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[bookmark: _Toc184824428]ABSTRACT
Curriculum is the most important thing in education that involves teachers and students in learning. The curriculum is a crucial aspect of education, which guides teachers and students in implementing learning programs. Merdeka curriculum promotes free learning. However, each teacher's perception of the Merdeka curriculum varies, some think that the Merdeka curriculum is positive and there are also those who think that the Merdeka curriculum is negative. This research aims to analyze how teachers perception to Merdeka Curriculum towards their teaching and learning process. This research data was collected qualitative using semi-structured interviews with two junior high school teachers in Garut. The data shows that teacher A gives a predominantly positive answer to the Merdeka curriculum, teacher A agrees with the Merdeka curriculum because the Merdeka curriculum is a revolution that makes teachers and students creative and innovative, as well as teacher B who gives a predominantly positive answer, teacher B supports the existence of the Merdeka curriculum because it can encourage teachers and students to think critically, creatively and innovatively during learning, and also provides freedom for students in the teaching and learning process. However, the two teachers had negative assumptions, such as in the teaching modules, assessments and learning models that the teachers were not used to. From these results, it is recommended that teachers participate more in seminars and meetings held by the school and the government.

Keywords:Merdeka Curriculum, Teacher Perception, Learning
[bookmark: _Toc184824429]ABSTRAK
Kurikulum merupakan hal terpenting dalam pendidikan yang melibatkan guru dan siswa dalam pembelajaran. Kurikulum merupakan aspek krusial dalam pendidikan yang menjadi pedoman guru dan siswa dalam melaksanakan program pembelajaran. Kurikulum Merdeka mengedepankan pembelajaran gratis. Namun persepsi masing-masing guru terhadap kurikulum Merdeka berbeda-beda, ada yang menganggap kurikulum Merdeka positif dan ada juga yang menganggap kurikulum Merdeka negatif. Penelitian ini bertujuan untuk menganalisis bagaimana persepsi guru terhadap Kurikulum Merdeka terhadap proses belajar mengajarnya. Data penelitian ini dikumpulkan secara kualitatif dengan menggunakan wawancara semi terstruktur terhadap dua orang guru SMP di Garut. Data menunjukkan bahwa guru A memberikan jawaban yang dominan positif terhadap kurikulum Merdeka, guru A setuju dengan kurikulum Merdeka karena kurikulum Merdeka merupakan revolusi yang menjadikan guru dan siswa kreatif dan inovatif, serta guru B yang memberikan jawaban dominan positif. , Guru B mendukung adanya kemandirian kurikulum karena dapat mendorong guru dan siswa berpikir kritis, kreatif dan inovatif dalam pembelajaran, serta memberikan kebebasan bagi siswa dalam proses belajar mengajar. Namun kedua guru tersebut mempunyai asumsi negatif seperti pada modul pengajaran, penilaian dan model pembelajaran yang belum biasa digunakan oleh guru. Dari hasil tersebut, disarankan agar guru lebih banyak berpartisipasi dalam seminar dan pertemuan yang diadakan oleh sekolah dan pemerintah.
Kata kunci: Kurikulum Merdeka,Persepsi Guru,Pembelajaran
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[bookmark: _Toc184824432]CHAPTER I
INTRODUCTION
This introduction chapter provides the background of the study, research question, research objective, significance of the study and definition of terminologies.
1.1 [bookmark: _Toc184824433]Background of the Study
Curriculum is the most important thing in education that involves teachers and students. according to (Macalister & Nation, 2019) the curriculum is a set of guidelines designed in a learning program consisting of principles, environment and needs in accordance with the program targets, learning carried out. The curriculum is an important aspect of the educational process (Insani, 2019). The aim of implementing the curriculum at the educational unit is a reference for the realm of carrying out education at the educational unit level (Restiana et all,2022). According Hidyani (2018) Curriculum is an important part of the entire educational process. Merdeka Curriculum is learning promotes the development of a free spirit in which teachers and students can freely and enthusiastically explore their knowledge, attitudes, and skills (Daga,2021). A learning tool that is crucial to the implementation of formal and informal education programs is the curriculum ( Hidayah et all,2022). When planning learning activities to meet national education goals, educators refer to the curriculum, which is a collection of plans and arrangements pertaining to objectives, content, learning resources, and techniques (Rahmawati et al., 2023). The curriculum is a crucial aspect of education, guiding teachers and students in implementing learning programs. It promotes free learning, encourages exploration, and serves as a learning tool for meeting national education goals.
The curriculum has evolved over time. According Mulenga et all, (2019) These days, the curriculum includes information on learning experiences in addition to lesson plans. Furthermore, as change is a natural part of life, both the curriculum and teachers must be prepared to adjust to these changes (Rahmawati et al., 2023). According Andriani (2022) Individuals with a strong

 desire to learn more will advance and evolve in order to better equip themselves to deal with the constantly shifting circumstances of our day. The management of Indonesia's educational curriculum has evolved in tandem with the education ministers policy changes (Rosita et all, 2023). Numerous curriculum modifications have occurred in Indonesia, including those that occurred in 1947, 1964, 1968, 1973, 1975, 1984, 1994, 1997, 2004, 2006, and 2013, the most recent of which was in 2013. Political factors often impact curriculum modifications (Muhammedi, 2023). Preschool, elementary, secondary, and postsecondary education all need to be included in a sustainable education system (National Education Research Agency, 2014). According to Bahri, (2011) Even with a very well-structured curriculum, there comes a point at which it must be modified or enhanced. The frequent modifications to Indonesia's national education curriculum have sparked rumors and unfavorable perceptions among the public that these changes, or replacements, are more often motivated by political considerations than by pressing requirements (Julaeha, 2019). Curriculum modifications take place in response to advances in science and technology as well as the growing expectations of society for formal education (Nuraini,2020). Curriculum modifications take place in response to advances in science and technology as well as the growing expectations of society for formal education (Aprillia et al., 2023). Indonesia curriculum evolves annually, incorporating learning experiences and lesson plans. Changes are natural and require teachers and curriculum managers to adapt. Political factors often influence curriculum modifications, but they are necessary for a sustainable education system. These changes are driven by science, technology, and societal expectations. 
In indonesia during Covid-19 the government used the new curriculum the name is "Emergency Curriculum" for the student because the student cant go to school during Pandemic Covid-19, after pandemic the government have policy the name is new normal and change the curriculum for the student the name is Merdeka Curriculum. In the realm of Indonesian education, the transition from the Emergency Curriculum to the Merdeka Curriculum is revolutionary. The Emergency Curriculum offers a solid foundation for overcoming educational obstacles in trying times. It was developed in response to emergency situations. But with things becoming more stable and the need for education that is more comprehensive and flexible growing, the move to the Merdeka Curriculum is essential. A change toward a learning strategy that is more inclusive, collaborative, and results-oriented is marked by the Merdeka Curriculum. Through a focus on fostering 21st century abilities and enhancing creativity and innovation, the Merdeka Curriculum equips students with the necessary skills to become future leaders who can adjust and make valuable contributions to a constantly evolving society. Furthermore, the Merdeka Curriculum guarantees that education is about more than just academic success rather, it's about developing good, responsible people by bolstering moral principles and character. It is envisaged that this transfer will enable Indonesian education to keep up with modern needs and significantly advance the country.
Perception is a person understanding in interpreting something. According Kotler (2000), who clarified that the act of choosing, organizing, and interpreting data to produce a meaningful thought is known as perception. Since teachers have a significant influence on education, it is crucial to investigate how they view the new autonomous curriculum (Saputra & Hadi, 2022). Teacher Perception to the Merdeka Curriculum might differ based on a number of variables, including their background in education, how well they comprehend the curriculum's ideas, and the resources and circumstances of the school where they work. Because the Merdeka Curriculum offers more flexibility and independence in creating lessons that meet the needs and interests of students, some teachers may find it appealing. They can view it as a chance to create a more creative and interesting teaching strategy. However, sufficient assistance and instruction from pertinent stakeholders will be crucial to guaranteeing the efficacious execution of the Merdeka Curriculum at the educational institution.

Many previous studies has studied teacher perception of merdeka curriculum. For example Dendi et al (2022) investigated Persepsi Guru Sekolah  Jakarta Utara dan Kepulauan Seribu Tentang Kurikulum Merdeka an found that 1) Background of the teacher. 2) level of education. 3) teacher's degree. 4) Training followed by the teacher. 5) teacher teaching experience.
In Line with mai et al (2023), Faisal et al (2023), and Rosita et al (2023) investigated and found The advantges that (1) the Merdeka curriculum has several advantages over the Merdeka curriculum, the Merdeka curriculum emphasizes student creativity, students are more creative and teachers have freedom in carrying out learning. (2) the changes felt by teachers in learning are that students are more active, creative and innovative , directed learning, there is no connection in providing material. (3) the socialization and provision of teachers has not been optimal and further guidance is still needed (4) The implementation of the Merdeka curriculum in schools has undergone many changes. Among them, in the administration of learning activity plans, teachers prepare simplified lesson plans. So that teachers can carry out their duties, namely teaching in class and focusing on learning in class. The Merdeka curriculum is relatively more effective in learning, where the learning process carried out through project activities will also be more extensive, providing opportunities for students to further develop their competencies and character. In this case, educators are given the freedom to design learning creatively and students are also given sufficient time to explore concepts. (5) The teacher agrees with the learning of Pancasila student profiles and projects. (6) the learning models that teachers often use are problem based learning, project based learning, cooperative learning, discovery learning and contextual learning. (7) Can develop teaching material modules and adapt learning to student achievement stages and characteristics.
 Mai et al (2023), Faisal et al (2023), and Rosita et al (2023) found the obstacle that (1) obstacles experienced by teachers, namely lack of infrastructure, difficulty in determining the depth of material to be taught because in (Capaian Pembelajaran) CP only general material is given, lack of teaching materials, determining (Proyek Penguatan Profil Pelajar Pancasila) P5, making modules. Apart from that, there are teachers who have problems with the internet network in their area to access the (Platform Merdek Mengajar) PMM application in their area. (2) Some teachers feel they are not ready to implement learning in the classroom. (3) Some teachers feel they are not ready for rapid or sudden changes in the curriculum. (4) The curriculum structure is the same. (5) There are still many teachers who are having problems accessing information via the internet. (6) The obstacles to the Merdeka curriculum are that everything must be digital. (7) The availability of infrastructure is not yet available evenly in schools. (8) The previous curriculum has not been completed to lead to success, but has been changed to a new curriculum, and there are no indicators that support the success of the curriculum. 
Although from the previous studies above, an investigation into the teacher perception of Merdeka curriculum was carried out investigations regarding the perception of Merdeka curriculum in English language learning in junior high school is still under research. Therefore,  this research aimed to understand the importance of teachers’ perceptions of the implementation of the Merdeka Curriculum, the latest education policy in Indonesia, in the context of English learning at the junior high school level. Given the very central role of teachers in the success of the curriculum, this study aims to explore their experiences, challenges, and expectations regarding the curriculum changes, especially in Garut which has unique social and cultural characteristics. By focusing on the English learning aspect, this study is expected to provide deeper insight into the impact of the curriculum on the quality of education and provide recommendations for improving the implementation of the curriculum in schools.
in line with this, this research attempts to fill this gap by investigating The Teacher Perception of Merdeka Curriculum in English Language Learning.



