kesempatan kepada siswa untuk mengajukan pertanyaan sebelum KBM berakhir.
· Guru menutup kegiatan hari ini dengan memberikan salam.
· Guru merencanakan pembelajaran selanjutnya.

H. Teknik penilaian
a. Instrumen Penilaian Pengetahuan dan Pedoman Penilaian
1. Instrumen Penilaian Pengetahuan

KISI-KISI
	Nama Satuan Pendidikan	: SMA Negeri 15 Garut	
	Kelas/Semester		: XI/1
	Mata Pelajaran		: Bahasa Inggris 
	Alokasi Waktu		: 30 menit
	Jumlah Soal		: 20
	Bentuk Soal 		: Multiple Choice
	
	Kompetensi Dasar
	Materi
	Indikator Soal
	Soal
	Tahap Berfikir

	3.4 Membedakan fungsi ocial, struktur teks, dan unsur kebahasaan beberapa teks recount lisan dan tulis dalam bentuk biografi dengan memberi dan meminta informasi terkait tokoh terkenal, sesuai dengan konteks penggunaannya.
4.5 Teks recount dalam bentuk biografi.


	Shor Functional Text
	Mempelajari teks fungsional pendek berupa advertisement.
Mengidentifikasi karakteristik teks fungsional pendek berupa advertisement.
Mencirikan jenis-jenis advertisement dalam fungsional teks.

	1. What does the notice mean?
A. Children can access this area.
B. Everybody can access this area.
C. Only authorized persons can access this area.
D. All authorized persons cannot access this area.
E. Unauthorized persons are not allowed to enter this area for security reasons
2. What is Sinta’s purpose of sending the card?
A. Just to make a joke.
B. To say ‘thank’.
C. To make herself diligent.
D. To tell about her achievement.
E. To show her appreciation for the support she received.

3. Why did Miss Lia send gift to Sinta?
A. Because to spend her money.
B. Because to appreciate Sinta.
C. Because to support Sinta.
D. Because to honour Sinta.
E. Because she wanted to motivate Sinta to achieve more.
4. When will the wedding matrimony be held? 
A. May, 18th, 2011
B. May 17th,2001
C. At 11.00 a.m
D. At 09.00 p.m
E. On Saturday morning
5. What does the notice means?
A. We have to let the garbage in its place.
B. We may put the rubbish wherever we like.
C. We have to put the rubbish in the right place.
D. We may throw the garbage around our environments.
E. We must ensure all trash is disposed of properly in the bin.
6. Which statement is NOT TRUE according to the text?
A. There will be a music show at the Art Building.
B. The music show will start in the afternoon.
C. There are two kinds of ticket in the show.
D. Gita Gutawa will perform in the show.
E. The ticket price is the same whether you buy it at the gate or on the spot.
7. What is the content of the announcement about?
A. National Education Day.
B. Joining the ceremony.
C. Wearing uniform.
D. Attendance of ceremony.
E. The schedule and location for the upcoming ceremony.
8. Which statement is TRUE according to the text?
A. The ceremony will be held in April.
B. The students do not need wear uniform.
C. The students may come at 08.00.
D. The ceremony will be place at the town hall.
E. The students must wear a blue and white uniform for the ceremony.
9. What is the main idea of the text above?
A. Congratulating on Rehan’s birthday.
B. Expressing the Sendi’s success.
C. Congratulating on Rehan’s success.
D. Congratulating on Sendi’s birthday.
E. Announcing Rehan’s achievement in the Ping-Pong Championship.
10. Which statement is TRUE according to the text above?
A. Sendi get the best player honour at ping-pong.
B. Rehan is the best player of the table tennis.
C. Sendi and Rehan are the best player of ping-pong.
D. Rehan congratulates Sendi on his success.
E. Rehan won first place in the Ping-Pong Championship.
11. What is the text tell us about?
A. News of mother’s working hour from morning.
B. Message of picking mother up at 4 pm.
C. Information of working in the company.
D. Father’s interest of picking mother up at 4 pm.
E. A request from the mother for Ani to remind her father to pick her up.
12. What requirements should the applicant have to be a tentor?
A. Fluency in two foreign languages.
B. Be able to teach English or Math.
C. Be able to teach English and Science.
D. Not more than 3rd semester.
E. Must have experience and be able to work in a team.
13. What is the Kadek’s purpose of sending this card?
A. To tell Janice about the big prize.
B. To congratulate her friend.
C. To inform good news to Janice.
D. To persuade Janice to join the fun bike.
E. To express happiness for Janice’s achievement.
14. Which one is TRUE according to the text?
A. Kadek also get the greatest prize in the program.
B. Janice and Kadek are sister.
C. Janice gives half of the prize which she got.
D. Janice is the luckiest girl in fun bike program.
E. Janice won a car as the main prize in the fun bike event.
15. What is the purpose of the text?
A. To neglect the New Year.
B. To inform the New Year.
C. To hope in a New Year.
D. To greet the New Year.
E. To wish someone happiness and success throughout the New Year.
16. What does the advertisement above tell us about?
A. Coffee maker
B. Black cups.
C. Auto timer.
D. Black Coffee.
E. A coffee maker with multiple features including an auto timer and dripless pour.
17. Which statement is true according to the text above?
A. There are more than 12 cups.
B. The coffee maker delivers a drip pour.
C. The cup can be closed automatically.
D. The type of the coffee maker is DCM3500.
E. The coffee maker includes an auto shut-off feature for safety.
18. This label that usually of the box means that. . .
A. The box may not be stepped on.
B. We can step on the box freely.
C. The box is possibly broken by you.
D. The label is not needed on the box.
E. The contents of the box are fragile and must be handled with care.
19. What kind of course is advertised?
A. Mathematic course.
B. Common Course.
C. English Course
D. Effective Course.
E. The contents of the box are fragile and must be handled with care.
20. What is the purpose of sending the invitation?
A. To entertain Ann’s friend, Johnny.
B. To tell the importance of celebration.
C. To celebrate the birthday party in Ann’s house.
D. To invite Johnny to come to the party.
E. To request Johnny's assistance in managing games at the party. 



