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This research purposes to find out the teachers perceptions regarding the experiences when implementation the Merdeka Curriculum at Junior High School. This research used qualitative research by conducting interviews to obtain in-depth information and observation. The participants in this research were two seventh-grade teachers. The results of this research indicated that the perception of the two English teachers towards the Merdeka Curriculum at SMP Negeri in Garut is in the fairly good category. With this Merdeka Curriculum, students are more active and enthusiastic and they can develop their natural interests and talents. In addition, teachers also face several obstacles or challenges, namely designing learning methods and media, as well as significant differences in students' ability to speak English and there are still students who are technologically illiterate. 
Keyword: Merdeka Curriculum, English Teachers, Perception
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Penelitian ini bertujuan untuk mengetahui persepsi guru mengenai pengalaman penerapan Kurikulum Merdeka di SMP. Penelitian ini menggunakan penelitian kualitatif dengan melakukan wawancara untuk memperoleh informasi mendalam dan observasi. Partisipan dalam penelitian ini adalah dua orang guru kelas 7. Hasil dari penelitian ini menunjukkan bahwa persepsi kedua guru bahasa Inggris terhadap Kurikulum Merdeka di SMP Negeri Garut berada pada kategori cukup baik. Dengan adanya Kurikulum Merdeka ini, siswa menjadi lebih aktif dan bersemangat serta dapat mengembangkan minat dan bakat alamiahnya. Selain itu, guru juga menghadapi beberapa kendala atau tantangan yaitu merancang metode dan media pembelajaran, serta perbedaan kemampuan siswa dalam berbahasa Inggris yang signifikan dan masih terdapat siswa yang buta teknologi.
Kata Kunci: Kurikulum Merdeka, Guru Bahasa Inggris, Persepsi
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In this chapter the researcher will present: Background of the Study, Reason for Choosing the Topic, Research Question, Research Objectives, Significance of the Study, and Definition of Terminologies. 
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The curriculum is a vital tool for educational success. Without a proper curriculum, it will be difficult to attain the required educational goals and objectives (Zebua, 2024). According to Habiburrahim (2021) a curriculum is a collection of rules used to achieve an educational goal, and it consists of at least four important components: objective, material, method, and assessment. Telaumbanua (2024) states that the curriculum is an essential component in implementing the learning process at all levels of school. Another tool for accomplishing educational objectives is the curriculum. Essentially, the curriculum is a set of standards for structuring teaching and learning activities, together with planning and arrangements for learning resources and content (Gulo, 2024). The conclusion is that the curriculum is an important tool used in education.
There are several shortcomings in the 2013 curriculum. A lack of balance between soft and hard skills resulted in the design of a new curriculum, which was believed to increase teachers' performance and students' English language skills (Anaktototy, 2021). Moreover, Rufiandri (2023) states that many teachers are unable to comprehend or are unaware of how to implement learning with the 2013 Curriculum because the guidelines are neither ideal nor effective. Last but not least, a lot of educators engage in Teaching and Learning Activities (KBM) with their pupils without considering or acknowledging the 2013 Curriculum's mission and ideas. Instruction is carried out by teachers in accordance with their preferences; some even partially apply the KTSP Curriculum. Teachers find it extremely challenging to adopt the 2013 Curriculum in their classrooms since it is integrative.
The government produces a fresh breakthrough after realizing the challenges instructors have in implementing the 2013 curriculum. This new curriculum becomes the Merdeka Curriculum by either replacing or optimizing it. The Merdeka Curriculum is an initiative to improve education in Indonesia with the goal of creating a better learning environment (Lestari, Nyoman, 2023). The Curriculum Merdeka is made to be more adjustable and flexible to meet the requirements of individual students, with a stronger focus on student-centered learning and the use of technology (Qamariah, 2023). This curriculum is a varied intracurricular learning programme with better material to give every student the opportunity to hone skills and explore topics (Ndari & Suyatno & Sukirman & Mahmudah, 2023). Kusumawati (2024) states that the Merdeka curriculum is designed to give diverse learning experiences while focusing on vital topics, allowing students to improve their understanding and acquire competency. The Merdeka learning curriculum includes a Pancasila student profile principle that was not present in the previous curriculum (K-13). The Pancasila learning profile comprises six dimensions. Achieve a Pancasila student profile can be accomplished through four learning approaches/activities: intracurricular, extracurricular, school culture, and projects to improve Pancasila profiles. Learning outcomes provide the foundation for intracurricular learning activities.
A number of studies have been identified to examine English teachers perceptions of the Merdeka Curriculum. In this regard, the following are previous studies relating curriculum research: First, research is conducted by Fatma and Ratmanida (2023) under the title “ English Teachers’ Perception toward Merdeka Curriculum at Junior High Schools in Koto Tengah, Padang”. The purpose of this research is to investigate the English teachers’ perception toward the implementation of Merdeka curriculum. This analysis is based on the quantitative analyses analyses were employed in this research using liker scale approach to measure the questionnaire and calculated the average score. The results showed that the majority of the English teachers had a positive or good perception toward the implementation of Merdeka curriculum with average score 3,1. The teachers agree that it is easy to design the teaching module and they feel convenient using the assessment from Merdeka curriculum. Also, the teachers agree that the implementation of differentiated learning Project based learning link with Pancasila profile and can give a good impact to the students.
Second, research by Waruwu Defriani (2024) with the title “English Teachers’ Perception of Merdeka Curriculum Implementation”. This study aims to understand English teachers' opinions on the Merdeka curriculum. This study conducted a qualitative methods with structured data collection through measurement instruments, namely questionnaires. The survey results describe English teachers have diverse views on the learner-centered Merdeka curriculum. While some educators faced challenges due to limited resources and the curriculum's recent introduction, they acknowledged its potential benefits, including student autonomy and joyful learning. They highlighted the importance of infrastructure, facilities, and educators' competency, abilities, and mindset. Despite these challenges, educators saw opportunities for support from parents, curriculum teams, and principals, as well as the effective use of technology in the classroom. Overall, the Merdeka curriculum presents both opportunities for growth and obstacles.
