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AN ABSTRACT


The research paper attempts to find out what are autism, autistic students, and the teaching strategies used in teaching English for autism. Therefore, the purpose of the study is to discover the English teacher techniques including the use of media as teaching aid and also the teaching and learning activities


Teaching English to the autistic students may be difficult for those who are not accustomed to work with the autistic. Since the autistic students cannot communicate as well as the other normal students, they learn the four language skills in different way. This study is expected to inform the teacher, especially the English teacher, that teaching the autistic students is basically as same as teaching the other ‘normal’ students. 


The research employs a qualitative research approach with a descriptive method by using observation and interviews as the instruments in collecting data. In addition, the instruments explore which techniques applied and what kind of teaching aids are used, as well as what sort of problems encounter by the English teacher in SLBM Karangpawitan Garut.


From discussion it can be conducted that the teacher uses pictures and real objects as the best techniques and he emphasized on the students’ vocabulary. Since the English teacher considers language as a means of communication, he puts the material into the songs related to the topic he should teach the problem encountered by the teacher is the lack of English handbook for the autistic that is suitable for his students.
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CHAPTER 1

INTRODUCTION
1.1 Background of Study


Teaching children with autistic condition requires special treatment, since autism is a rare case. According to dr. Melly Budiman SpKJ on autism discussion with Kompas on May 5th 2008 in America, children having autism syndrome were only 1:150 births. Meanwhile in England was 1:100 births, then it has changed in every year. In the early 1990’s, it became autism boom. According to Mirza Maulana in Indonesia, children having autism syndrome were 1:2000 

As stated by Brown (2001), strategy is a specific method to solve a problem or task, modes of operation for achieving a particular and, or planned design for controlling and manipulating certain information. On the other hand, certain techniques in teaching English as a foreign language are pretty much needed, and the technique used to teach learners with disabilities should be different from normal students. Delphie (2006) states that autistic children need special treatment in order to fulfill their needs. Based on Salvia and Ysseldyke cited in Delphie (2006), there are three important aspects in designing  instruction for autistic student: student condition before being involved in the program, the student special characters, and student’s condition after learning process.

Children with autism like normal children, also need to learn language to communicate with their environment. Troika (2006) states that there are some factors driving the students successfully to learn English as their second language, both linguistic and psychological. Due to their psychological problem, autistic student needs more attention than normal children. It is in line with what was proposed by Gardner in Delphie (2009). In spite of the fact the autism children communication seems to be different from other children (Dahlgren &Gilberg in Siegel, 1996), some of children with autism can communicate with their environment. It is proven by how some of the children with autism can speak, and the fact that their articulation is often normal or even precocious (Kjelgaard&Tager-Flusberg in Siegel, 1996).


Teacher strategies in teaching autistic children have the largest responsibility in improving autistic children communication skill. Although the parents’ role also takes an important role in their life, the role of teacher is more important in giving suggestion and advice to parents about the development of their children, whether the children need a specific program or not. In accordance with the reason, it becomes an interesting to find what teacher strategies are used in teaching English for autism. 

The reason for choosing the topic is that autistic students need special treatment or teaching technique specific to them.
1.3 The assumption

Most of people in Indonesia don’t understand what autism syndrome is. They think autism syndrome is similar with mental illness. Children with autism syndrome in Indonesia cannot be detected early because of parents’ unawareness about autism. The strategy used in teaching English for autism is different from the strategy used in teaching English for normal children and autistic children needs more attention than normal children.

1.4 The Scope and Limitation

The scope of research has been limited to a discussion of autism, autistic children, and teacher strategies in teaching English for autism one English teacher at SLBM Karangpawitan Garut.

1.5 The Problem Statements

This research is expected to answer the following questions:
1. What strategies are used by teacher in teaching English for autism?

2. Which of the strategies are used the most?
1.6 The Research Purposes

The research is conducted to identify the following aims:

1. To find out the strategies used by the teacher in teaching English for autism
2. To find out strategies most used by the teacher in teaching English for autism.

1.7 The Significance of the Research
By using a case study as one of the descriptive research types in qualitative approach, this research will investigate the teacher strategies used in teaching English for autism. It is expected that the result of the research will be useful to the students, teachers, and everyone who want to know about autism and the strategies used by the teacher in inclusion school. 
1.8 The Research Method

This research uses qualitative approach based on case study as the framework of descriptive research. It is aimed at describing the teacher strategies used in teaching English for autism in an inclusion setting.