	














4. Pedoman Penilaian Pengetahuan
Bobot nilai setiap nomor	 	: 5
Nilai                            	   	: jumlah jawaban benar X 5
5. Kunci Jawaban
	1. C
2. B
3. C
4. B
5. C
6. B
7. A
8. D
9. C
10. B
	11. B
12. B
13. D
14. B
15. B
16. E
17. E
18. A
19. C
20. D
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KISI-KISI SOAL POST-TEST
	Kompetensi Dasar
	Indikator
	Materi
	Level Kognitif
	Aspek Evaluasi
	Jumlah Pertanyaan

		Memahami isi teks pendek fungsional berbahasa Inggris.



		Menentukan makna dari teks fungsional pendek (notices, messages, advertisements, etc.)



		Notices, messages, advertisements



		C1 (Memahami)



		Pilihan ganda: Menentukan makna atau fungsi dari teks fungsional pendek.



	1

	Memahami isi pesan singkat dalam bentuk kartu ucapan.
	Menentukan tujuan dari teks ucapan terima kasih atau apresiasi.
	Thank-you cards.

		



	C2 (Menerapkan)



	Pilihan ganda: Menentukan tujuan utama dari kartu ucapan.
	2

	Memahami teks undangan sederhana.
	Menjelaskan informasi penting dalam teks undangan.
	Invitation letters.
	C2 (Menerapkan)
	Pilihan ganda: Menentukan waktu, tempat, dan acara dalam teks undangan.
	3

		



	Memahami teks pengumuman.



	Mengidentifikasi waktu, tempat, dan isi acara dari teks pengumuman
	Announcements
		



	C1 (Memahami)



	Pilihan ganda: Menentukan informasi penting dalam teks pengumuman
	4

	Memahami instruksi sederhana.
	Menjelaskan tindakan yang perlu dilakukan berdasarkan teks instruksi.
	Instructional texts (warnings, guidelines).
	C3 (Menganalisis)
	Pilihan ganda: Menentukan instruksi yang benar berdasarkan teks
	5

	Memahami teks deskripsi acara.
	Mengidentifikasi waktu dan tempat acara yang dijelaskan dalam teks.
	Descriptive text about events.
	C2 (Menerapkan)
	Pilihan ganda: Menentukan informasi waktu dan tempat acara dalam teks deskripsi
	6

	Memahami teks pengumuman.
	Menjelaskan isi dan tujuan pengumuman terkait acara khusus.
	Event announcements.
	C3 (Menganalisis)
	Pilihan ganda: Menentukan detail penting dari teks pengumuman acara
	7

	Memahami teks iklan.
	Menentukan fitur utama dari produk atau layanan yang diiklankan.
	Advertisements.
	C2 (Menerapkan)
	Pilihan ganda: Menentukan fitur produk atau layanan berdasarkan teks iklan.
	8

		



	Memahami teks undangan acara pernikahan.