Third, Research by Safitri Intan and Kusumaningtyas Etika (2023) with the title “English Teachers’ Perception on the Implementation of Merdeka Curriculum at Private Vocational High School”. The purpose of this research is to to ascertain English teachers’ perception of the implementation of the Merdeka curriculum in one of the vocational high schools, called Centers of Excellence (SMK PK). a descriptive qualitative method as a research design, and data obtained through observation and interview. This study conducted a descriptive qualitative method as a research design, and data obtained through observation and interview. This study examines the implementation of the Merdeka curriculum at a vocational high school. Despite its introduction, teachers face significant challenges in adapting to the new curriculum. They struggle to manage time efficiently and lack sufficient resources. The diverse student population requires teachers to adapt their evaluation methods, leading to less engaged students who view the teacher as a facilitator rather than a guide. Furthermore, teachers rarely utilize the Merdeka curriculum's assessment methods. However, English teachers have developed strategies to overcome these obstacles and ensure the Merdeka curriculum's success.
Based on the explanation above, it is interesting and important for researchers to conduct research on the same topic but with different participants and focus. This research focuses on English teachers' perceptions of implementing the Merdeka Curriculum. The results of this study are expected to be a consideration for students and lecturers in improving their skills in learning English. Based on this description, the researcher raises the title: “ENGLISH TEACHERS’ PERCEPTIONS OF MERDEKA CURRICULUM AT JUNIOR HIGH SCHOOL”.
[bookmark: _Toc170248591][bookmark: _Toc184037544][bookmark: _Toc184040475][bookmark: _Toc184037593][bookmark: _Toc182983270][bookmark: _Toc182982635][bookmark: _Toc184041313][bookmark: _Toc184284442][bookmark: _Toc184821129]1.2 Reason for Choosing the Topic
The reason for choosing this topic is to find out the teachers perceptions regarding the experiences while implementation the Merdeka Curriculum at Junior High School. 
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What are the perceptions of Junior High School English teachers regarding the experiences of implementing the Merdeka Curriculum? 
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The purpose of this research is to determine the perceptions of teachers at Junior High Schools that implement the Merdeka Curriculum. 
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This study contributes to the understanding of English teachers' perceptions of the implementing the Merdeka Curriculum in SMP. The findings can help educators and policymakers develop strategies to support teachers in overcoming these challenges, ultimately enhancing the quality of education in Indonesia. It is hoped that this research can add new insight regarding the implementation of the Merdeka Curriculum in English language Learning. 
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The definition of terminologies there are two part perception and merdeka curriculum.
1.6.1 Perception
Perception is the process of interpreting what happens in a specific surrounding environment from one's point of view. People have the ability to think and comprehend events that occur around them based on their understanding (Nurlisa & Sada & Ikhsanudin, 2019).
1.6.2 Merdeka Curriculum
The "Merdeka Curriculum" is an educational effort developed in Indonesia to provide a more comprehensive and holistic approach to education, concentrating on skills, attitudes, and personality (Halawa, 2024).
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In this chapter the researcher will present: The Definition of Perception, The Definition of 2013 Curriculum, Merdeka Curriculum, The Definition of Merdeka Curriculum, The Principles of Merdeka Curriculum, The Purpose of Merdeka Curriculum, The Characteristics of Merdeka Curriculum, The Program of Implementing the Merdeka Curriculum, The Challenges of Merdeka Curriculum, The The Advantages of Merdeka Curriculum, The Disadvantages of Merdeka Curriculum, and Previous Studies.
[bookmark: _Toc182982641][bookmark: _Toc182983276][bookmark: _Toc184037599][bookmark: _Toc170248597][bookmark: _Toc184037550][bookmark: _Toc184041319][bookmark: _Toc184040481][bookmark: _Toc184284448][bookmark: _Toc184821135]2.1 The Definition of Perception
Perception is a term intimately related to human psychology (Latar & Rummahlewang, 2020). Dwinata (2017) states that perception is defined as the perception and interpretation of sensory information. Perception also includes our reactions to the information. Perception can be defined as the process by which we gather sensory information from our surroundings and use it to interact with them. Perception enables us to process sensory information and turn it into something meaningful. Perception is a series of behaviors that entail becoming aware of and understanding information about one's environment. It refers to how humans use their five sense organs to interpret the world around them (Lindawati, Jabu & Baa, 2022). 
According to Derman (2021) perception can be defined as the process of understanding and conceptualizing stimuli received by sensory organs, as well as renaming the data gathered by those organs. Perception is the entire physical, neurological, and cognitive processes that begin with sensory impulses reaching sensory receptors and pass through the recognition, realization, grasp, perception, and characterization of the perceived feeling. Perception refers to people's responses to stimuli or events in their environment that affect their senses. It is the act of receiving, selecting, organizing, interpreting, verifying, and responding to stimuli (Fauzanah & Fatimah, 2019). 
[bookmark: _Toc184041320][bookmark: _Toc184037551][bookmark: _Toc184037600][bookmark: _Toc184040482][bookmark: _Toc184284449][bookmark: _Toc184821136]2.2 The Definition of 2013 Curriculum
The 2013 curriculum emphasizes values and focuses on character development (Ekawati, 2018). According to Nainggolan (2018) the 2013 Curriculum is a curriculum that introduces the concept of teaching and learning transformation, which is believed to increase effectiveness compared to the previous curriculum (KTSP). The 2013 Curriculum is a national educational framework launched in Indonesia in 2013. Its goal is to promote the comprehensive development of students, addressing cognitive, emotional, and psychomotor dimensions. Kurikulum 2013 focuses on a contextual learning approach, values student acknowledgment, and is centered on competency-based education (Rahimah & Widiatuty, 2023).