1.2 [bookmark: _Toc184824434]Reason for Choosing the Topic
The Researcher choose this topic because he wanted to know on provide deeper insight into the impact of the curriculum on the quality of education, provide recommendations for improving the implementation of the curriculum in schools and discusses the perception of teacher in Merdeka curriculum.
1.3 [bookmark: _Toc184824435]Research Question
Based on the background the study above, the problem that will be discussed in this study is “How are the teachers perceptions on  Merdeka Curriculum to their teaching and learning process?”
1.4 [bookmark: _Toc184824436]Research Objective
Concerning on the research question above, the research of this study is aimed to investigate the perception of merdeka curriculum in english language learning in junior high school.
1.5 [bookmark: _Toc184824437]Significance of Study
This research is expected to impact theoretically and practically elaborated in the following section:
1.	Theoretically	: The result of the research can be reference for 	teachers to anticipate the strategies in facing students’ in learning 	process.
2.	Practically	: This study is expected to be able giving solution 	teacher to comprehend and internalize the values of character 	education in the teaching process
This research can determine the comparison of teachers perceptions regarding the Merdeka Curriculum.
 
1.6 [bookmark: _Toc184824438]Definition of Terminologies	
[bookmark: _Toc182415524][bookmark: _Toc182483338][bookmark: _Toc182497684][bookmark: _Toc184448371][bookmark: _Toc184824439][bookmark: _Toc182396674][bookmark: _Toc182402899][bookmark: _Toc182403077]     To avoid the controversial or ambiguous terminologies which are used on this research, the researcher presents several specialized terms. Those are:   
1.6.1. [bookmark: _Toc182415525][bookmark: _Toc184824440]The Merdeka Curriculum 
[bookmark: _Toc182415526][bookmark: _Toc182483340][bookmark: _Toc182497686][bookmark: _Toc184448373][bookmark: _Toc184824441]	is a new policy program of the Ministry of 	Education and Culture 	of the Republic of Indonesia (Kemendikbud 	RI), which was 	introduced by the Advanced Indonesia Cabinet, the 	Minister of 	Education and Culture of the Republic of Indonesia.  	believed that 	teachers had to learn the fundamentals of freedom of 	thought before 	they could impart them to their students (Evi 2020).
1.6.2. [bookmark: _Toc182415527][bookmark: _Toc184824442]Teacher Perception
7

[bookmark: _Toc182415528][bookmark: _Toc182483342][bookmark: _Toc182497688][bookmark: _Toc184448375][bookmark: _Toc184824443]	Perception is a person understanding in interpreting something. The 	process of choosing, arranging, and interpreting data to generate a 	meaningful thought is called perception (Kotler 2000). asserts that the 	significance of an Teachers perceptions is equivalent to that of their 	views, which are deeply held opinions about the subjects they teach, 	their responsibilities, their students, the curriculum, and their 	classroom (Pajares 1992).


[bookmark: _Toc184824444]CHAPTER II
REVIEW OF LITERATURE
In this chapter, the researcher presents about theoretical description, previous study, rationale, and hypothesis.. 
2.1 [bookmark: _Toc184824445]Merdeka Curriculum
The merdeka Curicculum is new curriculum in indonesia. The Merdeka Curriculum is a new policy program of the Ministry of Education and Culture of the Republic of Indonesia (Kemendikbud RI,2022), which was introduced by the Advanced Indonesia Cabinet, the Minister of Education and Culture of the Republic of Indonesia. Nadiem believed that teachers had to learn the fundamentals of freedom of thought before they could impart them to their students (Evi 2020). The merdeka curriculum is implemented with the help of a number of programs, such as the high school of excellence and the movers school program (Kemendikbud, 2022). One of the new programs run by the Ministry of Education and Culture of the Republic of Indonesia is the Merdeka curriculum, which was started by Nadiem Anwar Makarim, the Minister of Education and Culture of the Republic of Indonesia during the Advanced Indonesia Cabinet period (Hattarina et al., 2022). There are measures in this curriculum aimed at raising pancasila student profiles performance levels, after that, production is based on the government selected topics. According Eni (2022) The Ministry of Education, Culture, Research, and Technology only released a policy on the use of an Merdeka curriculum at the start of the 2022 academic year, prior to that, Indonesia employed the Emergency curriculum, which is a shortened version of the 2013 curriculum, from the start of the pandemic until 2021. The Ministry of Education and Culture is also working to address the long-standing learning issue brought on by the pandemic by implementing an Merdeka curriculum (Yuni et al, 2022). According Rahmat (2022), The Merdeka curriculum places an emphasis on teachers and students creativity rather than restricting the idea of learning outside of the classroom. The Merdeka Curriculum is a new policy program in Indonesia, introduced by the Ministry of Education and Culture to promote freedom of thought and improve pancasila student performance levels, following the pandemic's impact on education.
2.1.1 [bookmark: _Toc184824446]Implementation Merdeka Curriculum
After curriculum is a refinement of the previous curriculum after pandemic. According Tono (2022) The Ministry of Education and Culture implemented the 2013 Curriculum and Emergency Curriculum during the 2020-2021 pandemic. COVID-19 has impacted school teaching and learning, posing challenges like limited technology proficiency, inadequate facilities, internet access, and budget constraints (Amalia & Sa’dah, 2020). Providing resource personnel from the movement school/vocational high school center of excellence that has implemented the merdeka curriculum using a strategic approach (Nugrah 2022).The implementation of post-pandemic education will be greatly aided by the internet, big data, artificial intelligence, 5G, and cloud computing during this recovery period (Zhu & Liu, 2020). The Merdeka curriculum, refined post-pandemic, utilizes internet, big data, artificial intelligence, 5G, and cloud computing to enhance post-pandemic education, addressing challenges like limited technology proficiency and budget constraints. In order to restore learning during 2022–2024, educational units are provided with an alternative choice in the form of the Merdeka Curriculum, which is developed by the Ministry of Education, Culture, Research, and Technology (Kemendikburistek, 2020). The Ministry of Education and Culture implemented the 2013 Curriculum and Emergency Curriculum during the pandemic, utilizing internet, big data, artificial intelligence, 5G, and cloud computing to enhance post-pandemic education.


2.1.2 [bookmark: _Toc184824447]Learning Model in Merdeka Curriculum
There are learning models in the Merdeka curriculum. Acoording Dewi (2022), the learning strategies used in the Merdeka curriculum are Discovery Learning (DL), Inquiry Learning (IL), Problem Based Learning (PBL), Project Based Learning (PjBL) and Cooperative Learning (CL). According to Arsyad (2014) the model learning process in merdeka curriculum :
1. Discovery Learning (DL)
Discovery learning is a learning model that emphasizes the process of actively and independently understanding a material concept to draw conclusions. In this learning model, students are expected to be more active in learning activities where the teacher acts as a supervisor. The teacher only asks students a series of questions related to the material. Students are then assigned to find, research and decide on their observations as capital to answer the teacher's questions. According to Kelana and Wardani (2021), discovery learning means a learning process where students try to find problems with their knowledge capital and then produce new information that is truly relevant through several scientific research processes.
2. Inquiry Learning (IL)
The inquiry learning model is a learning model that allows students to independently ask questions, conduct research or exploration, take tests, or research to obtain the information they need. In this model, students are guided to find the material presented in the lesson through questions and self-introspection. According to Nurdyansyah (2016), inquiry is learning where students seek information or understanding to be investigated, starting with making observations, asking questions, planning research, collecting data or information and research, analyzing data, designing conclusions and communicating information.
3. Problem Based Learning (PBL)
Problem-based learning is an approach that instills new knowledge in students by presenting problems at the beginning for students to solve. However, teachers must still ask students to present real and relevant problems. Problem Based Learning (PBL) is a learning method that requires students to be active in always thinking critically and being skilled in solving a problem. The more active students are in their thinking skills, the greater the chances of the problem being solved (Jean et al, 2023).
4. Project Based Learning (PjBL)
Project Based Learning (PjBL) model is a learning model that or starts from a project to gain knowledge. Project-based learning is a learning model that uses projects as the first step to gain and integrate new knowledge based on real-life experience. Project-based learning is designed to be used in complex problems that need to encompass and understand students. As a constructivist learning, project-based learning provides learning in real problem situations for students so that it can produce permanent knowledge. Project-based learning is identical to science-based learning which is usually done by scientists.
5. Cooperative Learning (CL)
The cooperative learning model is a group learning model with a certain volume whose purpose is to encourage group members to achieve maximum learning outcomes. The purpose of this model is to maximize learning outcomes that can be achieved from previously set learning objectives. This is based on the fact that the level of knowledge of the members of this group is low, medium and high. According to Nurdyansyah (2016), cooperative learning is a learning model where students learn and work collaboratively in small groups of four to five students with a heterogeneous group structure.
2.1.3 [bookmark: _Toc184824448]Learning Module in Merdeka Curriculum
Module is a tool that is a basic obligation of teachers in an educational space. According to Nasution (2011), a module is a complete unit that stands alone and consists of a series of learning activities that are arranged to help students achieve a number of goals that are formulated specifically and clearly. A module is a form of teaching material that is packaged in a complete and systematic way, containing a set of planned learning experiences and designed to help students master specific learning goals (Daryanto, 2019). According to Kosasih (2021), a teaching module is a very detailed smallest teaching and learning program unit stating the following: a) general instructional objectives that will be supported in achieving them; b) types that will be used as the basis for the teaching and learning process; c) specific instructional objectives that will be achieved by students; d) the main points of the material to be studied and taught; e) the position and function of the unit (module) in a broader program unit; f) the role of educators in the teaching and learning process; g) tools and resources that will be used; h) learning activities that must be carried out and experienced by students in sequence; i) worksheets that must be filled in by students; j) evaluation programs that will be carried out by students during the learning process.
The teaching module in the Merdeka curriculum is clearly different from the previous teaching module. According to Irmaliya et al (2023) One of the differences between the Merdeka curriculum and the previous curriculum is the creation of a teaching module which was previously known as RPP (Learning Implementation Plan), the Merdeka curriculum teaching module is in the Pancasila student profile component and the creation of a module that can be made according to the needs of students, teachers, and schools. Before teachers develop the Merdeka curriculum teaching module, they need to pay attention to the criteria first, namely that it is essential, interesting, meaningful, challenging, relevant and contextual, and continuous according to the student's learning phase. After determining the criteria, teachers can create a teaching module according to the predetermined components, also conditioned by the needs of students, teachers, and schools.
2.1.4 [bookmark: _Toc184824449]Advantages and Disadvntages Merdeka Curriculum
The Merdeka Curriculum in Middle Schools program, educators will have flexibility in customizing lessons to meet the requirements of their students. The basis, elements, principles, evaluation, and curriculum development methodology are often where each curriculums advantages and disadvantages originate. (Ahmad 2023). 
According to Ahmad (2023), there are several advantages of the Merdeka Curriculum, including:
1. The curriculum is simpler, even though it is simple, this curriculum is quite in depth.
2. The Merdeka curriculum focuses more on essential knowledge and student development based on stages and processes.
3. Learning is more meaningful, there is no rush or the impression of completing the material, learning feels more enjoyable.
4. Students are more independent, for example for high school students there are no longer specialization programs. Students can determine the subjects they are interested in according to their talents and aspirations.
5. The advantage of the Merdeka Curriculum for teachers is that during teaching and learning activities teachers can carry out teaching according to the assessment of the level of achievement and development of students.