1.8.1 Setting


The research is conducted at SLBM Karangpawitan as the special school for the students with special needs in Garut and has become the school for autistic students.

1.8.2 Subject


The subjects of this research are the teacher who met the criteria, such as experienced teacher with pedagogical education program and the autistic students of SLBM KarangpawitanGarut.

1.8.3 Instruments


The data of this research are collected through observation and interview. Observation is conducted to investigate the teaching and learning activities where the researcher plays as the non-participant observer, while interviews are used to investigate the teacher’s strategies and problems in presenting the materials.

1.8.4 The Techniques of the research

1. Library research

Finding and collecting relevant data to the research

2. Data collection

· Conducting interview to the teacher of SLBM KarangpawitanGarut concerning some strategies in teaching English to the autistic students

· Observing the class interaction

3. Data analysis

· Analyzing the data collected

· Making interpretation on data analyzed

· Making conclusion of the research

CHAPTER II

REVIEW OF RELATED LITERATURE
2.1 General Remarks


This chapter presents a literary review on the topic. It includes further description on related theories. More specifically, it elaborates theories on autism, autistic children, and the characteristics of children with autism. The chapter also reveals the strategies used in teaching English for autism and which strategies are used the most.
2.2 The Definition of Autism

Autism spectrum disorders are disabilities with many variations in symptoms and/or behaviors. Furthermore, people with autism spectrum disorders vary widely in abilities, intelligence, and behaviors across those indicators. In other words, characteristics associated with autism spectrum disorders may be observed in a range of mild to very severe forms. For example, some children do not speak, others have limited or even advanced language skills. 
According to Dinas Pendidikan Provinsi Jawa Barat tentang  pendidikan luar biasa says that “Autism is characterized by delays or abnormal functioning before the age of three years in one or more of the following domains: (1) social interaction; (2) communication; and (3) restricted, repetitive, and stereotyped patterns of behavior, interests, and activities.
Autism is emotion disorder that show one or more symptoms below on one circumstance:

· Disability of learning and inability that connect intelligence, sensing, or physical condition

· Disability of making friendly relationship between teacher and student

· Inappropriate behavior on normal condition

· Mental depression
· Have limited or even advanced language skills. Those with more advanced language skills tend to use a small range of topics, as well as have have difficulty with abstract concepts and pragmatic (practical) language skills

· Repetitive play skills

· A limited range of interests

· Unusual responses to sensory information such as loud noises, lights, and certain textures or food or fabrics are also common.

2.3 The Characteristics of Autistic Children

According to Muhdar Munawar, S.Pd., M.Pd, Wawan, S.Pd, Nur Aziza Alfian, S.Pd, MM (1986: 7.31), the characteristics of autistic children are:

2.3.1 Social Interaction Impairments

1. Have difficulty making eye contact with others

2. Show little body language or facial expressions when interacting

3. Have difficulty developing relationships with peers

4. Seem uninterested in sharing experiences

5. Engage less in give-and-take social interactions with caregivers, siblings and other close relations

2.3.2 Speech, Language, and Communication Impairments

1. Have difficulty communicating with speech or gestures

2. Have difficulty understanding what others are saying to them

3. Have difficulty using the language they have to interact with others

4. Have difficulty in starting or continuing a conversation

5. Have difficulty using their own sentences, and instead, may repeat what other   says (referred to as echolalia) 

6. Lack make-believe or pretend-play skills

2.3.3 Stereotyped or Repetitive Behavior

1. Show interest in very few objects or activities and play with them in repetitive ways

2. Perform repetitive routines and have difficulty with changes in these routines

3. Spend time in repetitive movements (such as waving a hand in front of their faces

2.4 Teaching Children with Autism

Autism is a developmental brain disorder with the primary feature being a lifelong disturbance in the area of social relations, with the onset sometimes presenting in the early months of life. However, in most cases, symptoms do not begin to appear until around two to three years of age. 

The primary issues seen with autistic individuals are social and communicative deficits with stereotyped or repetitive use of language frequently present. Due to of these symptoms, teaching the child with autism in the classroom has its own unique challenges. Teachers may want to initially address social skills because this is such an area of weakness for students with this disorder as making friends and understanding others are truly difficulty for autistic individuals. Here are several articles that provide information on teaching social skills to students with autism that include explanations of strategies such as using reward charts, social stories, role playing, video modeling, and setting students up for success.
2.5 Strategies Used by Teacher in Teaching English for Autism

2.5.1 Lovaas or Applied Behavior Analysis

Lovaas or Applied Behavior Analysis is a technique uses customized intensive one-to-one teaching techniques with repeated practice sessions or “trials” (discrete-trial teaching) and a stepped learning system which breaks down skills to their most basic parts, rewarding success along the way (Dr. O. Ivar Lovaas).