[bookmark: _Toc184037552][bookmark: _Toc184040483][bookmark: _Toc184037601][bookmark: _Toc184041321][bookmark: _Toc184284450][bookmark: _Toc184821137]2.3 Merdeka Curriculum
[bookmark: _Toc170248599][bookmark: _Toc184040484][bookmark: _Toc184037553][bookmark: _Toc182982642][bookmark: _Toc182983277][bookmark: _Toc184041322][bookmark: _Toc184037602][bookmark: _Toc184284451][bookmark: _Toc184821138]2.3.1 The Definition of Merdeka Curriculum
The Merdeka Curriculum is a new curriculum implemented in education. According to Kamila & RM, Agus (2023), the merdeka curriculum emphasises differentiated learning, thus the teacher employs a system in which pupils are divided into two groups based on their skills. The Merdeka Curriculum is a curriculum designed to overcome learning gaps and meet the needs of the twenty-first century (Hazyimara, 2023). Damayanti & Muhroji (2022) state that the Merdeka Belajar Curriculum, often known as the Merdeka Curriculum, is a curriculum framework that evolves into a more flexible curriculum that focuses on fundamental materials and the development of students' character and competencies. This curriculum develops students' character and competencies. Therefore, a Merdeka curriculum makes students think critically and develops their character and competencies.
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The learning principles found in the independent curriculum align with those identified by Ki Hajar Dewantara as necessary. These principles include those of independence, the principle of nationality, the principle of culture, the principle of natural nature, the principle of humanity (Wafa, 2023). According to Anggaira (2023), the "Merdeka Curriculum" has six primary principles: 1) Be straightforward, simple to comprehend, and easy to apply; 2) Concentrate on the character and competence of all learners; 3) Be flexible; 4) Aligned; 5) Cooperate; and 6) Pay attention to research findings and feedback. 
In the first year of the Merdeka Curriculum, all learning materials are still taught to all students, but in smaller and/or compressed chunks, with the target achievement of learners who do not need to become specialists in all disciplines (Syahida & Siminto, 2023). One of the pillars of this curriculum is the establishment of spaces set aside for regional authorities to integrate local material based on regional features and knowledge. This curriculum education is grounded in the nation's culture. Local wisdom, as illustrated above, is tied to one of Pancasila's features, global diversity. The purpose is to elevate Indonesian localities to international competitiveness levels. This means that all cultural factors and geographical features have a significant presence in the curriculum. As a result, the textbook based on this curriculum includes Indonesian cultural references (Jayanti & Mustofa, 2023). 
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The Merdeka Curriculum has several objectives. The purpose of the Merdeka curriculum, specifically: 1) Enhancing the standards of Indonesia's human resources, which offer benefits and competitiveness in relation to other nations. 2) Students with high levels of reasoning, particularly in reading and numeracy, and good character are the best and most competitive human resources (Risniyanti & Setiawan, 2022). It aims to make the Indonesian nation more advanced. According to Hazyimara (2023), the Merdeka curriculum is a concept that combines technological proficiency with literacy skills, knowledge, skills, and attitudes. Learners can think freely so they can use cutting-edge technology to learn as much as possible. Students must be independent learners in both formal and informal education settings, according to the idea of the 21st-century curriculum. 
 According to Lestari & Qamariah (2023), the present curriculum, known as "Kurikulum Merdeka" or the notion of independent learning, is consistent with the goals of the national education figure, Ki Hajar Dewantara, and emphasizes the freedom to learn independently and creatively. This finally helps students build independent personalities. Students learn to think critically.
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The Merdeka Curriculum contains key elements that aid in learning recovery following the COVID-19 pandemic in Indonesia. First, Project-based learning helps Pancasila students build a variety of soft skills and character traits. The Merdeka Curriculum's use of project-based learning is anticipated to give students the chance to learn through an experiential process, integrate a variety of essential competencies with a range of disciplines, and provide a more flexible learning structure in accordance with their respective schools' needs. Second, focus on Essential Material. The use of this context is intended to establish a comprehensive learning process according to the subject matter that students are currently studying. Deepening can take several forms, such as debate, group projects, and the utilization of challenges and projects to look into and resolve specific issues. The last is flexibility in Curriculum Design in Schools. One intriguing aspect of the Merdeka Curriculum is its adaptability, which allows it to be tailored to the specific requirements and features of the educational setting. If learning objectives in the 2013 curriculum must be completed in a year, then in the Merdeka curriculum, the term "phase" refers to a period of two to three years (Rizaldi & Fatimah, 2022). The following are the primary characteristics of this curriculum that promote the recovery of learning, according to the government: Three items are prioritized: (1) project-based learning to strengthen soft skills and character; (2) subject-specific concentration; and (3) emphasis on critical thinking development. It is critical that students have adequate time to study fundamental competencies like literacy and numeracy in depth, and that teachers can differentiate instruction based on student achievement (Zidan & Qamariah, 2023).
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Sekolah Penggerak is one of the Kurikulum Merdeka implementation programmes. The Sekolah Penggerak programme evolved from a school development programme launched by the Indonesian Ministry of Education, Culture, Research, and Technology. The Sekolah Penggerak programme accelerates existing schools in Indonesia, both public and private, to improve the quality of education (Cantika & Khaerunnisa & Yustikarini, 2022). According to Fitra & Tiarina (2023) the Indonesian Minister of Education, Culture, Research, and Technology introduced the Merdeka Curriculum, comprising four key components: a comprehensive USBN assessment, the replacement of national exams with assessments, condensed lesson plans, and more flexible PPDB zoning.