Weaknesses and inhibiting factors in implementing the Merdeka curriculum include, according to Ahmad (2023), there are several disadvantages of the Merdeka Curriculum, including:
1. lack of teacher understanding regarding the essence of the Merdeka curriculum
2. minimal training related to the Merdeka curriculum
3. lack of facilities and infrastructure
4. Learning system planning that is less than optimal is the main inhibiting factor in implementing the Merdeka curriculum.
Consequently, it is important to scrutinize and assess the Merdeka Curriculum in order to identify strategies and tactics that can surmount its shortcomings and impediments, with the ultimate goal of ensuring its seamless implementation.
2.2 [bookmark: _Toc184824450]Techer Perception
Perception is a person understanding in interpreting something. The process of choosing, arranging, and interpreting data to generate a meaningful thought is called perception (Kotler 2000). According Gibson et al (1996) give a definition of perception as a cognitive process that people employ to analyze and comprehend the environment they live in. asserts that the significance of an Teachers perceptions is equivalent to that of their views, which are deeply held opinions about the subjects they teach, their responsibilities, their students, the curriculum, and their classroom (Pajares 1992). Teacher impressions influence their classroom instruction (Rosyida 2016). According Dendi and Muhammad (2022) There are five factors that influence teacher perceptions in implementing the Merdeka curriculum. This can be explained as follows:
1. Teacher's teaching experience
The way that educators view the Merdeka curriculum is greatly influenced by their prior teaching experiences. The more experience a teacher has in the classroom, the more optimistic they will be about curriculum modifications meant to raise student achievement.
2. Teacher educational background
The educational background of the teacher is a significant factor in shaping opinions regarding the autonomous curriculum. Of course, a teacher's opinion of the autonomous curriculum will improve with increased educational background.
3. Training attended by Teachers
Building a framework for teachers' impressions of the autonomous curriculum is significantly influenced by the type and quantity of training that they participate in.
4. Teachers Personal Experience
Teachers' perceptions and interpretations of the curriculum are influenced by their individual experiences as well. The teacher's opinion of the autonomous curriculum will be more favorable the more varied and different their experiences have been.
5. Teacher education degree
The degree that teachers hold undoubtedly influences how they think and respond to situations, just as it does when they are presented with an autonomous curriculum to enhance learning, which will undoubtedly encourage curriculum revisions and revitlization.

2.3 [bookmark: _Toc184824451]Previous Studies
Regarding the topic of this study, many studies have been carried out as follows.
In Line with mai et al (2023), Faisal et al (2023), and Rosita et al (2023) investigated and found The advantges that (1) the Merdeka curriculum has several advantages over the Merdeka curriculum, the Merdeka curriculum emphasizes student creativity, students are more creative and teachers have freedom in carrying out learning. (2) the changes felt by teachers in learning are that students are more active, creative and innovative , directed learning, there is no connection in providing material. (3) the socialization and provision of teachers has not been optimal and further guidance is still needed (4) The implementation of the Merdeka curriculum in schools has undergone many changes. Among them, in the administration of learning activity plans, teachers prepare simplified lesson plans. So that teachers can carry out their duties, namely teaching in class and focusing on learning in class. The Merdeka curriculum is relatively more effective in learning, where the learning process carried out through project activities will also be more extensive, providing opportunities for students to further develop their competencies and character. In this case, educators are given the freedom to design learning creatively and students are also given sufficient time to explore concepts. (5) The teacher agrees with the learning of Pancasila student profiles and projects. (6) the learning models that teachers often use are problem based learning, project based learning, cooperative learning, discovery learning and contextual learning. (7) Can develop teaching material modules and adapt learning to student achievement stages and characteristics.
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 Mai et al (2023), Faisal et al (2023), and Rosita et al (2023) found the obstacle that (1) obstacles experienced by teachers, namely lack of infrastructure, difficulty in determining the depth of material to be taught because in (Capaian Pembelajaran) CP only general material is given, lack of teaching materials, determining (Proyek Penguatan Profil Pelajar Pancasila) P5, making modules. Apart from that, there are teachers who have problems with the internet network in their area to access the (Platform Merdek Mengajar) PMM application in their area. (2) Some teachers feel they are not ready to implement learning in the classroom. (3) Some teachers feel they are not ready for rapid or sudden changes in the curriculum. (4) The curriculum structure is the same. (5) There are still many teachers who are having problems accessing information via the internet. (6) The obstacles to the Merdeka curriculum are that everything must be digital. (7) The availability of infrastructure is not yet available evenly in schools. (8) The previous curriculum has not been completed to lead to success, but has been changed to a new curriculum, and there are no indicators that support the success of the curriculum.


[bookmark: _Toc184824452]CHAPTER III
RESEARCH METHOD
This chapter discusses about the methodology of the research refers to the research design, research site and participant, research instrument, and data analysis.
3.1. [bookmark: _Toc184824453]Research Method
Qualitative methods used in this research to their the phenomenon of teachers and students perceptions of the Merdeka Curriculum regarding the learning process. According to Creswell (2014)  , Research that explores and comprehends meaning across a number of individuals or a group of individuals with social problems is known as qualitative research. Research with a qualitative approach research on real-world society, history, behavior, ideas or occurrences, social issues, and other topics may generally be conducted using it.

3.2. [bookmark: _Toc184824454]Research Design
This research applied a descriptive qualitative method approach in the form of interviews to identify English teachers' perceptions about the Merdeka curriculum. According to Moleong (2000), the qualitative descriptive approach is a research approach where the data collected is in the form of words, pictures and not numbers. This research aimed to gain an understanding of how English teachers perceive the Merdeka curriculum in two schools in Garut. The subjects in this research consisted of two schools that had implemented the Merdeka curriculum in Garut.
3.3. [bookmark: _Toc184824455]Research Site and Participant
This research use simple random sampling. According to Sugiyono (2018), Simple Random Sampling is the taking of sample members from a population which is done randomly without considering the strata in the population. Implemented in two junior high schools in Garut, which implement the Merdeka curriculum, The selection of research location  based on the suitability of the school to the research topic. The researcher specifically selected two English teachers in different school who had experience interpreting abstracts.
Apart From collected information about perceptions of the Merdeka Curriculum in junior high school, teachers selected as participants based on the criteria of teachers as English educators and understanding of the curriculum. Apart from that, the participants in this research two English teachers in different school to get varied data between both school. The two teachers selected in different schools, teacher A is an English teacher who had been teaching as an English teacher for 10 years in Garut, one of Garut favorite junior high school, which had been implementing the Merdeka curriculum for more than one years. The teacher B from the favorite junior high school who had been teaching as an English teacher for approximately 20 years in Garut was chosen because the teacher had only implemented the Merdeka curriculum for one year, and had also just implemented the latest curriculum at his school. therefore the researcher chose these two teachers.
3.4. [bookmark: _Toc184824456]Research Instrument
There is one instrument utilized in this study that is only an interview. According to Creswell et al., (2007), In qualitative interviews, one or more participants are asked open-ended, general questions, and the researcher records their answers.
The interview used in this study was a semi-structured interview because the interview consisted of several questions to the teacher intending to obtain some information related to the teacher's personal approach to dealing with perception of merdeka curriculum. According to Atika (2020) This type of interview is included in the category of departmental interviews which are carried out more freely than structured interviews .This approach is used to collect basic data for initial analysis as well as research data. Additionally, information is collected through recordings and photos taken.



3.5. [bookmark: _Toc184824457]Technique of Data Collection
In the data collection procedure, the researcher carried out several steps, including two meeting. The researcher came to the school to meet the school principal. Then, the researcher made an appointment with an English teacher to conduct an interview. After getting the schedule, the researcher interviewed an English teacher to find out the perception of merdeka curriculum. Then, the researcher transcribed the results of the interview. After that, the researcher analyzed descriptively, which involved the description and interpretation of the data. After the data were analyzed descriptively, researchers still felt inadequate with the results of the data taken. Therefore, the interview was conducted again so that the data results were more detailed. The second interview was conducted in the same way as the previous interview. 

3.6. [bookmark: _Toc184824458]Data Analysis
In According, to the data analysis process based on Milles and Huberman (1992) in Ahmad (2019), this study used the following three analytic methodologies.
1. Data Reduction 
	Data reduction was a form of analysis to sharpen, select focus, 	discard and organize data, towards conclusions.\
2. Display Data   
	Data display was the process of presenting data in qualitative 	research in the form of summaries, charts, categories and patterns 	that are arranged systematically to make it easier for readers to 	understand the concepts presented.
3. Conclusion And verification
	The final step in the interactive method is drawing conclusions and 	verifying them. In qualitative research, the conclusions drawn are  	still temporary, so they can change if they are not supported by 	strong evidence, but if the conclusions drawn are supported by 	relevant and reliable evidence, then the conclusions drawn are 	flexible.