	Mengidentifikasi waktu dan tempat acara dalam teks undangan pernikahan.
	Wedding invitation letters
	C1 
(Memahami) 
	Pilihan ganda: Menentukan tanggal dan tempat acara dalam teks undangan
	9

		



	Memahami teks pesan pendek.



	Menjelaskan isi dari pesan singkat.

	Short messages.

	C2 (Menerapkan)
	Pilihan ganda: Menjelaskan maksud dari pesan singkat dalam konteks tertentu.
	10

	Memahami teks iklan layanan masyarakat.

	Menjelaskan tujuan dan pesan utama dari teks iklan layanan Masyarakat.
	Public service advertisements.

	C2 (Menerapkan)
	Pilihan ganda: Menentukan pesan utama dalam teks iklan layanan masyarakat
	11



	Memahami teks pengumuman sekolah.
	Mengidentifikasi isi pengumuman terkait jadwal dan kegiatan di sekolah.
	School announcements.
	C1 
(Memahami)
	Pilihan ganda: Menentukan isi pengumuman berdasarkan jadwal kegiatan sekolah.
	12

	Memahami teks pujian dan apresiasi
	Menentukan maksud dari teks ucapan selamat dan pujian
	Congratulations messages
	C2 (Menerapkan)
	Pilihan ganda: Menentukan tujuan utama dari teks ucapan selamat atau pujian
	13

	Memahami teks undangan ulang tahun
	Mengidentifikasi waktu, tempat, dan acara dalam teks undangan ulang tahun
	Birthday invitation letters
	C1 
(Memahami)
	Pilihan ganda: Menentukan tanggal dan tempat acara ulang tahun berdasarkan teks
	14

	Memahami teks iklan produk
	Menjelaskan fitur utama dan manfaat produk yang diiklankan
	Product advertisements
	C3 (Menganalisis)
	Pilihan ganda: Menentukan fitur utama dan manfaat produk yang diiklankan
	15

	Memahami teks pengumuman acara khusus
	Menjelaskan tujuan dari teks pengumuman acara
	Special event announcements
	C2 (Menerapkan)
		



	Pilihan ganda: Menentukan tujuan utama dari teks pengumuman



	16

	Memahami pesan singkat untuk bantuan atau permintaan
	Menjelaskan isi dan maksud dari pesan singkat yang meminta bantuan atau permintaan
	Request messages
	C2 (Menerapkan)
	Pilihan ganda: Menentukan isi dari pesan permintaan bantuan
	17

	Pilihan ganda: Menentukan isi dari pesan permintaan bantuan
	Mengidentifikasi instruksi dalam teks peringatan
	Warning labels (e.g., "Do Not Step On")
	C1 
(Memahami)
	Pilihan ganda: Menentukan makna dari teks peringatan sederhana
	18

	Memahami teks iklan kursus atau pendidikan
	Menjelaskan isi dari teks iklan kursus atau pendidikan
	Course advertisements
	C3 (Menganalisis)
	Pilihan ganda: Menentukan informasi utama dari iklan kursus
	19

		



	Memahami teks undangan pesta



	Menjelaskan maksud dan tujuan dari teks undangan pesta
	Party invitations
	C2 (Menerapkan)
	Pilihan ganda: Menentukan maksud dan tujuan utama dari teks undangan pesta
	20




This post-test is designed to assess students' ability to understand and interpret various types of written texts in English. The questions in this post-test include comprehension of notices, invitations, advertisements, and other texts commonly encountered in everyday life. Through this post-test, students are expected to demonstrate their skills in filtering information, inferring hidden meanings, and responding appropriately based on the given texts. This test also aims to evaluate how well students can apply their understanding in real-life contexts.
POST-TEST 

Look at the notice below.
No access for unauthorized persons

1. What does the notice mean?
A. Children can access this area.
B. Everybody can access this area.
C. Only authorized persons can access this area.
D. All authorized persons cannot access this area.
E. Unauthorized persons are not allowed to enter this area for security reasons.
Read the text and answer the questions number 2 and 3.