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There are many difficulties that teachers face when implementing the Merdeka Curriculum in junior high school. The challenge of implementing an independent curriculum for teachers is the nadequate socialization and training for the Merdeka Curriculum. Socialization and training for the Merdeka Curriculum are still insufficient. This leaves teachers feeling perplexed and unable to grasp the new topics in the curriculum. A lack of necessary resources. Resources needed to apply the Merdeka Curriculum, like as textbooks, learning modules, and teaching aids, are not easily accessible (Halawa, 2024). These challenges include difficulties in selecting suitable learning models, time management, and teacher preparedness, as well as insufficient teaching resources, segregation of children with impairments, and poor instructor competency (Yunitasari & Suastra & Lasmawan, 2023). According to Lestari (2023) One of the most significant challenges is that instructors must go through a time of adaptation and familiarization, particularly if they have previously employed the 2013 curriculum. Merdeka's curriculum introduces an adaptive framework. It will take time for teachers to appreciate the intricacies and change their teaching and learning methods. Furthermore, the Merdeka curriculum focuses on character development rather than just intellectual accomplishment. Teachers may face additional challenges in effectively integrating these two components.
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The Merdeka Curriculum has the benefit of being project-based learning (PJBL), which makes it engaging and relevant. According to Ashari and Santoso (2023), the prototype curriculum or Merdeka Curriculum is a simplified form of the 2013 curriculum with a project-based learning system (Project Based Learning), allowing the Merdeka Curriculum to be more flexible and focus on essential material and character development. The learning system is also more interactive with project-based learning (Project Based Learning), which is supposed to make learning more enjoyable for pupils. The advantages of this curriculum are project-based learning, which assists students in developing their soft skills and personalities in accordance with the Pancasila Profil Pelajar (Pancasila profile students), a greater emphasis on core subjects like literacy and numeracy, and the freedom for teachers to modify their lesson plans in accordance with the needs of specific students (Fitra & Triarina, 2024). 
There are various benefits associated with the Merdeka Curriculum. First, simplicity: although the Merdeka Curriculum is less complicated, it still offers a thorough comprehension of the material. Second, emphasis on fundamental knowledge and student growth: the Merdeka Curriculum places a strong emphasis on fundamental knowledge as well as students' growth according to phases and procedures. Third, meaningful learning: completing the Merdeka Curriculum is not the only goal of learning; learning is not hurried. It strives to produce a joyful learning environment. Fourth, student autonomy: the Merdeka Curriculum, for instance, does away with specialized programs in senior high school. Students can now select courses more freely in accordance with their interests and goals. Fifth, subject choices of students: students are free to select subjects that interest them based on their goals and abilities. Sixth, benefits for educators: The Merdeka Curriculum gives educators the ability to plan lessons based on evaluations of the growth and accomplishment of their students (Rahimah & Widiastuty, 2023). 
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Merdeka Curriculum has several advantages. Gea (2024) states several disadvantages of the Merdeka Curriculum. First, teachers still require a great deal of socialization and training to execute it. Second, clearly defined standards for graduation competency are still required. Last, not every school is prepared to put it into practice. Numerous challenges with the Merdeka Curriculum resulted in issues with its implementation for both instructors and pupils. One of the challenges encountered during the implementation of the Merdeka Curriculum is the lack of complete textbooks or other learning resources, with the exception of teacher guidebooks. Furthermore, there are difficulties in putting the Merdeka Curriculum into practice, particularly with regard to developing students' soft skills through a variety of coursework and school activities (Lestari, 2022). 
According to Kamiliyah & Faruk (2023), teachers have challenges in implementing the Merdeka curriculum as facilitators. These include a lack of experience with learning freedom, restricted resources and access to education, time management, and adequate abilities. The constraints of contacts, which are nothing more than textbooks, are deemed insufficient to facilitate the required learning independence. The challenges of implementing the Merdeka curriculum for instructors include figuring out which modules to utilize and creating appropriate assessments. The Merdeka curriculum presents a challenge in differentiation learning due to the zoning era and the presence of pupils with various capacities (Kamila & RM, Abu, 2023). 
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Related to this research, several research ideas can be found, but this research cannot be separated from other supporting research that has been conducted previously. First, Marthawati and Adi (2024) with the tittle “Learning Implementation of the Merdeka Curriculum”. The results of this study show that the Merdeka Curriculum makes a significant contribution to improving the quality of learning. Wahdani and Sahayu (2024) results indicated that the classroom activities carried out by the teacher while implementing the Merdeka Curriculum aligned with the principles of progressivism. This alignment is evident in the core activities of each session, which incorporated the five stages of the scientific approach: observing, questioning, implementing, associating, and presenting. Second, according to Zamista & Deswita (2023) with the title “Perceptions of Indonesian Teachers on the Implementation of Merdeka Curriculum”. The results of the literature review show that teachers hold a favorable view of the Merdeka Curriculum, as they recognize its potential to enhance the quality of education. In the context of assessment, Hidayat and Mahmudah (2023) the research show that teachers generally have a negative perception of assessment implementation under the Merdeka Curriculum framework, as they continue to face challenges in practice. (Azah, Sholeh, Sahri, Wahrudin, Muzakki, 2024) researching Teachers' Challenges in Implementing the Merdeka Curriculum. Research findings show that the implementation of the Merdeka Curriculum faces challenges related to technology access and teacher readiness. This research is in line with Akbar and Nugroho (2024) that teachers still face obstacles in implementing the Merdeka Curriculum.
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In this chapter the researcher will present the Research Methods, Research Design, Research Setting and Participants, Technique of Data Collection, Technique of Data Analysis, and Research Procedure.
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The research methodology used in this study is qualitative method. According to Nassaji (2020) a general definition of qualitative research is any naturalistic type of investigation that works with non-numerical data. This qualitative method was chosen because the researcher wanted to find out the teacher's understanding face-to-face and directly examine what the teacher said. Apart from that, this research used qualitative research by conducting interviews to obtain in-depth information and observation.