3.7. [bookmark: _Toc184824459]Research Procedure
In this study researchers used several steps to obtain the necessary data. These steps include:
1. Researcher collected information about the school that became the research location by conducting interviews and observations with various parties, such as students and teachers who taught at the school starting from July 20 –  24th , 2024. 
2. The researcher visited the school concerned to request information and submit a research letter that had been prepared previously. The researcher sent a research permit from the campus to Schools A and B on July 20th 2024 and determined the research implementation schedule.
3. After obtaining permission, the researcher prepared some equipment to collect data.
4. Then, the researcher met teachers A and B at different schools and at different day on July 20th and July 24th, 2024 to conduct interviews regarding teachers' perceptions of merdeka curriculum toward english language learning in junior high school in garut. 
5. After all the data is collected, the researcher will start processing the data by selecting and sorting the data according to the rules.
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Finally, the researcher processes data and draws conclusions from the results of data.
[bookmark: _Toc184824460]CHAPTER IV
RESEARCH FINDING AND DISCUSSION
This section presents the data which have been collected in interview. Here explained the result from the process of recording and data reduction. It describes the result from what the researcher saw, heard and thought while doing interview. The data presented and described here were based on interview started in Friday, June 24 2024 until, Friday, June 28 2024. This chapter consist of two parts such as Finding and Discussion.
4.1 [bookmark: _Toc184824461]Research Finding
The findings answer the research question the question focuses on the teachers perceptions on  Merdeka Curriculum  to their teaching and learning process. The researcher used some instruments to collect the data in determining this research. These are interviews. The interview guided consist of all the question based on the research question.
In this study, the researcher used the technique of data analysis. Based on the data, there the teacher perception of merdeka curriculum. Below:
4.1.1 [bookmark: _Toc184824462]Perception of Merdeka Curriculum, Model and Role
The Merdeka curriculum includes a range of intracurricular activities, giving students ample opportunity to master topics and improve their talents. Teachers describe the Merdeka curriculum as dynamic, allowing schools to interpret the program's essential competences autonomously. The curriculum was altered as technology evolved and circumstances changed. This curriculum is fluid and dynamic, always evolving and adjusting to student characteristics in order to develop abilities that meet current and future demands. Questions and answers from the interviews regarding the perceptions of junior high school teachers in Garut regarding the Merdeka Curriculum can be seen.below.


4.1.1.1 Merdeka Curriculum
Teacher A and B "Agrees" with the Merdeka Curriculum, but is still under guidance. teacher A must also be ready with the Merdeka curriculum. trying to accept the Merdeka Curriculum because changes to the curriculum, namely the Merdeka Curriculum, will bring a revolution, giving teachers the freedom to design their curriculum. Teachers had the freedom to design learning methods or teaching methods that are more creative and innovative, so that the Merdeka curriculum challenges teachers to learn more deeply about teacher innovation and creativity in classroom learning. Based on the question both of teachers:
“Apakah anda setuju dengan perubahan kurikulum dari kurikulum 2013 ke kurikulum merdeka?”
“Do you agree with the change in the curriculum from the 2013 curriculum to the Merdeka curriculum?”
Teacher A “... Setuju  ya dengan adanya kurikulum merdeka ya, tetapi masih dalam bimibingan ya terus ada loka karya seperti itu , jadi kami juga siap tidak siap harus siap, adanya kurikulum merdeka sebenarnya kami mencoba menerima kurikulum yang berbeda dengan kurikulum sebelumnya karena menurut kami perubahan kurikulum ini yakni kurikulum merdeka membawa revolusi lah dalam dunia pendidikan indonesia terus memberikan keleluasaan bagi guru untuk merancang kurikulum sendiri ya, terutama dalam pembelajraan bahasa inggris dalam konteks ini keuntungan nya yang paling menonjol adalah kebebasan guru dalam merancang metode pembelajaran atau metode pengajran yang lebih kreatif dan inovatif, jadi guru itu tertantang dengan adanya kurikulum merdeka supaya lebih belajar menggali inovasi dan kreativitas guru itu sendiri dalam pembeljaran dikelas seperti itu.”
“....we actually Agree with the existence of an Merdeka curriculum, yes, but we are still under guidance, yes, there will continue to be workshops like that, so we are also ready, not ready, we have to be ready, with the Merdeka curriculum, we are actually trying to accept a curriculum that is different from the previous curriculum because In our opinion, this curriculum change, namely the Merdeka curriculum, has brought a revolution in the world of Indonesian education and continues to provide freedom for teachers to design their own curriculum, especially in English language learning. In this context, the most prominent advantage is the teacher's freedom in designing learning methods or teaching methods that are appropriate. more creative and innovative, so the teacher is challenged by the existence of an Merdeka curriculum so that he learns to explore the teacher's own innovation and creativity in learning in such a class.”

Teacher B “kalau secara teori sih setuju, karena saya lihat teori dari PMM seperti itu itu itu seperti memberikan keleluasaan bagi guru untuk kreatif dalam metode pembelajaran ya ideal lah....”
“In theory, I agree, because I see that the theory of PMM is like giving freedom for teachers to be creative in learning methods, that's ideal...”.

But the researcher have another question for teacher B for gain the data such as the teacher B explain about merdeka Curriculum.

“ Jelaskan apa yang ibu ketahui tentang kurikulum merdeka?”
” Explain what you know about the Merdeka curriculum?”
Teacher B answer “kurikulum merdeka itu merdeka bukan berarti merdeka belajar nya tetapi mengakses atau mengakomodir cara belajar siswa yang tentunya sesuai dengan karakter siswa itu sendiri....
“An Merdeka curriculum does not mean freedom to learn, but rather accessing or accommodating students' learning methods which are of course in accordance with the students' own character....”
4.1.1.2 Model
Teacher A and Teacher B have the same perception by saying that the Merdeka curriculum with PBL and PJBL learning models provides potential students character in learning. This is proven by their answer :
“Bagaimana peran model model pembelajaran yang ada pada kurikulum merdeka dalam kegiatan implementasi kurkulum merdeka disekolah Bapak/Ibu?”
“What is the role of the learning models in the Merdeka curriculum in implementing the Merdeka curriculum in your school?”
Teacher A “untuk kurikulum merdeka kami harus memahami karakter dan potensi yang dimiliki oleh peserta didik agar lebih mudah memilih materi yang essensial yang akan disampaikan ...menggunkan (PJBL) Project Based Learning disini project based learning merupakan metode pembelajaran yang memulai atau berangkat dari sebuah project untuk memperoleh ilmu pengetahuan ya pembelajran ini menggunakan project sebagai langkah awal untuk memperoleh mengintegrasikan pengetahuan baru berdasarkan pengalaman dalam kehidupan nyata....”
“For an Merdeka curriculum, we have to understand the character and potential of students so that it is easier to choose the essential material that will be delivered. We usually provide information or create a learning plan that suits the needs of students and the conditions of the learning environment. We usually use (PJBL) Project Based. The learning here is project based learning is a learning method that starts or departs from a project to gain knowledge. Yes, this learning uses a project as a first step to gain integration of new knowledge based on experience in real life....”

Teacher B “Support sih yang dalam artian, Model model yang ditentukan harus ini ini ini ya support, support dalam arti sesuai konsep yang diarahkan sesuai strategy yang diarahkan seperti itu”
“Support means, the model that is determined must be this, support, support in the sense that it is in accordance with the concept that is directed according to the strategy that is directed like that.”
The researcher also gave teacher B another question to gain another data 
“Bagaimana pembelajaran menggunakan metode kurikulum merdeka? seperti PBL, PJBL dan lainnya” 
“How is learning using the Merdeka curriculum method? such as PBL, PJBL and others"
Teacher B “...because it tends to be more about the character of the student, more inclined to explore the student's potential and so on, because with PJBL and PBL, students are directed to think critically...”




4.1.1.3	Role
Teacher A and teacher B have almost the same answer, saying that the Merdeka curriculum has a significant impact on students' interests and talents. This curriculum provides learning that is informative, creative, interesting and relevant. As well as giving students the freedom to choose subjects according to their learning interests. However, teacher B's assumption is supplemented by arguments stating that student interest depends on the student and teacher and considers that this Merdeka curriculum is unnatural. this is proven by:
“Bagaimana peran kurikulum merdeka terhadap minat belajar siswa dan terhadap kompetensi abad 21?”
“how the role of the Merdeka curriculum on students' learning interests and 21st century competencies?”
Teacher A ”.... menimbulkan dampak yang signifikan terhadap minat dan bakat siswa kurikulum ini memberikan pembelajaran yang informatif kreatif menarik dan relevan. Serta memberikan keleluasaan kepada siswa untuk memilih mta pelajaran sesuai dengan mint belajar nya dengan demikian kurikulum merdeka ini telah mempengaruhi minat dan belajar siswa dalam berbagai aspek pembelajaran....”
“....it has had a significant impact on students' interests and talents. This curriculum provides informative, interesting and relevant learning. As well as providing flexibility for students to choose subjects according to their learning interests, this Merdeka curriculum has influenced students' interest and learning in various aspects of learning....”

Teacher B “untuk minat belajar siswa itu lebih cenderung pada based on character siswa nya ya yang namanya minat belajar walaupun tidak dikurulum merdeka ya itukan ada ada saja  tergantung keadaan mengajar gurunya seperti apa konsep belajar nya seperti apa kalaupun bukan kurikulum merdeka kalo pelajaran itu menarik ya its okay berminat gitu .... dikurikulum merdeka ya sebetulnya lebih banyak direkayasa gitu karakter siswa kalau yang saya lihat ya dari teoti teori yang saya pelajari ya, berarti sikarakter siswa si pembelajaran nya tidak alamiah lah tapi siswa didorong atau diarahkan ke karakter yang diharapkan.....”
“As for students' interest in learning, it tends to be based on the student's character, yes, what is called interest in learning, even though it is not in the Merdeka curriculum, yes, there is something, depending on the teacher's teaching conditions, what kind of learning concept is like, even if it is not in the Merdeka curriculum, if the lesson is interesting.... Merdeka curriculum, it's actually more engineered by the student's character, from what I see, from the theoretical theory that I studied. Yes, it means that the student's learning character is not natural, but the student is encouraged or directed to the character that is expected to be like that.”
Based on answers from interviews with English teachers in Garut regarding teachers' perceptions toward Merdeka curriculum, the responses were very good. Where the teachers agreed with the change in the curriculum from the 2013 curriculum to an Merdeka curriculum, some teachers also understood the characteristics contained in an Merdeka curriculum, the role of several learning models in the Merdeka curriculum, as well as the role of the Merdeka curriculum in student learning interests and 21st-century competencies but also the interest is only in student and teachers itself.



4.1.2 [bookmark: _Toc184824463]Implementing Model Merdeka Curriculum
There Merdeka curriculum means that Merdeka learning is practised. Education in schools must place students according to subjects, not objects. Education must be able to produce graduates who can face global competition. English as a language has an important role in language. It has even become a world language, where English can train students' abilities in problem-solving skills, innovation, creativity and critical thinking skills.