Dear, Miss Lia

Miss Lia, I just want to thank you for your support. I am so pleased with the beautiful you gave me. I appreciate your support to make me more diligent. I promise to be a smart student.
Thank you so much for your support. May God bless us.

Sincerely, Sinta









2. What is Sinta’s purpose of sending the card?
A. Just to make a joke.
B. To say ‘thank’.
C. To make herself diligent.
D. To tell about her achievement.
E. To show her appreciation for the support she received.

3. Why did Miss Lia send gift to Sinta?
A. Because to spend her money.
B. Because to appreciate Sinta.
C. Because to support Sinta.
D. Because to honour Sinta.
E. Because she wanted to motivate Sinta to achieve more.
This text is for question number 4.Mr. and Mrs. James Cook Together with
Mr. and Mrs. Prawiro Putra

Warmly invite you to share a day happiness at the marriage uniting their beloved children.

Wedding Reception will be:
Sunday, may 18th, 2011 at the Queen Room Prince Hotel Jakarta, At 11 a.m.- 2 p.m.

Wedding matrimony will be held on Saturday may 17th, 2011 at
09.00 a.m.
At Mr. and Mrs. Prawiro Putra’s sweet home.


4. When will the wedding matrimony be held? 
A. May 18th, 2011.
B. May 17th, 2011.
C. At 11.00 a.m.
D. At 09.00 p.m.
E. On Saturday morning.
Look at the notice below.
5. What does the notice means?THROW THE GARBAGE INTO THE DUSTBIN

A. We have to let the garbage in its place.
B. We may put the rubbish wherever we like.
C. We have to put the rubbish in the right place.
D. We may throw the garbage around our environments.
E. We must ensure all trash is disposed of properly in the bin.
Read the text and answer question number 6.
IN THE ANNIVERSARY OF JAYA ANCOL Co.
Presenting GITA GUTAWA
Wednesday, April 30, 2011 ART BUILDING
TAMAN IMPIAN JAYA ANCOL
Music by Purwacaraka’s Junior Band
Join us at 8.00 p.m.
Just buy the entrance ticket Rp 20.000,- in the main gate And the ticket on the spot Rp 75.000,-
You can enjoy the music very much!


6. Which statement is NOT TRUE according to the text?
A. There will be a music show at the Art Building.
B. The music show will start in the afternoon.
C. There are two kinds of ticket in the show.
D. Gita Gutawa will perform in the show.
E. The ticket price is the same whether you buy it at the gate or on the spot.
This text is for question number 7 and 8
ANNOUNCEMENT

Next Monday, May 2nd 2013 is the National Education day, so all of the students of Class VII- A have to wear blue and white uniform to join the ceremony on
Day	: Monday 
Date	: May 2nd 2013
 Time	: at 08.00 a.m.
Place	: at the town hall 
Note	: Come in time Thank for your attendace.
Semarang, April 28th 2013
                                                                                                                         Headmaster












7. What is the content of the announcement about?
A. National Education Day.
B. Joining the ceremony.
C. Wearing uniform.
D. Attendance of ceremony.
E. The schedule and location for the upcoming ceremony.
8. Which statement is TRUE according to the text?
A. The ceremony will be held in April.
B. The students do not need wear uniform.
C. The students may come at 08.00.
D. The ceremony will be place at the town hall.
E. The students must wear a blue and white uniform for the ceremony.
[bookmark: _Hlk179354272]This text is for question number 9 and 10.
[image: ]
9. What is the main idea of the text above?
A. Congratulating on Rehan’s birthday.
B. Expressing the Sendi’s success.
C. Congratulating on Rehan’s success.
D. Congratulating on Sendi’s birthday.
E. Announcing Rehan’s achievement in the Ping-Pong Championship.
10. Which statement is TRUE according to the text above?
A. Sendi get the best player honour at ping-pong.
B. Rehan is the best player of the table tennis.
C. Sendi and Rehan are the best player of ping-pong.
D. Rehan congratulates Sendi on his success.
E. Rehan won first place in the Ping-Pong Championship.
This text is for question number 11.
[image: ]
	
11. What is the text tell us about?
A. News of mother’s working hour from morning.
B. Message of picking mother up at 4 pm.
C. Information of working in the company.
D. Father’s interest of picking mother up at 4 pm.
E. A request from the mother for Ani to remind her father to pick her up.
This text is for question number 12.