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This study used a qualitative research. Interviews, observations, diaries, and focus groups are common qualitative research methods used in academic and psychological studies (Alamri, 2019). This was a descriptive qualitative research, meaning that the information acquired was conveyed in words, images, and other non-numerical forms. In accordance with these problems, the research was conducted to find out how teachers understand the Merdeka Curriculum. This research plan used a frame of reference to better understand the research based on participant responses in interviews.
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This research was conducted in one of the Junior High Schools in Garut. The selected school represented the research data needed for this study. The school was a school that implemented the Merdeka Curriculum.
The participants in this research were two 7th grade English teachers at a junior high school in Garut. The first teacher was a female who had taught for 16 years. She was chosen because she had 16 years of teaching experience and had implemented the Merdeka Curriculum for only one year. The second teacher was also a female, but she had only taught for one year and had used the Merdeka Curriculum for the same duration. Participants were selected because they had implemented the Merdeka Curriculum in their classes. Participants were selected because they had implemented the Merdeka Curriculum in the classroom.
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In the case of collecting the data for the research, the researcher needed the instruments. The researcher used observation instruments and semi-structured interviews. Observation was used in this research to examine how teachers taught in the class. Observation was a method-systematic, purposeful, and unobtrusive used to perceive the examined objects in their natural environment (Dzwigol & Barosz, 2020). Semi-structured interviews were used in this research to obtain information about English teachers' perspectives on the Merdeka Curriculum. According to Alamri (2019), the semi-structured interview method allowed the researcher to include or exclude any component of the pre-planned questions. This semi-structured interview consisted of five questions for both teachers. The data collection plan for this study was carried out in one of the junior high schools in Garut. The researcher conducted interviews with two teachers. The interviews took place one by one on different days. First, the researcher asked permission from the teachers to record the conversations using a handphone. Second, the researcher asked the teachers questions, and they answered the questions provided by the researcher. Finally, the researcher conducted observations in the classrooms.
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As described above , the descriptive qualitative approach was used in this study. In the qualitative approach, the researcher did a descriptive analysis of the data. The researcher analyzed the data into a description of English teachers' perceptions of the Merdeka Curriculum.
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The research procedure in this study consisted of several steps, The steps were as follows:
1. Prepared questions for the interview from May 20 to 22, 2024. Create some questions for teacher interviews regarding the Merdeka Curriculum.
2. Asked for a permission letter to conduct research on May 30, 2024. Request a research permit letter from the Faculty by filling in the name, NIM, and research title.
3. Asked for permission in the research site on June 3, 2024. Request research permission from the relevant teachers.
4. Selected the teachers who had experience implementing the Merdeka Curriculum on June 3, 2024. There are two grade 7 teachers who implement the Merdeka Curriculum.
5. Collected the data. The interview and observation were conducted on June 6 and 7, 2024. Conducting interviews and observations with two teachers on different days.
6. Transcribed the data on June 10, 2024. Copy the interview data from two teachers. 
7. Analyzed the data on June 12 to 15, 2024. Conducted analysis of teachers’ interview data.
8. Presented the findings on June 20, 2024.
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In this chapter the researcher will present: the explanation of the findings intended to answer of the research question. This chapter contains two subheadings: research findings and discussions of the interview.
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In this research findings the researcher discusses observation and interviews.
4.1.1 Observation
First teacher, When the teacher entered the class, she said, "Assalamualaikum." Before starting the lesson, she read "Basmallah." After that, she asked how all the students were and took attendance. During the observation, the teacher prepared material about descriptive text. Before explaining the learning material, she first asked all the students what they knew about descriptive text. The students then shared their knowledge about it, and the teacher explained descriptive text in more detail. After explaining the material, she provided an example of a descriptive text, read it aloud, and the students paid attention. Then, she appointed students to read the text. Next, she instructed the students to form groups of four and assigned each group a task. The teacher then gave the groups time to work on their assignments, and those who finished first sent representatives to present their group's results one by one. After all groups had completed their presentations, the teacher closed the lesson by reading "Hamdallah" and left the class.
Second teacher, the first thing the teacher did was read Basmallah to open the lesson. After that, the teacher took attendance and greeted all the students. During the observation, the teacher prepared material about descriptive text. Before explaining the learning material, the teacher first asked all the students what they knew about descriptive text. After the students shared their knowledge, the teacher explained descriptive text in more detail. Following this explanation, the teacher instructed the students to form groups of four and assigned tasks to each group. The teacher then gave the groups time to work on their assignment, and those who finished first sent their representatives to present the group’s results one by one. After all the groups had completed their presentations the teacher closed the lesson by reading Hamdallah and leaving the class.
4.1.2 Interview
4.1.2.1 Teachers Understanding of Merdeka Curriculum 
Based on the interview data obtained, both teachers understand the Merdeka Curriculum. The teachers said:
T1: “The Merdeka Curriculum is a more flexible curriculum, while focusing on essential material and developing students' character and competencies”.