In this question there are differences between teacher A and teacher B who have the same answer by implementing an Merdeka curriculum in accordance with what is implemented by the government, but teacher A and B also have different answers, for example teacher A states that students' interests must be grouped as they can. speaking English must be with those who can speak English and vice versa to avoid fear of learning English, but teacher B has a different answer. Teacher B states that students' interest in learning depends on the students themselves. this is proven by: 
“Bagaimana implementasi kurikulum merdeka yang ada disekolah Bapak/Ibu selama satu tahun terakhir?
“How the implementation of the Merdeka curriculum been implemented in your school over the past year?”
Teacher A “....tapi disini kita tidak semua siswa tidak bisa berbahasa inggris ya disesuaikan dengan kemampuan siswa juga, jadi mungkin disini kendalanya akan ada siswa yang tidak mengenal di SD nya bahasa inggris tetapi disini kurikulum merdeka itu menuntut siswa untuk aktif ya berperan aktif didalam pembelajaran bahasa inggris dan disini guru harus bisa mengelompokan siswa, ini sudah mengenal bahasa inggris nii ... tapi disini kita juga bertahap untuk menjadikan mereka itu mempunyai karakter minimal anak anak itu bisa mengenal bahasa inggris dan tidak menakuti dengan bahasa inggris itu ya....”
“....but here we don't all students can't speak English, so it's adjusted to the students' abilities too, so maybe Here the problem is that there will be students who don't know English in elementary school, but here the Merdeka curriculum requires students to be active, yes, actively participate in learning English and here the teacher must be able to group students, these already know English... so for one year we are still in grouped learning groups, maybe there are those whose learning style is kinesthetic, the learning style is audio-visual, so the problem is that we as teachers have to can provide interesting learning, yes...”

Teacher B “: Karena kita baru melangkah dan baru satu tahun beroperasi maka ada sedikit kesulitan dalam membiasakan menggunakan kurikulum merdeka tapi overall kita berjalan saja sesuai apa yang di tetapkan pemerintah seperti itu.”
“Because we are just starting out and have only been operating for one year, there are a few difficulties in getting used to using the Merdeka curriculum, but overall we are running according to what the government has set.”
Teacher B also have another question 
“bagaimana siswa menanggapi perubahan kurikulum merdeka?”
“How do students respond to changes in the Merdeka curriculum?”
Teacher B “kalau disiswa ada yang positif dan negatif tergantung disiswa nya tadi kalau diminat belajarnya tinggi apapun itu kurikulum manapun pasti siswa menarik tetapi jika siswa yang apa yah tidak ada kepedulian atau apa yang penting berangkat sekolah tidak peduli itu kurikulum merdeka kalau dia lagi jenuh ya jenuh aja gitu tapi sebagian besar ya bagus respon nya”
“If there are positives and negatives in students, it depends on the students. If they have a high interest in learning, whatever the curriculum, the students will definitely be interesting, but if the students don't care or what's important about going to school, it doesn't matter, it's an Merdeka curriculum. If they're bored, they'll just be bored. but for the most part the response was good”
Based on the answers from interviews with English teachers in Garut regarding teachers' perceptions of the implementation of the Merdeka curriculum in their respective schools over the past year, the responses given have a good and another response, where the implementation of the Merdeka curriculum in the teachers' schools was running by the demands of the Merdeka Curriculum.
4.1.3 [bookmark: _Toc184824464]Obstacle in Merdeka Curriculum (Model,Modul and Assesment 
Apart from the various benefits educators and students feel in implementing the Merdeka curriculum, some problems must be overcome. There are also obstacles to implementing the Merdeka curriculum. In implementing the Merdeka curriculum, the government has prepared an Merdeka teaching platform. On this platform, there are many teaching modules available from several learning contents, which are examples of several schools that have implemented the Merdeka curriculum in their schools. However, even though an Merdeka teaching platform is available, the teachers must still prepare it. Educators still need help accessing the Merdeka teaching platform. Apart from difficulties in accessing Merdeka Belajar platforms, educators sometimes have problems compiling teaching modules; some still have difficulty to make new learning process with new models of teaching. Apart from accessing the Merdeka teaching platform and creating teaching modules, some educators experience difficulties in determining assessments. Because remember that the implementation of this Merdeka curriculum is still very new, both teaching staff and students are still in the adjustment stage. A lot of training is needed for educators so that they can reduce the obstacles faced in implementing the Merdeka curriculum. Questions and a summary of answers from interviews with the teachers' perceptions of obstacles in implementing the Merdeka Curriculum in junior high school. Proven with the answer :
“Bagaimana kendala yang dihadapi dalam implementasi kurikulum merdeka yang ada disekolah Bapak/Ibu mengajar?”
“How are faced the obstacles in implementing the Merdeka curriculum at your teaching school?”
Teacher A “untuk kendala yang dihadapi dalam penerapan kerikulum disekolah kami diantaranta kurang nya pemahaman tentang kurikulum merdeka ya ... selain itu keterbatasan sumber daya, untuk kendala dalam assesment kurikulum merdeka, kami biasa harus membuat soal terlebih dahulu ya... misalnya assesmen submatif dan formatif tetap kami laksanakan Cuma kendalanya kami harus soal sendiri sesuai dengan materi oleh siswa sesui dengan pembelajaran untuk. model pembelajaran kendalanya kami harus membuat satu mata pelajar misalnya bahasa inggris membuat project yang nantinya anak itu bisa menghasil kan produk....”
“the obstacles faced in implementing the curriculum in our school include a lack of understanding about the Merdeka curriculum... apart from that, there are limited resources, for obstacles in assessing the Merdeka curriculum, there are 2 assessments. formative and submative. For formative, we usually have to make questions first, understand the learning material here, then find out the difficulties in understanding that material, so here for submative assessment we can compare one student with another, then there is feedback first, so here we have to have feedback. for students to improve or maintain their learning outcomes....
Teacher A have another question because teacher A missed the point 
“ibu ada kesulitan engga dalam menggunakan platform merdeka belajar?” 
“Do you have any difficulties using the Merdeka learning platform?”
Teacher A “untuk platform merdeka belajar sebenarnya tidak ada kesulitan tapi kesulitan nya tapi kami harus bisa melaksanakan sesuai dengan materi materi atau menu menu yang ada disana gitu ya.....”
“for the Merdeka learning platform, there are actually no difficulties, but we have to be able to carry it out according to the materials or menus that are there....”

Teacher B ” kendalanya bisa dikatakan banyak si ya banyak bahkan sedikit bisa sedikit  tergantung sudut pandang apa yang kita lihat ya, kalo kita memandang fasilitas ya menjadi kendala, tapi namyak kreatif gurunya....”
“The obstacles can be said to be many, yes, many, even a few, maybe a few, depending on what point of view we look at, yes, if we look at the facilities, yes, it is an obstacle, but if the teacher seems creative....”
Teacher B have additional question, the researcher given another question to provide missing information previously provided 
“Kalo bentuk modul ajar,asesmen,Model ajar, dan platform merdeka belajar nya ada masalah tidak bu?”
“If it's in the form of teaching modules, assessments, teaching models and Merdeka learning platforms, there are problems, mrs?”
Teacher B “simple saja ya untuk modul ajar memang kita harus berfikir membuat yang baru disetiap pertemuan kita harus merancang kembali dari nol begitupun assesmen karena assesmen yang sekarang kan ada dua jeni yaitu submatif dan formatif, model ajar ya mungkin tidak terlalu kaget ya karena sebelumnya kita pernah menggunakan model pembelajaran ini di saat saat tertentu gitu, tapi pastinya kita mengubah itu semua terlebih kita baru satu tahun menggunakan kurikulum merdeka ini ya, untuk platform mungkin tidak ada masalah ya harus membiasakan diri saja dan sering berdiskusi karena materi yang diberikan platform merdeka itu memang sangat baru untuk kami.”
“It's simple, yes, for teaching modules, we really have to think about creating new ones at every meeting, we have to re-design from scratch, the same goes for assessments because there are currently two types of assessment, namely submative and formative, teaching models, maybe you won't be too surprised, because we have previously used models. This learning happens at certain times, but of course we are changing all of that, especially since we have only been using the Merdeka curriculum for a year, yes, for the platform there may not be any problems, you just have to get used to it and discuss often because the material provided by the Merdeka platform is very new to you.”
Based on the results of interviews the teachers regarding the obstacles faced in implementing the Merdeka curriculum, including difficulties in compiling teaching modules because generally, teachers still have to undergo training. Then teachers experience difficulties in determining the form of assessment because there are still some teachers who already understand how to determine assessment in the Merdeka curriculum, but because time is limited and the process requires time, implementing learning models because time is still felt to be less effective for implementing the models In this learning, using the Merdeka teaching platform, they actually had no difficulties, only had difficulty with the material presented. Because the curriculum has only been implemented in schools for the last year, there are still some teachers who are confused about the material presented by the platform.

4.2 [bookmark: _Toc184824465]Research Discussions
This study has explored the teacher percception of merdeka curriculum in junior highchool with some question, such as Teacher Perception, Teacher Perception of Implementing and Teachers Perceptions of Obstacles in Implementing the Merdeka Curriculum in Junior Highschool. Other than that, according to the findings from teachers perception that have been analyzed and interviewed, we can conclude the teacher perception of merdeka curriculumin junior highscool. 