Job vacancy Urgently needed (Tentor)
Requirements:
· Candidate must be at 3rd semester or above
· Able to teach English or Math
· Have a strong will and fighting spirits
· Able to work as a team
· Experienced
Send your application, CV, and recent photograph to: Bimbingan Belajar Rumah Ilmu
Jl. Kebagusan IV No. 94D Rt.006/05 Pasar Minggu, Jakarta Selatan (085784711628)












12. What requirements should the applicant have to be a tentor?
A. Fluency in two foreign languages.
B. Be able to teach English or Math.
C. Be able to teach English and Science.
D. Not more than 3rd semester.
E. Must have experience and be able to work in a team.
Read the text and answer the question number 13 and 14.
 TO: JANICE
CONGRATULATIONS ON YOUR GETTING A CAR AS THE GREATEST PRIZE OF FUN BIKE.
FROM YOUR CLOSE FRIEND, 
KADEK (8.B)

13. What is the Kadek’s purpose of sending this card?
A. To tell Janice about the big prize.
B. To congratulate her friend.
C. To inform good news to Janice.
D. To persuade Janice to join the fun bike.
E. To express happiness for Janice’s achievement.
14. Which one is TRUE according to the text?
A. Kadek also get the greatest prize in the program.
B. Janice and Kadek are sister.
C. Janice gives half of the prize which she got.
D. Janice is the luckiest girl in fun bike program.
E. Janice won a car as the main prize in the fun bike event.
This text is for question number 15.
WISHING YOU JOY AND LAUGHTER… FROM JANUARY TO DECEMBER!
HAPPY NEW YEAR!






15. What is the purpose of the text?
A. To neglect the New Year.
B. To inform the New Year.
C. To hope in a New Year.
D. To greet the New Year.
E. To wish someone happiness and success throughout the New Year.
This text is for question number 16 and 17.Black & Dekker DCM2500 Coffee Maker
Silver-Auto Timer- Auto Shut Off- 12 Cups-
We designed the perfect Pour carafe to deliver a dripless pour


16. What does the advertisement above tell us about?
A. Coffee maker
B. Black cups.
C. Auto timer.
D. Black Coffee.
E. A coffee maker with multiple features including an auto timer and dripless pour.
17. Which statement is true according to the text above?
A. There are more than 12 cups.
B. The coffee maker delivers a drip pour.
C. The cup can be closed automatically.
D. The type of the coffee maker is DCM3500.
E. The coffee maker includes an auto shut-off feature for safety.


This text is for questions number 18.DO NOT STEP ON


18. This label that usually of the box means that. . .
A. The box may not be stepped on.
B. We can step on the box freely.
C. The box is possibly broken by you.
D. The label is not needed on the box.
E. The contents of the box are fragile and must be handled with care.
This text is for questions number 19.
19. What kind of course is advertised?                Effective’ English Course
            Registration number:20100817/321
Supplied: AC, Notebook, Materials, Certificate Call Number: (021) 55667788
Private Class- Maximum ten students

A. Mathematic course.
B. Common Course.
C. English Course
D. Effective Course.
E. The contents of the box are fragile and must be handled with care.
This text is for questions number 20.
INVITATION LETTER
Dear, Johnny.

John, this time I would like to celebrate my birthday. I invite you to come to my house tomorrow morning at 8.
I really wish you could come. Please, come on time. I need your help before I begin the party. I have some games and you are the only friend who can manage friends of ours.
That’s all. I wait for your attendance. Palembang, December 18th, 2013 Sincerell,
Ann.



20. What is the purpose of sending the invitation?
A. To entertain Ann’s friend, Johnny.
B. To tell the importance of celebration.
C. To celebrate the birthday party in Ann’s house.
D. To invite Johnny to come to the party.

E. To request Johnny's assistance in managing games at the party.
Answers to Post-Test questions.
1.	C
2.	B
3.	C
4.	B
5.	C
6.	B
7.	A
8.	D
9.	C
10.	B
11.	B
12.	B
13.	B
14.	D
15.	B
16.	E
17.	E
18.	A
19.	C
20.	D 
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