T2: “The Merdeka Curriculum is a curriculum that focuses on character development as well as students' needs, interests and talents”.

According to the first teacher, the Merdeka Curriculum is more flexible than the previous curriculum. The Merdeka Curriculum also focuses more on character development and student competencies. The second teacher also agreed that the Merdeka Curriculum focuses more on character development and student talents.
4.1.2.2 Experience of Teachers Teaching Merdeka Curriculum
Based on the interview data, there are differences in teachers' opinions regarding their experiences when implementing the Independent Curriculum. 
T1: “Students are more enthusiastic because they use technology and digital media more, thereby increasing competency in the four language skills and encouraging students to be more active and communicative”.

T2: “During English learning using the Merdeka Curriculum, I had quite a hard time designing learning methods that could meet the needs and learning styles of diverse students, so that learning still felt less than optimal, especially since English is a foreign language for students”.

The first teacher noted that students were more engaged during lessons when using digital media, which enhanced their competencies. In contrast, the second teacher expressed difficulty in developing effective teaching methods under the Merdeka Curriculum.
4.1.2.3 Challenges for Teachers Implementing the Merdeka Curriculum
Based on interview data, even though the teachers feel supported by implementing the Merdeka Curriculum, they said they experienced several challenges in implementing the Merdeka Curriculum.
T1: “The challenge faced is the difference in students' abilities in English language is quite significant and there are still students who are still technologically illiterate”.
T2: “The challenge I face is when I have to design innovative and differentiated learning methods and media to meet the needs of diverse students”. 
The first teacher reported that her challenge in implementing the Merdeka Curriculum was the varying levels of students' English proficiency, along with a significant number of students lacking technological skills. On the other hand, the second teacher indicated that her challenge lay in the difficulty of designing effective teaching methods and selecting appropriate media.
4.1.2.4 Advantages and Disadvantages of the Merdeka Curriculum
Based on the interview data, the teachers feel there are advantages and disadvantages to following the new curriculum.
T1: “The advantage is that learning is tailored to students' needs and learning methods, teachers can choose the right method, increasing students' creativity. The disadvantages are that it reduces the standardization of education, requires an active role from students in learning, teachers must be more active in developing learning”.                                               
T2: “The advantages of the Merdeka Curriculum include that students can freely develop their interests and natural talents so that they can find their own passions, as well as developing students' positive character in accordance with the Pancasila values that are needed along with the times. The weaknesses are the lack of comprehensive socialization regarding the implementation of the independent curriculum, the lack of teacher readiness to spearhead curriculum changes and support from relevant teaching resources”.
According to the first teacher, the benefits of the Merdeka Curriculum include the ability of teachers to select suitable learning methods for their students; however, this also means that they must be more proactive in developing these lessons. Conversely, the second teacher highlighted that one advantage is allowing students to freely explore their interests and talents. However, she noted two significant disadvantages: the lack of readiness among teachers to pioneer curriculum changes and insufficient support for relevant educational resources.
4.1.2.5 Teachers' Opinions Regarding Things that Need to be Improved in Implementing the Merdeka Curriculum
Based on the interview data, the teachers’ provide their opinions regarding things that need to be improved in implementing of Merdeka Curriculum 
T1: “More massive curriculum socialization, so that every teacher can understand the curriculum well. More complete facilities to support curriculum implementation”.                                        
T2: “It is hoped that the Merdeka Curriculum will be more focused not only on students but also on teachers as one of the determinants of curriculum success. The focus is not only on character development but also on developing students' soft skills and hard skills”.
The first teacher stated that one area for improvement in the implementation of the Merdeka Curriculum is enhancing the supporting facilities necessary for its execution. Meanwhile, the second teacher emphasized that the Merdeka Curriculum should place greater emphasis on both teachers and students, as well as on developing students' soft and hard skills, rather than solely focusing on character development.
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Based on the observation results, the similarities between the two teachers are teaching according to the existing module. The material taught by the teacher revolves around descriptive text. Before delivering the material, both teachers involve students by asking questions about the descriptive text. After the students respond, the teacher provides an explanation or additional material related to the text. After the students understand the concept, the teacher gives group assignments. After completing the assignment, group representatives present their work in front of the class. However, there is a slight difference, namely that the first teacher first reads the correct reading of the example of a descriptive text while the second teacher immediately forms groups. The observation results show that the teachers teach with enthusiasm, which is contagious, because some students also feel enthusiastic. In addition, teachers prepare the material to be taught before the lesson, which shows their commitment to effective teaching practices.
Teachers must understand the meaning of the Merdeka Curriculum, this must be done first so that its implementation can run smoothly and respond to curriculum changes professionally and is part of the teacher's pedagogical abilities. The interview results show that teachers have positive perceptions, good appreciation for the implementation of the Merdeka Curriculum, and also have negative perceptions. There is an experience that teachers gain when implementing the Merdeka Curriculum in Class 7. The first teacher experiences is that students feel more enthusiastic about this new curriculum, because it uses more technology and digital media. By incorporating activities such as online discussions, multimedia presentations, and digital storytelling, curriculum designers can leverage technology to provide students with opportunities to develop and enhance these skills (Tasya & Siminto, 2023). Meanwhile, the second teacher felt that when implementing the Merdeka Curriculum, it was difficult to design learning methods. According to Tiarina & Fitra (2023) the five challenges in implementing the Merdeka Curriculum include lesson plan design, lesson execution, media utilization, classroom management, and learning assessment. There are also challenges when implementing this curriculum. The first teacher agreed that the challenge he faced was that there were quite significant differences in students' abilities in English and there were still students who were still technologically illiterate. Meanwhile, the challenges faced by the second teacher were still finding it difficult to design learning methods and media. There are advantages and disadvantages when teachers implement this curriculum. According to the first teacher, the advantages of this new curriculum are that learning is tailored to students' needs and learning methods, teachers can choose the right method, and can increase students' creativity. The disadvantages are that it can reduce the standardization of education, requires an active role from students in learning, and teachers must be more active in developing learning. Meanwhile, according to the second teacher, the advantages of this merdeka curriculum is that students can freely develop their natural interests and talents, as well as develop students' positive character in accordance with the Pancasila values that are needed along with the development of the times. According to Nurzen (2022) The Merdeka Curriculum emphasizes the development of students' diverse skills and character, while also offering them the chance to select their learning topics based on their interests, talents, and needs.The disadvantages are the lack of comprehensive socialization regarding the implementation of the independent curriculum, the lack of teacher readiness to spearhead curriculum changes and support from relevant teaching resources.
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In this chapter the researcher will present the Conclusions and Suggestions.
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Based on the findings and discussions presented in the previous chapter, the researcher concluded that the perceptions of the two English teachers towards the Merdeka Curriculum in Junior High Schools in Garut were in the fairly good category. Both teachers knew about the Merdeka Curriculum and had implemented the Merdeka Curriculum for approximately one year. Both teachers had taught according to the learning module. However, in the experience of the two teachers in implementing the Merdeka Curriculum in Junior High Schools, the two teachers faced several obstacles or challenges, namely designing innovative and different learning methods and media to meet the diverse needs of students and differences in student abilities in English which were quite significant, and there were still students who were technologically illiterate. When making the learning module, the two teachers felt a little confused because they had just implemented the Merdeka Curriculum. Both teachers assessed that there were students who were active and inactive during the learning process. There were students who were already good at English and descriptive texts, but there were also students who could not speak English. There were also students who still had minimal technology or could not use technology.
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Following the research on teachers' perceptions of the Merdeka Curriculum, several recommendations based on the study's findings. The suggestions are outlined below: 
1. For teachers,
The researcher suggests that both teachers conduct Merdeka Curriculum training, such as designing learning methods and media so that it is easier to create teaching modules or media for learning. The researcher also suggests that teachers pay more attention to students who are less able to speak English and also students who are less familiar with technology so that students feel cared for and can speak English.
2. For the next researchers,
Future researchers interested in exploring English teachers' perceptions of the Merdeka Curriculum can build on this study by investigating different aspects addressed by previous researchers and discovering unique elements that could contribute to further research.
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Topic: ENGLISH TEACHERS’ PERCEPTION OF MERDEKA CURRICULUM AT JUNIOR HIGH SCHOOL
	Topic
	Sub-variable
	Indicator
	Data Collection
	Data Source
	Refences