[bookmark: _Toc184824466]4.2.1 Perception of Merdeka Curriculum, Model and Role
It on teacher data regarding teacher perceptions of the Merdeka curriculum, the response was very good. Where the teachers agree with the change in curriculum from the 2013 curriculum to the Merdeka curriculum. Even though teacher (A) said the Merdeka curriculum must be implemented in every school, teacher (A) found a positive side in the Merdeka curriculum that the Merdeka curriculum brought change and made teachers more creative in the learning process specifically in English lessons, this was strengthened with quotes from Raihan and Gunawan (2023). The existence of this Merdeka curriculum helps schools and teachers in the learning process so that teachers can be creative in teaching, and find out students' talents and interests.
Apart from that, the two teachers also said that the Merdeka curriculum can make students more active, creative and build the potential of each student, especially the methods provided by teachers such as the PJBL (Project Based Learning) and PBL (Problem Based Learning) teaching models which make students more dominant in the learning process, this is in line with what Raihan and Gunawan (2023) said. This method aims to train students' proactive attitude in solving problems, hone their ability to describe problems in the classroom, hone creativity, and train students' collaborative attitudes.
However, teacher (B) thinks that the child's interest depends on the teacher's character. Teacher (B) also says that student interest cannot be measured. If the student is interested in learning, then he will also be interested in the curriculum, but on the contrary, if he doesn't care about learning activities. 
The curriculum in the 21st century is very supportive, especially as the two teachers mentioned that in the Merdeka curriculum, apart from the new teaching model, students are also free to explore knowledge such as holding P5 which will end with projects such as performing arts, making a product and innovating. This does not ignore the role of technology provided by the Merdeka curriculum, this is in line with what Tahir (2006)  technology in education is a systematic process so that it can help in solving problems in the process of learning activities. The teacher also understands the characteristics contained in the Merdeka curriculum, the role of several learning models in the Merdeka curriculum, as well as the role of the teacher. and also the response given by teachers to the Merdeka curriculum has many positive sides to students' learning interest and 21st century competencies
Furthermore, Teacher A and B "Agrees" with the Merdeka Curriculum, but is still under guidance. teacher A must also be ready with the Merdeka curriculum. trying to accept the Merdeka Curriculum because changes to the curriculum, namely the Merdeka Curriculum, will bring a revolution, giving teachers the freedom to design their curriculum. Teachers had the freedom to design learning methods or teaching methods that are more creative and innovative, so that the Merdeka curriculum challenges teachers to learn more deeply about teacher innovation and creativity in classroom learning.
[bookmark: _Toc184824467]4.2.2 Implementing Model Merdeka Curriculum
The Based on data, teacher (a) states that in the interview that the development of using an Merdeka curriculum in the last one year runs smoothly, students become an improvement in developing skills, creativity in learning English, but the teacher (a) there are difficulties at the beginning such as the scenery with children who are considered unknown English, while in the Merdeka curriculum he learned that learning cannot be generalized with students who already know English in elementary schools. This is supported by Adodo and Agbaweya (2011), states that the grouping of students based on cognitive abilities can provide benefits, namely: Increasing student achievement, making it easier for teachers to teach in class, make it easier for teachers to control the process of giving instructions, and make it easier for teachers High achievers and low achievers, low-achieving students feel more comfortable when they are with friends who have equivalent abilities, high-achieving students can also maintain and support their interests, students can respect and participate in group work between students, help Teachers in adjusting teaching materials and methods that are in accordance with the needs and levels of students, the use of time, space and materials for students can be more optimal, and students can work quickly or later according to the level of ability of their class. But in addition the teacher (A) can overcome the problem and finally the development makes students more creative and active when learning English.
However, teacher opinion (b) is very short not much different as the teacher opinion (a) running the curriculum with instructions that have been stated in the Merdeka curriculum may be at first the same difficulty in familiarizing the new curriculum especially teachers (b) using this Merdeka curriculum fairly new so it is only natural that there is still habituation in the implementation, but the teacher (b) gives additional answers that changes in the curriculum to the Merdeka curriculum in the past year have a negative and positive side but overall the teacher (b) suggests that the positive side is still dominant compared to the negative side. This is supported acooreding Darmawan (2021) that the curriculum is always updated however, of course, improving the curriculum is influenced by various factors, one of which is keeping pace with the rapid progress of science and technology which is so massive in the field of education. Curriculum changes are adapted to changing times in order to produce graduates who are qualified and experts in their fields (Kholik et al., 2022).
Based on data, The two teachers also have a similar approach to implementing the Merdeka curriculum, including teaching modules. Both teachers acknowledge the requirement to adhere to the rules of the Merdeka curriculum, although they initially expressed some complaints before eventually embracing the new curriculum. In preparing the Merdeka Curriculum document, we are guided by the center, such as the formulation of learning outcomes, curriculum maps, assessments, and so on (Supriyadi, 2021).
Furthermore, there are differences between teacher A and teacher B who have the same answer by implementing an Merdeka curriculum in accordance with what is implemented by the government, for example teacher A states that students' interests must be grouped as they can. speaking English must be with those who can speak English and to avoid didn’t fear of learning English, but teacher B has a different answer. Teacher B states that students' interest in learning depends on the students themselves.
[bookmark: _Toc184824468]4.2.3 Obstacle Merdeka in Model , Modul and Assesment
From all classification, the obstacles faced by teacher (A) were very varied but what he said was a lack of understanding about the Merdeka curriculum, teacher (A) also had solutions such as holding briefings or meetings to provide direction from the school or attending workshops to increase understanding about This Merdeka curriculum, however, for teacher (B) in terms of understanding there are no obstacles at all. This is supported according Nofri et al (2023) additional training can involve workshops, seminars, or courses that focus on responsive teaching strategies, competency-based assessments, and approaches that support the development of student creativity. 
However, For this reason, these two teachers have similarities in constraints such as teaching modules, assessments, and teaching models. Both teachers said the same thing, namely that these components had to be completely changed from the previous curriculum. At first it felt difficult when designing teaching modules, especially Merdeka curriculum assessments which involved sub-matives and formatives. Both teachers initially found it difficult, and the teaching model had difficulties. There is a lack of familiarity with teachers using this model, but teachers already understand the concept of the teaching model so it is not too difficult for teachers to apply the teaching model in the Merdeka curriculum. This is the same as the results of research conducted by Sudirman et al (2020), showing that teachers' obstacles lie in the planning, implementation in the classroom and evaluation stages. Teachers have difficulty analyzing the available teaching modules and teachers have difficulty with assessment systems such as compiling question grids, assessment rubrics, differentiating summative and formative assessments and giving report cards to students (Yatmi el al, 2023).
Furthermore, The teachers have implemented the Merdeka curriculum as good, even though they have to face many obstacles. English teaching and learning activities can be in accordance with the Merdeka curriculum and implemented by all teachers involved in this research, however teachers still face obstacles in compiling teaching modules, compiling assessments, implementing learning models in learning activities. Using the Merdeka teaching platform is no difficulty for the two teachers, it just requires getting used to it.
30
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[bookmark: _Toc184824469][bookmark: _Toc117181022][bookmark: _Toc117183347]CHAPTER V
CONCLUSION AND SUGGESTION

This chapter provides conclusions and suggestions based on the results of research and discussion that have been described and discussed in the previous chapter. Conclusions and suggestions will be presented in accordance with the problem, so that it is more detailed and unraveled.
[bookmark: _Toc117183348][bookmark: _Toc116856903][bookmark: _Toc116858382][bookmark: _Toc184824470]5.1 Conclusion
[bookmark: _Toc116856904][bookmark: _Toc116858383]Based on the research findings and discussion, the researcher presents a brief conclusion:
Teacher A and B have positive perception for changes to the Merdeka curriculum because it has revolution for education and very good effect on teachers, such as being more creative in the teaching and learning process, as well as for students, the Merdeka curriculum provides freedom in the teaching and learning process , the Merdeka curriculum also encourages students to think critically, creatively and innovatively in the learning process. However, the obstacles faced such as teaching modules, assessments and learning models require teachers to be more creative and innovative in every teaching and learning process to gain interest from students.
Regarding teacher perceptions of merdeka curriculum in junior high school . It can be concluded that all teachers have good response to change the Merdeka curriculum and also for model modul and assesment the teachers also have obstacle like make a new modul for every leaning process, find new models for learning process to more creativelty and learn new assesment method for student scores. However the merdeka curriculum gave teachers and students to more active and creatively in learning process



[bookmark: _Toc117183349][bookmark: _Toc184824471]5.2 Suggestion
Based on the research that has been done, the researchers suggest for EFL teachers below:
1) For English Teacher 
	As a result of this research, Teachers must be more innovative and creative in classroom learning because innovative and creative learning can influence emotions and interest students in the learning process. In the future, teachers can take part in seminars or meetings held by the school or government.
2) For the Further Researchers 
	The results of this study are expected to provide informative input to other researchers who want to conduct similar research. The problem related to this research that can be investigated is that future researchers can investigate the relationship between Teacher perception toward merdeka curriculum in junior highschool.

3) For Government 
	Researcher hope this research could give a good impact in the field of education, especially in higher education by completing this study and as a contribution to the government.
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Indicator and Question
	[bookmark: _Hlk184993080]No
	Theme 
	Indicator

	1
	Teacher Perception Toward Merdeka Curriculum in Junior Highschool
	a. Kesetujuan adanya kurikulum merdeka 
b. Pemahaman guru tentang kurikulum merdeka 
c. Pengajaran bahasa inggris dengan kurikulum merdeka 
d. Peran kurikulum merdeka terhadap minat belajar siswa 
e. Peran kurikulum merdeka terhadap kompetensi di abad 21


	2
	Teacher Perception Toward Implementing Merdeka Curriculum in Junior Highschool
	a. Keterlaksanaan pembelajaran  Bahasa Inggris sesuai dengan kurikulum merdeka 
b. Kemampuan siswa dalam mengikuti pelajaran Bahasa Inggris 


	3
	Teachers perceptions toward obstacles in implementing the Merdeka Curriculum in Junior highschool
	1. Kesulitan dalam menyusun modul ajar 
2. Kesulitan dalam menentukan dan bentuk assessment 
3. Kesulitan dalam melaksanakan model pembelajaran 
4. Kesulitan dalam menggunakan platform merdeka mengajar 






















Questions
	[bookmark: _Hlk184993151]No
	Theme
	Questions

	1
	Teacher Perception Toward Merdeka Curriculum in Junior Highschool
	1. Apakah Bapak/Ibu menyetujui adanya perubahan kurikulum dari kurikulum 2013 menjadi kurikulum merdeka?
2. Bagaimana peran model model pembelajaran yang ada pada kurikulum merdeka dalam kegiatan implementasi kurkulum merdeka disekolah Bapak/Ibu?
3. Bagaimana peran kurikulum merdeka terhadap minat belajar siswa dan terhadap kompetensi abad 21?