 ABA therapy uses systematic environmental modifications to understand and change human behavior. He applied the principles of behaviorism known as "behavior modification", "behavioral treatment" or "behavioral intervention" (earlier developed by B.F. Skinner and others) in the treatment of children with autism and related disorders in order to improve their ability to learn.
2.5.2 Speaking Therapy


Speaking therapy is a technique used by a therapist to interview the parents and the autistic children. The main points used as the standard by the speaking therapist are: hearing; oral pheriperal mechanism evaluation or area around mouth; voice evaluation; articulation; speech evaluation to analyze the speaking characteristic; language concept (receptive language or expressive language ability); and others like behavior and attention span.
2.5.3 Inclusion 

Inclusion or integration is an approach for teaching autistic children in mainstream classes with children without disabilities. Some children have responded better to inclusive teaching than special education classes. However, some parents feel that the classes are too large and that their child does not receive enough necessary individual attention.

2.5.4 Facilitated communication

Facilitated communication refers to a teaching method where the teacher (facilitator) holds the autistic child's hand or arm, which encourages the child to make an effort to push the appropriate key on a portable computer as a means of communication. Detractors argue that it is difficult to determine if the child or teacher is communicating. However, the teaching method seems to have improved communication for some children with autism. 

2.5.5 Picture Exchange Communication System

Picture Exchange Communication System uses visual aids for communication. Students and teachers exchange pictures to communicate ideas and activities.

2.5.6 Sign Language

Some school systems teach sign language to children with autism who have not developed speech skills. Sign language works well for many children with autism because they respond more to hand motions than a person's face. 
2.5.7 Daily Life Therapy

Daily life therapy, a Japanese teaching method, adds a large amount of physical exercise to typical autism behavioral therapy routines. Students at both the Higashi School in Tokyo, Japan and the USA Higashi in Boston, Massachusetts have responded well to the teaching method.

2.6 Previous Research


Alberta Learning (2003: 21) says that students with autism spectrum disorders demonstrate qualitative differences in social interaction, and often have difficulty establishing and maintaining relationships. They may have limited social interactions or a rigid way of interacting with others. These difficulties are not a lack of interest or unwillingness to interact with others but rather an inability to distill social information from the social interaction and use appropriate communication skills to respond.


The teacher should not under estimate the autistic children because they are equal with other students and they just have their own characteristics and needs. According to Hutchinson (1987), the best way of finding the students’ needs is through the students themselves. It means that the students are the source of information of themselves. They know how and what to learn.
CHAPTER III

RESEARCH METHODOLOGY
3.1 General Remarks


This chapter presents the research design. It includes explanation on how the research was conducted. More specifically, it describes method of investigation, the setting, the subjects, procedures of collecting data, and data analysis.
3.2 Method of Investigation


The method used in this study was descriptive analysis. In this method the reason, the description, analysis, and the inferences are formulated in the written or essay form as stated by Bogdan and Taylor (1975: 5) in Moleong (2002). He defines that descriptive study as a research, procedures, issues as many as possible concerning the subject being investigated, with inferences are based on the presented findings, thus analysis is done to draw a conclusion. The data gained from the investigation is described and analyzed based on related literature.
3.3 Setting


According to Lofland and Lofland (1995) the setting is the physical environment in which the research takes places. In accordance to the statement the research was conducted at SLBM Karangpawitan Garut as one of the special school for children with autism.

3.4 The subject of the Research

Based on the researcher assumption that teaching English to the autistic student is different from teaching the normal students, the researcher needed the teacher as one of the research subjects with certain requirement, such as experiencedand graduatedfrom the pedagogical faculty.


Other subjects are the autistic students of SLBM KarangpawitanGarut who have learned English for more than one year.

3.5 The Research Instrument

According to Moloeng (2002), the instruments are used to collect the data of the research. The data of this research was collected through observation and interview. Observation was conductedto investigate the teaching and learning activities in which the researcher involved as the non-participant observer. Furthermore, interviews were used to investigate the teacher strategies and problems in presenting the materials, and finding out students’ expectation in English subject.

3.5.1 Observation


As stated by Guba and Lincoln (cited in Moloeng, 2002) observation is used in order to get the firsthand data, which means that the observer should conduct a direct observation.