	ENGLISH TEACHERS’ PERCEPTION OF MERDEKA CURRICULUM AT JUNIOR HIGH SCHOOL
	The perceptions of the Merdeka Curriculum
	Explain the Merdeka Curriculum

	Interview
	The teachers
	Ndruru, Anjelina. (2024). “Teachers' perceptions of Merdeka curriculum development in Nias”. Bhinneka: Jurnal Bintang Pendidikan danBahasa, 2 (2).

	
	The experiences of the Merdeka Curriculum
	Explain the experiences of Merdeka Curriculum
	
	
	Hazyimara, Karunia. (2023). “A New Paradigm of Madrasah Learning in the Implementation of Merdeka Curriculum”. Jurnal Penelitian Pendidikan Islam, 11 (2).

	
	The perceptions about improvements to the independent curriculum
	
	
	
	Telaumbanua, Desna Yarlina. (2024). “Teacher Perceptions in Implementing the Curriculum Merdeka”. Sintaksis: Publikasi Para ahli Bahasa dan Sastra Inggris, 2 (1).





B. Interview List Guided Question
	No
	Theories
	Sub-Variable
	Question

	1.
	Merdeka Curriculum promotes a holistic approach to education and strives to develop students' critical thinking abilities, creativity, and character development (Ndruru, 2024).

	The perception of Merdeka Curriculum
	What do you know about the Merdeka Curriculum?

	2.
	According to Hazyimara (2023), the Merdeka Curriculum implementation aims to teach children how to think critically, develop creativity, and discover things on their own. 
	The experiences of implementing the Merdeka Curriculum
	How was your experience during the learning process using the Merdeka Curriculum in English classes?

	3. 
	One of the main problems is how to create and manage this curriculum in the different setting of Indonesian education (Fajri & Andarwulan, 2023).
	The challenges of implementing the Merdeka Curriculum
	What challenges do you face while implementing the Merdeka Curriculum in English classes?

	4. 
	The Merdeka Curriculum concentrates more on core subjects, giving students more time to study fundamental skills like reading and numeracy in-depth (Lestari, 2023). Students only concentrate on broad knowledge and attitude training. It is best suited for public schools but not for vocational institutions because skill capabilities cannot be observed. Furthermore, this discourages students from studying and finishing the assignments that the teacher assigns (Muhson, 2022).
	The Strengths and Weaknesses of implementing the Merdeka Curriculum
	What are the advantages and disadvantages of the Merdeka Curriculum, according to you?

	5. 
	A teacher's role as a driver of independent learning requires them to be active and enthusiastic, creative, imaginative, and skilled in order to facilitate changes at school. Teachers that promote autonomous learning must not only master it and teach successfully in the classroom, but also be able to create a positive environment by fostering close relationships with students (Telaumbanua, 2024).
	The opinion of implementation the Merdeka CurriculumThe advantages and disadvantages of implementing the Merdeka Curriculum
	In your opinion, what can be improved in the implementation of the Merdeka Curriculum to have a more positive impact on student learning and development? 



C. Interview Transcript
First Teacher (T1), and Second Teacher (T2).
	No
	Interview Question
	Participants
	Answer 
	Analysis

	1.
	What do you know about the Merdeka Curriculum?
	T1
	The Merdeka Curriculum is a more flexible curriculum, while focusing on essential material and developing students' character and competencies.
	The teacher knows about the merdeka curriculum.

	
	
	T2
	The Merdeka Curriculum is a curriculum that focuses on character development as well as students' needs, interests and talents.
	The teacher knows about the merdeka curriculum.

	2.
	How was your experience during the learning process using the Merdeka Curriculum in English classes?
	T1
	Students are more enthusiastic because they use technology and digital media more, thereby increasing competency in the four language skills and encouraging students to be more active and communicative.
	Teachers feel that students are more enthusiastic when using the independent curriculum because they use more technology and digital media.

	
	
	T2
	While learning English using the Merdeka Curriculum, I had quite difficulty in designing learning methods that could meet the needs and learning styles of the students, so that learning was still not optimal, especially considering the position of English as a foreign language for students.
	Teacher has difficulty designing learning methods

	3.
	What challenges do you face while implementing the Merdeka Curriculum in English classes?
	T1
	The challenge faced is the difference in students' abilities in English language is quite significant and there are still students who are still technologically illiterate.
	Teacher feels that students' ability in English looks quite significant.

	
	
	T2
	The challenge I face is when I have to design innovative and differentiated learning methods and media to meet the needs of diverse students
	Teacher finds it difficult when they have to design learning methods and media

	4.
	What are the advantages and disadvantages of the Merdeka Curriculum, according to you?
	T1
	The advantage is that learning is tailored to students' needs and learning methods, teachers can choose the right method, increasing students' creativity. The disadvantages are that it reduces the standardization of education, requires an active role from students in learning, teachers must be more active in developing learning.
	Teacher feels that in the merdeka curriculum learning is adapted to students' needs and learning methods, but teachers must be more active in developing learning

	
	
	T2
	The advantages of the Merdeka Curriculum include that students can freely develop their interests and natural talents so that they can find their own passions, as well as developing students' positive character in accordance with the Pancasila values that are needed along with the times. The weaknesses are the lack of comprehensive socialization regarding the implementation of the Merdeka Curriculum, the lack of teacher readiness to spearhead curriculum changes and support from relevant teaching resources.
	Teachers believe that students can freely develop their natural interests and talents, but there is a lack of teacher readiness as the spearhead of curriculum change.

	5. 
	In your opinion, what can be improved in the implementation of the Merdeka Curriculum to have a more positive impact on student learning and development? 
	T1
	More massive curriculum socialization, so that every teacher can understand the curriculum well. More complete facilities to support curriculum implementation.
	Teacher believes that more complete facilities can support curriculum implementation and have a positive impact on learning.

	
	
	T2
	It is hoped that the Merdeka Curriculum will be more focused not only on students but also on teachers as one of the determinants of curriculum success. The focus is not only on character development but also on developing students' soft skills and hard skills.
	Teacher believes that this Curriculum is expected to be more focused not only on students but also on teachers.