Pertanyaan tambahan
a. Jelaskan apa yang ibu/bapa pahami tentang kurikulum merdeka?
b. Bagaimana pembelajarn menggunakan metode kurikulum merdeka?
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Speaker 1 ( Researcher ) : ibu perkenalkan nama saya fadli mohon izin untuk melakukan interview untuk tugas akhir skripsi ada beberapa pertanyaan yang akan saya lontarkan tentang kurikulum merdeka yng ada disekolah SMPN 1 Tarogong kaler, okay pertanyaan pertama Apakah Bapak/Ibu menyetujui adanya perubahan kurikulum dari kurikulum 2013 menjadi kurikulum merdeka?
Speker 2 (Teacher A) : untuk perubahan kurikulum kami sebenarnya “Setuju” ya dengan adanya kurikulum merdeka ya, tetapi masih dalam bimibingan ya terus ada loka karya seperti itu , jadi kami juga siap tidak siap harus siap, adanya kurikulum merdeka sebenarnya kami mencoba menerima kurikulum yang berbeda dengan kurikulum sebelumnya karena menurut kami perubahan kurikulum ini yakni kurikulum merdeka membawa revolusi lah dalam dunia pendidikan indonesia terus memberikan keleluasaan bagi guru untuk merancang kurikulum sendiri ya, terutama dalam pembelajraan bahasa inggris dalam konteks ini keuntungan nya yang paling menonjol adalah kebebasan guru dalam merancang metode pembelajaran atau metode pengajran yang lebih kreatif dan inovatif, jadi guru itu tertantang dengan adanya kurikulum merdeka supaya lebih belajar menggali inovasi dan kreativitas guru itu sendiri dalam pembeljaran dikelas seperti itu.
Speaker 1 (Researcher) : okay, lanjut pertanyaan selanjutnya Bagaimana peran model model pembelajaran yang ada pada kurikulum merdeka dalam kegiatan implementasi kurkulum merdeka disekolah Bapak/Ibu? 
Speaker 2 (Teacher A) : untuk kurikulum merdeka kami harus memahami karakter dan potensi yang dimiliki oleh peserta didik agar lebih mudah memilih materi yang essensial yang akan disampaikan biasanya kami memberikan eee atau membuat rancang pembelajraan yang sesuai kebutuhan peserta didik dan kondisi lingkungan belajar biasa nya kami menggunkan (PJBL) Project Based Learning disini project based learning merupakan metode pembelajaran yang memulai atau berangkat dari sebuah project untuk memperoleh ilmu pengetahuan ya pembelajran ini menggunakan project sebagai langkah awal untuk memperoleh mengintegrasikan pengetahuan baru berdasarkan pengalaman dalam kehidupan nyata biasanya diambil dari misalnya makanan – makanan khas ciri daerah nah itu bisa diangkat, atau misalnya kesenian daerah ataupun cerita cerita rakyat yang berhubungan dengan bahasa inggris sseperti kita digarut ada situ bagendit nah itu anak “bagaimana legenda situ bagendit seperti apa” kemudian “loksinya dimana?”, “kisahnya seperti apa dulunya?”, ya sehingga cerita itu menjadi legenda itu bisa diangkat kemudia anak bisa memerankan tokoh nyi endit kemudian ada pengemisnya yng mungkin disana cerita nya meminta minta ya, sehingga karena dia dikenl dengan orang yang sangat pelit ya, sedikit pun dia tidak memberikan sepeserpun kepada itu, nah itu disana ada sebagai peran anak, sebagai peran yang satuny sebagai editor yang satunya sebagai apa namanya disana kamermen seperti itu, jadi lah mungkin sebuah project nantinya dipentskan mungkin nanti dipanen raya seperti itu, ada kostumnya juga kita berkolborasi dengn guru sbk, kostum sebagai nyi endit gimana orang kaya seperti apa pengemis, nah itu kita kan sering story telling nah diangkat lah ceritacerita yang ada disekeliling kita, diderah khususnya garutlah sesuai dengan lingkungan sekitar
Speaker 1 (Researcher) : okay, pertanyaan selanjutnya Bagaimana peran kurikulum merdeka terhadap minat belajar siswa dan terhadap kompetensi abad 21?
Speaker 2 ( Teacher A) : untuk implementasi kurikulum merdeka atau kurikulum merdeka belajar di lingkungan kita khusus nya di SMPN 1 Tarogong Kaler telah menimbulkan dampak yang signifikan terhadap minat dan bakat siswa kurikulum ini memberikan pembelajaran yang informatif kreatif menarik dan relevan. Serta memberikan keleluasaan kepada siswa untuk memilih mta pelajaran sesuai dengan mint belajar nya dengan demikian kurikulum merdeka ini telah mempengaruhi minat dan belajar siswa dalam berbagai aspek pembelajaran nah kurikulum merdeka juga menekankan pada pembelajaran intra kulikuler ya dengan konten yang lebih optimal sehingga siswa dapat mendalami konsep dan menguatkan kompetensi dengan lebih efekif, ya kalo semisal bakat siswa nya di seni kita bakal “yuk gali siswa ini diseni” yaitu seni itu luas sekali ya disini semislnya ada seni lukis juga, seni nari, ada musik juga nah itu digiring anak untuk kesana, jadi lebih bnyak pembelajaran lgi untuk siswa itu ya dlam pembelajarn seni ikut paduan suara atau seni lukis, atau seni nari seperti itu. Siswa juga selain itu siswa juga dapat mengembangkan keterampilan dn kompetensi mereka secara optimal dan dapat membantu menemukan bakat mereka dalam bidangnya masing – masing.
Speaker 1 (Researcher) : pertanyaan selanjutnya, Bagaimana implementasi kurikulum merdeka yang ada disekolah Bapak/Ibu selama satu tahun terakhir? 
Speaker 2 (Teacher A) : untuk implementasi khususnya kurikulum merdeka yang diterapkan pembelajaran bahasa inggris disini siswa lebih meningkat kan kemampuan dalam berbahasa inggris ya dalam mengembakan pemikiran berfikir, kritis membentuk sikap yang kreatif, tapi disini kita tidak semua siswa tidak bisa berbahasa inggris ya disesuaikan dengan kemampuan siswa juga, jadi mungkin disini kendalanya akan ada siswa yang tidak mengenal di SD nya bahasa inggris tetapi disini kurikulum merdeka itu menuntut siswa untuk aktif ya berperan aktif didalam pembelajaran bahasa inggris dan disini guru harus bisa mengelompokan siswa, ini sudah mengenal bahasa inggris nii dalam suatu materi misalnya kamu sudah mengenal materi “greeting?” “oh belum bu” yang sudah mengenal kit pisahkan itu nanti kita dikasih soalnya juga pun berbeda jadi itu untuk selama satu tahun masih dalm kelompok pembelajaran yang dikelompokan itu disana mungkin ada yang gaya belajar nya kinestetik, gaya belajar nya audio visual nah kendalanya kita sebagai guru harus bisa memberikan pembelajarn yang menarik ya, kemudian yang bisa berkolaboratif kemudian siswa juga harus bisa berbicara,bependapat,mendiskusikan hal hal yang berkenaan dengan materi seperti itu ya tapi disini kita juga bertahap untuk menjadikan mereka itu mempunyai karakter minimal anak anak itu bisa mengenal bahasa inggris dan tidak menakuti dengan bahasa inggris itu ya, jadi anak nak itu kita biasakan dengan ice breaking dengan menggunakan bahasa inggris untuk mengenalkan dulu supaya bahwa bahasa inggris itu tidak menjadi ketakutan kita harus bisa memberikan hal – hal yng menarik atau memberikan kreativitas dalam menggunakan atau mempelajari bahasa inggris seperti itu a.
Speaker 1 (Researcher) : oke, pertanyaan selanjutnya apakah keterlaksaan pembelajaran bahasa ingrris sesuai dengan kurikulum merdeka disekolah ini selama satu tahun?
Speaker 2 ( Teacher A) : untuk modul, berangkat dari modul kit menyesuaikan pada kurikulum merdeka TP/ATP nya sudah, tetapi untuk sesuai dengan yang kita inginkan dimodul itu dilapangan itu yang sulit jadi itu ya karena mungkin di SMPN 1 Tarogong ini karena basic nya itu orang tua nya mungkin beda dengan yang lain ada yang khusus atau apa, tapi disini tidak semuanya mengenal bahasa inggris ya ada yang mengenal lebih jauh ada yang tidak seperti itu kendalanya, jadi yng tidak mengenali sama sekali bahasa inggris kita memberikan vocabullary yang sesuai berdasarkan materi,jadi harus terus digecek anu acan mampu mah, ya apapun kita tingkat kan lagi seperti apa materinya jadi begitu, kalau di kurikulum 13 itu dianggap anak itu sudah bisa bahasa inggris yang dari model model pembelajaran nya itu ya banyak teks banyak apa, banyak dialog, nah itukan berkreatifitas guru seperti apa supaya anak itu mampu ya mengenal bahasa inggris dan tujuan pembelajaran itu tercapai gitu.\
Speaker 1 (Researcher) : eum, okay, pertanyaan terakhir mungkin bu, jadi berkaitan dengan kendala kendala, Bagaimana kendala yang dihadapi dalam implementasi kurikulum merdeka yang ada disekolah Bapak/Ibu mengajar? Contoh nya seperti kesulitan dalam modul ajar, apakah bentuk assesmen nya itu sulit, apakah model pembelajaran nya itu sulit, dan apakah menggunakan platform merdek belajar itupun sulit?.
Speaker 2 (Teacher A) : untuk kendala yang dihadapi dalam penerapan kerikulum disekolah kami diantaranta kurang nya pemahaman tentang kurikulum merdeka ya disini guru – guru dan pihak sekolah juga memberikan pemahaman yang lebih jelas tentang program belajar bagaimana mengimplemtasikan program ini dengan baik nah disini kami berprtisipasi dalam pelatihan pelatihn workshop yang diselenggarakan oleh pemerintah terkait program kurikulum merdeka seperti mengikuti platform itu ya ada dikemendikbud itu adalah kurangnya pemahaman kami menggali lebih jauh lagi mengikuti platform merdeka itu ya dengan mengukuti peltihan pelatihan mandiri ya, selain itu keterbatasan sumber daya, untuk kendala dalam assesment kurikulum merdeka disana ada 2 assesment ada formatif dan submatif untuk formtif kami biasa harus membuat soal terlebih dahulu ya, memahami disini suatu materi pembelajaran kemudian mengetahui kesulitan yang memahami materi itu jadi disini untuk assesmen submatif dapat membandingkan siswa satu dengan yang lainnya kemudian ada umpan baliknya dulu nah disini kami harus ada umpan balik untuk siswa agar meningkat kan atau mempertahankn hasil belajar nya, misalnya assesmen submatif dan formatif tetap kami laksanakan Cuma kendalanya kami harus soal sendiri sesuai dengan materi oleh siswa sesui dengan pembelajaran untuk. model pembelajaran kendalanya kami harus membuat satu mata pelajar misalnya bahasa inggris membuat project yang nantinya anak itu bisa menghasil kan produk ya biasanya disini kalo bahasa inggris sesuai dengn materiny ya kita tekuni atau kita dalami materinya apa yang nantinya anak itu bisa membuat produk yang harus kita akhirnya seperti apa nah itu diantaranya yang tadi kami menggunakan project based learning itu dalam bahasa inggris dalam naratif atau cerita legenda nantinya disana kami membut product seperti story telling atau perperan disini ada tokoh ada siapa yang penulis nartornya siapa kemudia siapa yang jadi pemeranny itu adalah project ya , biasanya nnti ditampilkan di panen raya atau diterakhir kita pembelajaran nah itu sebagai penilaian bisanya nah ada produk nya ada prosesnya juga nah itu yang harus membuat kami berfikir seperti apa ni produk yang harus kita sajikan diakhir pembelajaran ini selain submatif dan formtif tadi , nah itu seperti kita membut prosedur makanan seperti itu ya nah nanti anak itu harus bisa bagaiamana cara membuat nya bahan bahan nya apa nah seperti itu, tapi kami disini seperti yang kita lakukan project based learning itu story telling yang tadi ya, jadi lebih tertantang kami dalam bahasa inggris supaya  anak itu lebih kreatif lagi lebih inovatif lagi lebih kritis, ya anak itu dituntut untuk bagaimana sih punya ide ide ya terhadap bahasa inggris supaya tidak monton ada dialog ya nah kalo ini diberikan project based learning itu anak berfikir anak kreativitas nya muncul disini tapi kami jug disini memang ada kendala nya seperti itu harus menetukan iya bagaiman kami berproses itujuga dan alhamdulillah selama satu tahun terlaksana sudah 2 panen raya yang kami tampilkan itu.
Speaker 1 (Researcher) : Pertanyaan terkahir ibu dari yng terakhir, ibu ada kesulitan engga dalam menggunakan platform merdeka belajar?
Speaker 2 (Teacher A) : untuk pltform merdeka belajar sebenarnya tidak ada kesulitan tapi kesulitan nya tapi kami harus bisa melaksanakan sesuai dengan materi materi atau menu menu yang ada disana gitu ya seperti yang terkhir aksi nyata aksi nyata itu ya tetap dilaksnakan tetapi kami harus ada bukti fisiknya nah seperti ini benar tidak dilaksanakan disekolah kami gitu ya, terus disini kami harus berkolaborasi baik dnegan guru setempat ataupun dengan orang tua juga terlibat disini misalnya aksi nyata tentang sosialisasi kurikulum merdeka terhdap orang tua itu kan orang tua nya harus ada mungkin kami itu siasati oh iya kami harus bisa mengambil fotonya ketika rapat, rapat orang tua nah disana dibahas sekolah kami itu berbeda dengn sekolah lain karena telah menggunakan kurikulum merdeka nah disini kita harus menggunakan itu aksi nyata nanti dimasukan di platform merdeka oh iya sudah melaksanakan nah itu hrus bener bener fotonya harus ada harus ada materi bnayak video juag itu membantu kami menambah kompetensi ya untuk mendalami kompetensi kami guru melksnakan kurikulum merdeka dengan baik,kendalanya itu lah untuk melaksanakan hrus mengumpulkan orang orang nya kemudian melaksanakan kegiatan kegiatan itu jadi banyak nya kegiatan diluar sekarang ya.
Speaker 1 (Researcher) : baik ibu terma kasih atas waktunya mohon mf mengganggu waktunya.   