In this case, observation was conducted to investigate the teaching and learning activities in the classroom.  Classroom observation was conducted to collect direct information about behavior of individuals. Meanwhile, the observer was a non-participant observer and recorded all class activities.


The observer also used the observation sheet based on Guba and Lincoln recommendation (cited on Moloeng, 2002). According to Guba and Lincoln (1981) the observer should make a chronological note along the observation.


In addition, Alwasilah (2002)states that  one of the advantages of conducting observation is to enable the observer to see how the theory implemented in the real situation In line with this, Creswell (1994) states that observation relieves the researcher to get firsthand experience with informants and to notice unusual aspects of the observed situation.

3.5.2 Interview


According to Lofhand and Lofhand (1995), there are two types of interview. The first is structured interview, in which a questionnaire is administered and the second is depth interview, in which the interview is not following is not rigid form. In this study, the researcher conducted both forms of interview.


In addition, Borg and Gall (1979), state the interview can be used to gain information that perhaps the subject is not give under any other circumstances. Thus, it enables the researcher to get actual information for the improvement of the researcher.

3.6 Procedures of Collecting Data


The procedures of collecting data were through library research, conducting interview to the teachers,and observing the teaching and learning in the classroom.


According to Bogdan (Moloeng, 2002) before conducting the research, there are three steps that should be taken by researcher; the first is pre-activity consisting of the activity before the research is begun, the second is the activity that includes how the data collection and the last stage is the data analysis. However, the researcher firstly presented the first and second stages in this section while the last stage was described in the next subsection.

a) Pre-activity stage

First of all, the researcher asked the school principal’s permission to conduct the research in SLBM KarangpawitanGarut, then she observed the setting, where the research took place. As recommended by Moloeng (2002), the researcher should observe the setting in which the research takes place to know the surroundings and make the researcher well prepared physically and mentally. The next step in this stage was choosing the subject. The last step was preparing the research equipment such as flash disk recorder and notebook.

b) Collecting the data

Before entering the setting the researcher should be aware of her research background (Moloeng, 2002). This research was conducted to investigate the teaching and learning activities in teaching English to the autistic students. Hence, the data should be based on this assumption.  The next step was entering the setting and collecting the data.


The data was acquired through observation and interviews; the interviews were employed to the English teachers of SLBM Karangpawitan Garut. Meanwhile, the observation was conducted to clarify the data which was taken from the interview and observation guidelines to gain the data covering the research questions.


The teacher was interviewed to know which strategies he or she employed in teaching English to the autistic students. In order to clarify the data gained from the interview, the writer conducted observation.

3.7 Data Analysis


The researcher used the qualitative method in analyzing the data. Bogdan and Taylor define qualitative method as a research procedure that results descriptive data in a form of written or verbal words taken from the observed ones (Moloeng, 2002).


There are three steps those taken in conducting the data analysis:

1. Analyzing the data collected according to the method of the research 

2. Making interpretation on the analyzed data;

3. Making conclusion of the research.
CHAPTER IV

RESEARCH FINDINGS AND DISCUSSION
4.1 General Remarks


This chapter presents the research findings and discussion. The research findings describe the results of data taken from observation and recorded interview conducted with the teacher. The data were obtained from the research question.


This chapter covers the research findings about the teaching and learning activities in SLBM Karangpawitan Garut, English teacher strategies in teaching English to autistic students, the teaching aid used by the English teacher and problems encountered by the English teacher of the autistic students.

4.2 Research Findings


The data were collected through interviews and observations in SLBM KarangpawitanGarut and the autistic students of SLBM Karangpawitan Garut. While observation was conducted to get the data from the interview. The research findings were based on both interview and observation. In addition, the data presented in the form of interview quotations are based on the research question and observation.

The first interviewee is an experienced teacher. He has already been teaching autistic students in SLBM Karangpawitan Garut for ten years. The other interviewees are the other teachers. There were supposed to be five autistic students of SLBM Karangpawitan Garut.

4.2.1 English Teaching and Learning Activities


The findings on teaching and learning activities were collected through the interview with the teacher and classroom observation. The description was taken from the first research question.
4.2.1.1 Interview Result


The data findings are gathered from the interview with the teacher. The interviews’ answers to the questions related to the teaching and learning activities in the classroom for autistic students of SLBM Karangpawitan Garut (Question No. 5 and 6) can be drawn as follows:

Teachers’ preparation before teaching

Question No. 5

Persiapan apakah yang biasa bapak lakukan sebelum mengajar?