	The researcher (R), First Teacher (T1), and Second Teacher (T2).
1. The results of interview with first teacher
R: What do you know about the Merdeka Curriculum?
T1: The Merdeka Curriculum is a more flexible curriculum, while focusing on essential material and developing students' character and competencies.
R: How was your experience during the learning process using the Merdeka Curriculum in English classes?
T1: Students are more enthusiastic because they use technology and digital media more, thereby increasing competency in the four language skills and encouraging students to be more active and communicative.
R: What challenges do you face while implementing the Merdeka Curriculum in English classes?
T1: The challenge faced is the difference in students' abilities in English language is quite significant and there are still students who are still technologically illiterate.
R: What are the advantages and disadvantages of the Merdeka Curriculum, according to you?
T1: The advantage is that learning is tailored to students' needs and learning methods, teachers can choose the right method, increasing students' creativity. The disadvantages are that it reduces the standardization of education, requires an active role from students in learning, teachers must be more active in developing learning.
R: In your opinion, what can be improved in the implementation of the Merdeka Curriculum to have a more positive impact on student learning and development? 
T1: More massive curriculum socialization, so that every teacher can understand the curriculum well. More complete facilities to support curriculum implementation.l
2. The results of interviews with the second teacher
R: What do you know about the Merdeka Curriculum?
T2: The Merdeka Curriculum is a curriculum that focuses on character development as well as students' needs, interests and talents.
R: How was your experience during the learning process using the Merdeka Curriculum in English classes?
T2: While learning English using the Merdeka Curriculum, I had quite difficulty in designing learning methods that could meet the needs and learning styles of the students, so that learning was still not optimal, especially considering the position of English as a foreign language for students.
R: What challenges do you face while implementing the Merdeka Curriculum in English classes?
T2: The challenge I face is when I have to design innovative and differentiated learning methods and media to meet the needs of diverse students
R: What are the advantages and disadvantages of the Merdeka Curriculum, according to you?
T2: The advantages of the Merdeka Curriculum include that students can freely develop their interests and natural talents so that they can find their own passions, as well as developing students' positive character in accordance with the Pancasila values that are needed along with the times. The weaknesses are the lack of comprehensive socialization regarding the implementation of the Merdeka Curriculum, the lack of teacher readiness to spearhead curriculum changes and support from relevant teaching resources.
R: In your opinion, what can be improved in the implementation of the Merdeka Curriculum to have a more positive impact on student learning and development? 
T2: It is hoped that the Merdeka Curriculum will be more focused not only on students but also on teachers as one of the determinants of curriculum success. The focus is not only on character development but also on developing students' soft skills and hard skills.


D. Observation Checklist
1. First Teacher
	
No
	
Activity
	Checklist

	
	
	Yes
	No

	1.
	Take attendance of students
	✔
	

	2.
	Ask students before explaining the materials
	✔
	

	3.
	Explaining the materials
	✔
	

	4.
	Give examples to students of reading the text correctly
	✔
	

	5.
	Tell students to read the text
	✔
	

	6.
	Create multiple groups
	✔
	

	7.
	The teacher uses instructional material as teaching aid to support learning
	✔
	

	8.
	The teacher uses school based curriculum
	✔
	

	9.
	The teacher gives students assignments
	✔
	

	10.
	The teacher asks students to present the results of their assignments
	✔
	





2. Second Teacher,
	
No
	
Activity
	Checklist

	
	
	Yes
	No.

	1.
	Take attendance of students
	✔
	

	2.
	Ask students before explaining the materials
	✔
	

	3.
	Explaining the materials
	✔
	

	4.
	Give examples to students of reading the text correctly
	
	

	5.
	Tell students to read the text
	
	

	6.
	Create multiple groups
	✔
	

	7.
	The teacher uses instructional material as teaching aid to support learning
	✔
	

	8.
	The teacher uses school based curriculum
	✔
	

	9.
	The teacher gives students assignments
	✔
	

	10.
	The teacher asks students to present the results of their assignments
	✔
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because it is so competitive. He often joins in many kinds of competitions. His favorite
swim stroke is butterfly which is very difficult stroke to learn. Now, he is good at it. Yayan
is very busy because he also studies photography at university. He s a really good
photographer and has taken lots of amazing photos of me and my family. His photos have
won a few prizes and last year one of his photos was in an exhibition at an art gallery in
Jakarta. Yayan doesn’t have a lot of frce time and he is also trying to learn English because
e wants 1o g0 to School of the ARt Insitute of Chicago, United States next year (o do
photography course. I think Yayan is very hard-working and he descrves to become @
professional athlete one day





image4.png
Please complete the table below based on text “my cousin Yayan Saury” about people’s

physical appearance.
No | Kalimat yang terdapat pada teks Kata ganti hehim, she/her, it
1 [ eg He's five years older than I am. he
2

3

4

5

6

7

8

9

0

Setlah kalan mengisi tabel i atas apskah Kalisn bisa menangkap makna terkit wnsur
kebahasaan padteks deskrpit, Kalau sdah bis silakan Kalan lakukan kegiatan beriut:
tarikla tand panah dari kaa gani meniu kot yang diruiu sesua unsur kebahasaan

Please complete the table below based on correct sentences

no | Kata ganti/ pronoun Tanda/arow | Kalimat/Sentences

T He are very kind

2 Her are very fiendly and confident

3 They s prety and slim,

4| Santi and santa. s handsome.

5 His Hair is straight and black (Tata and Toto)
6 [ We eyes are blue (Neny)

7 [she ‘are attractive and imaginative

§ | Their skin s white (Ferdi)
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Harina Stones?
[E) Read the text below and answer the questions.

My favorite teacher is Ms Hy

She is a really caring and a good teacher. She s our class teacher. She comes fo our class fist and
takes attendance.  love to say attentive to her class. She s very charming and loving. She doesn’t
‘yell at students at all. Her voice is soft and she teaches very well. She is an English teacher. She
‘explains everything very well. We do lots of fun in her class. Our day starts with so much joy and
fun for her. She is a smiling lady always. In personal ife, Ms Stones is married with a two-year
old Kid. Hany. | have met with Hany once. We all went (o her home on Hany's birthday.

‘2. What s the writer? Is she a student or  teacher?

b, Why does the writer like her teacher much?

< Whom Ms Stones live with

& What subject does Ms Stone teact

e When did the writer meet Ms Stones” kid?

- Does Ms Stone give too much home work?

‘& Why does the witer write the text?

D bawah ini tersedia informasi-informasi tentang Ms Harina Stones, Kalian bisa membuat pertanyaan
sesuai dengan informasi yang tersedia,
‘Ask questions for the following answers.
2 Her sumame is Stones.

7No, she isn't. She s a teacher.
She has one kid.
Yes, she is. She i atentive.
Her hair is short, wavy and white

4 PENGAYAAN DAN REMEDIAL

@ Program Pembelajaran Remedial,dilaksanakan dengan 2 lternatf

[ Program pembelsjaran remedia dilaksanakan secara Masikal ol gur spabila lbih dai S0%
pesert didik ik mencapai Capaian Pembelajaran
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CAPAIAN PEMBELAJARAN FASE D PER ELEMEN BAHASA INGGRIS
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