Teacher B        

Speaker 1 (Researcher) : ibu perkenalkan nama saya fadli, izin interview tentang persepsi guru tentang kurikulum merdeka di SMPN 1 Bayongbong, akan ada beberapa pertanyaan seputar kurikulum merdeka mungkin bisa dijelaskan sesuai indikator yang sudah ibu lihat. Baik, pertanyaan pertama Apakah Bapak/Ibu menyetujui adanya perubahan kurikulum dari kurikulum 2013 menjadi kurikulum merdeka? 
Speaker 2 (Teacher B ) : Jawaban nya jujur apa teori ya?
Speaker 1 (Researcher) : boleh jujur boleh teori menurut persepsi ibu saja.
Speaker 2 (Teacher B) : kalau secara teori sih setuju, karena saya lihat teori dari PMM seperti itu itu itu seperti memberikan keleluasaan bagi guru untuk kreatif dalam metode pembelajaran ya ideal lah, tapi secara fakta, 2013 dan kurikulum merdeka tidak ada perbedaan yang mendasar ya kalo dilihat hanya perubahaan beberapa nama saja istilah gitu dan mungkin yang menonjol ada itu profil pelajar pancasila ya P5 itu
Speaker 1 (Researcher) : Jelaskan apa yang ibu ketahui tentang kurikulum merdeka?
Speaker 2 (Teacher B) : kurikulum merdeka itu merdeka bukan berarti merdeka belajar nya tetapi mengakses atau mengakomodir cara belajar siswa yang tentunya sesuai dengan karakter siswa itu sendiri, jadi siswa tidak dipaksa untuk anu anu anu sementara siswa nya sendiri tidak support, tapi justru kurikulum merdeka ini mengkases atau meng akomodir siswa bagaimana cara belajar nya dan materinya disesuaikan cara nya juga disesuaikan sehingga timbul lah istilah seperti diferensiasi itu.
Speaker 1 (Researcher) : baik, pertanyaan selanjutnya ibu, Bagaimana peran model model pembelajaran yang ada pada kurikulum merdeka dalam kegiatan implementasi kurkulum merdeka disekolah Bapak/Ibu? 
Speaker 2 (Teacher B) : pembelajar yang dikurikulum merdeka?
Speaker 1 (Researcher) : iya betul
Speaker 2 (Teacher B) : Support sih yang dalam artian, Model model yang ditentukan harus ini ini ini ya support, support dalam arti sesuai konsep yang diarahkan sesuai strategy yang diarahkan seperti itu
Speaker 1 (Researcher) : Bagaimana pembelajaran menggunakan metode kurikulum merdeka? seperti PBL, PJBL dan lainnya.
Speaker 2 (Teacher B) : ya kata saya juga itu suport ya model seperti itu mengapa, karena disitu lebih cenderung ke karakter si siswa lebih cenderung ke mengeksplor potensi siswa dan sebagainya karena dengan PJBL dan PBL itu siswa diarahkan berfikir kritis ya untuk bekerja sama dengan sesama seperti itu, ya support aja model model yang diciptakan konsep kurilum merdeka 
Speaker 1 (Researcher) : Bai, pertanyaan selanjunya, Bagaimana peran kurikulum merdeka terhadap minat belajar siswa dan terhadap kompetensi abad 21?
Speaker 2 (Teacher B) : untuk minat belajar siswa itu lebih cenderung pada based on character siswa nya ya yang namanya minat belajar walaupun tidak dikurulum merdeka ya itukan ada ada saja  tergantung keadaan mengajar gurunya seperti apa konsep belajar nya seperti apa kalaupun bukan kurikulum merdeka kalo pelajaran itu menarik ya its okay berminat gitu tidak hanya dikurikulum merdeka saja  dikurikulum kbk terus dikurikulum apa namanya KTSP dan sebagainya kalo itu pelajaran yang menarik ya pasti akan menarik minat ya dan kebetulan kalau dikurikulum merdeka ya sebetulnya lebih banyak direkayasa gitu karakter siswa kalau yang saya lihat ya dari teoti teori yang saya pelajari ya, berarti sikarakter siswa si pembelajaran nya tidak alamiah lah tapi siswa didorong atau diarahkan ke karakter yang diharapkan seperti itu.
Speaker 1 (Researcher) : Pertanyaan selanjutnya, Bagaimana implementasi kurikulum merdeka yang ada disekolah Bapak/Ibu selama satu tahun terakhir?
Speaker 2 (Teacher B) : Karena kita baru melangkah dan baru satu tahun beroperasi maka ada sedikit kesulitan dalam membiasakan menggunakan kurikulum merdeka tapi overall kita berjalan saja sesuai apa yang di tetapkan pemerintah seperti itu. 
Speaker 1 (Researcher) : bagaimana siswa menanggapi perubahan kurikulum merdeka?
Speaker 2 (Teacher B) : kalau disiswa ada yang positif dan negatif tergantung disiswa nya tadi kalau diminat belajarnya tinggi apapun itu kurikulum manapun pasti siswa menarik tetapi jika siswa yang apa yah tidak ada kepedulian atau apa yang penting berangkat sekolah tidak peduli itu kurikulum merdeka kalau dia lagi jenuh ya jenuh aja gitu tapi sebagian besar ya bagus respon nya
Speaker 1 (Researcher) : Bagaimana kendala yang dihadapi dalam implementasi kurikulum merdeka yang ada disekolah Bapak/Ibu mengajar
Speaker 2 ( Teacher B) : kendalanya bisa dikatakan banyak si ya banyak bahkan sedikit bisa sedikit  tergantung sudut pandang apa yang kita lihat ya, kalo kita memandang fasilitas ya menjadi kendala, tapi namyak kreatif gurunya tidak ada namanya rotan akar pun berguna kalo mikirnya konsep nya seperti itu pasti bisa dicari itulah kalo fasilitas tiak terpenuhi cari yang lain pengganti nya bisa seperti itu, terus kendalanya  keterbatasan waktu atau limited time dengan dibandingkan degan overload nya materi justru disini kurikulum merdeka si materi itu diambil yang essensial saja  gitu ya, disesuaikan dengan waktu yang ada jadi si siwa dalam mempelajari satu materi betul betul mendalam tidak hanya crek crek crek selintas selintas  seperti yang kurikulum sebelumnya  
Speaker 1 (Researcher) : Kalo bentuk modul ajar,asesmen,Model ajar, dan platform merdeka belajar nya ada masalah tidak bu?
Speaker 2 (Teacher B) : simple saja ya untuk modul ajar memang kita harus berfikir membuat yang baru disetiap pertemuan kita harus merancang kembali dari nol begitupun assesmen karena assesmen yang sekarang kan ada dua jeni yaitu submatif dan formatif, model ajar ya mungkin tidak terlalu kaget ya karena sebelumnya kita pernah menggunakan model pembelajaran ini di saat saat tertentu gitu, tapi pastinya kita mengubah itu semua terlebih kita baru satu tahun menggunakan kurikulum merdeka ini ya, untuk platform mungkin tidak ada masalah ya harus membiasakan diri saja dan sering berdiskusi karena materi yang diberikan platform merdeka itu memang sangat baru untuk kami.
Speaker 1 (Researcher) : ada pemaksaan tidak antara perpindahan kurikulum 13 ke kurikulum merdeka menurut ibu ?
Speaker 2 (Teacher B) : sebetulnya tidak ada pemaksaaan karena pemerintah yang menganjurkan nya kalo sudah siap silahkan kalo belum silahkan, Cuma tetap target pemerintah ditahun 2026 semua harus memakai kurikulum merdeka, so yang siap dan tidak siap harus siap seperti itu. 
Speaker 1 (Researcher) : baik ibu itu pertanyaan terakhir terima kasih atas waktunya mohon maaf mengganggu waktu istirahat nya.
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