As a rule the teacher makes the lesson plan, syllabus and types the material at home before teaching.

Ya, seperti  biasanya membuat rempeng dalam sebuah agenda dan kemudian yang nanti akan disajikan, karena yang kami ajar adalah anak-anak berkebutuhan khusus maka materi dan alat bantu pembelajaran pun harus disediakan.
Teaching the four language skills in the classroom

Question No. 6

Bagaimanakah cara bapak mengajarkan keempat keterampilan berbahasa (mendengar, membaca, menulis, dan berbicara)?

The autistic students have a problem to learn and to communicate, which is why they study the four language skills in the classroom in the different way with other normal students. It is so difficult for autism students to learn, so we just give them basic material on English subject. On the listening, the teacher usually sings an English song, then the students repeat with the same song’s lyric. The teacher also show teaching aid like picture, puzzle, or any describable objects and the students mention the name of the showing object.

4.2.1.2 Observation Results


Based on the class observation of the teacher performance in the classroom, the findings on the classroom activities can be drawn as follows:

A. Pre-activity

· Opening the class by greeting;

· Motivating the students to enjoy the teaching and learning process;

· Asking the students whether there are homework or not;

B. Whilst-activity

· Teacher shows the pictures or objects;

· Teacher  asks the students what is it;

· Students answer the teacher’s question;

· Teacher asks what is the object’s name in English;

· Students answer the teacher’s question;

· Teacher asks whether there are words that hard to pronounce;

· Students are given time to memorize the words;

· Students repeat name of the objects one by one

C. Post-activity

· Teacher repeats the name of the pictures or objects shown before;

· Students repeat after the teacher;

· Teacher motivates the students to study all the subject that had been learn today;

4.2.2 Teachers’ techniques in Teaching English


According to Brown (2001), techniques are things that the teacher does in the classroom and should be intrinsically motivating. The findings on the teachers’ techniques are taken from the interview with the teacher, also class observation.

4.2.2.1 Interview Result


The result of the interview conducted with the teacher and observation. The interview with the teacher is conducted to see out the teacher’s teaching techniques, 

a) Interview with the teacher of autistic students
The techniques employed by the teacher

Question No. 6

Tekhnik seperti apa yang biasa Bapak gunakan dalam mengajar Bahasa Inggris pada siswa autis?

The teacher uses visual learner technique suitable for autistic children. Autistic children usually can take up information they see easier than the information they hear. Autistic children have strong sense of seeing, that is one of the reasons why they like pictures, movies and television so much.

b) Interview with other teachers

Other teachers’ opinion on the teacher who teach autistic students in teaching English

Question No. 2 (other teachers)

Bagaimana pendapat anda tentang cara mengajar guru bahasa Inggris pada anak autis selama ini?

1. The teacher teaches English satisfyingly

Sudah cukup (teacher 1)

2. English is less interesting

Sebetulnya pengajaran bahasa Inggris di SLBM Karangpawitan Garut ini kurang menarik sehingga anak-anak menjadi kurang tertarik mempelajari bahasa Inggris.Padahal anak autis bisa sepadan bahkan lebih baik dari anak-anak normal cuman kita ini kurang fasilitas. (teacher 2)

3. Autistic students need experienced teacher

Kalau pendapat saya, para guru yang mengajar anak autis harus yang  berpengalaman dan mendapatkan pelatihan khusus karena anak autis merupakan anak yang berkebutuhan khusus dan tidak bisa disamakan dengan anak normal yang sekolah di sekolah normal. (teacher 3)

4. The process of teaching and learning English is relatively good.

Ya cukup baguslah, kendalanya hanya terletak pada keterbatasan anak autis dalam berkomunikasi. Mereka berkomunikasi menggunakan bahasa Indonesia saja sulit, apalagi menggunakan bahasa Inggris. (teacher 4)
4.2.2.2 Observation Result


Based on the classroom observation, the teacher shows pictures and objects like toys while the students mention the name of the objects. Then the teacher asks the students to mention the object’s name in English. The teacher asks the students whether there are some words hard to pronounce or not. The students are given a couple of minutes to memorize the name of the objects and they repeat it one by one. As the post-activity, the teacher mentions the name of the objects shown before, and then the students repeat after the teacher.
4.2.3 Teaching aid employed by the English teacher


According to Brown (2001) techniques consist of things that teachers do in the classroom. Most of the techniques use material as a supporting media. The media varies from traditional means (teacher, textbook, chalkboard, and printed materials) to modern such as multimedia systems.

4.2.3.1 Interview Result


The interview was conducted with teacher who teaches autistic students in SLBM Karangpawitan Garut. Besides interview the data was also gained from the class observation.

a) Interview with the teacher who teaches autistic students

Teaching aid that is employed by the teacher

Question No. 8

Apakah Bapak selalu menggunakan media atau alat bantu pengajaran?

The teacher always used the teaching aid

Ya, saya selalu menggunakan alat bantu atau alat peraga karena mengajar anak autis itu berbeda dengan mengajar anak normal. Tanpa alat bantu rasanya sangat sulit sekali untuk mengajar anak autis. Mereka itu untuk saja sangat sulit, apalagi untuk mencari sendiri materi yang akan diajarkan. Menggunakan alat peraga itu merupakan salah satu cara untuk merangsang keingintahuan mereka. Alat bantu yang dipergunakan diutamakan yang menarik dan edukatif.
b) Interview with the other teachers

The media used by the teacher autistic of students

Question No. 3

Apakah guru yang mengajar anak autis pernah menggunakan media atau alat peraga selama mengajar?

Selalu. (teacher 1)

Kalau saya rasa selalu, karena memang sulit mengajar anak autis tanpa media atau alat peraga. (teacher 2)

Tidak selalu, tapi hampir setiap mengajar sering menggunakan alat bantu atau alat peraga.(teacher 3)

Selalu memakai alat peraga, terutama kalau mengajarkan bahasa Inggris. (teacher 4)

4.2.3.2 Observation Result

The teacher always uses teaching aids or other media beside the English handbook. He begins to shows the pictures or objects while the students try to find out the objects’ name and then the teacher mention it in English.

4.2.4 Problems Encountered by the Teacher of Autistic Students


Teaching English to the autistic students may be difficult the teacher who did not have experience in teaching the autistic students. Therefore, in this section the researcher explores the teachers’ problem in teaching English to the autistic students and the ways to cope with the problems.
4.2.4.1 Interview Result


The data is categorized into two categories, which are, the teacher’s problem and the solution in teaching English to the autistic students, and students’ problems and their needs in learning English.

a) Interview with the teacher

The problems encountered by the teacher

Question No. 9

Apakah kendala yang Bapak hadapi selama mengajar bahasa Inggris pada anak autis?

The teacher’s problem is communicating with the autistic students.

Kendala saya selama mengajar adalah komunikasi dengan anak autis, mereka sangat sulit sekali untuk diajak berkomunikasi. Anak autis itu terbagi menjadi dua kategori, yaitu autis aktif dan autis pasif. Anak autis aktif lebih sulit dikendalikan disbanding anak autis pasif, tetapi keduanya sulit diajak berkomunikasi. Hal ini membuat penyampaian materi pembelajaran sangat sulit untuk dilakukan.
The teachers’ problem in finding the solutions of the problems

Question No. 10

Bagaimana cara bapak mengatasi masalah dalam mengajar bahasa Inggris pada anak autis?

The teacher gives familiar songs in English by seeing things around every day such as the things in the classroom.

4.2.4.2 Observation Result

According to the observation result, the teacher shows pictures or objects in the classroom while the students mention them in English. The students are given time to memorize the words and at the end of the session they repeat the words one by one.
4.3 Discussion


The section provides the discussion and interpretation of the findings. The sub section below based on the research questions as written in the data finding, and the sub section attempts to reveal the teaching and learning activities in SLBM Karangpawitan Garut, teachers’ strategies, teaching aids and the problems encountered by the English teacher in teaching autistic students.

4.3.1 Discussion on the Findings of Teaching and Learning Activities 


Based on Sardiman (2001) the most important thing in teaching and learning interaction is that teacher should not dominate the interaction. However, the teachers’ role is setting up the classroom condition and providing the motivation to the students. So, the students can built up their own creativity through teaching and learning activity.


Pestalozzi (Sardiman, 2001), states that the aim and purpose of the education is “HilfeZurSelbsthilfe” means that help to help yourself. The statement above shows the process of helping the students in understanding the material presented, this process stands for the teaching and learning activities. Though, the teacher is only a facilitator and the students are the main subjects, but the teacher plays a significant role in teaching and learning activity. In addition to Pestalozzi’s point of view, the teaching and learning process play an important role in achieving the educational goals.


Based on both perspectives, teaching and learning process determine the success of the teacher in guiding the students to achieve their goals. From the data findings for the firstly question taken from the interview result, the teacher states that he has prepared everything, from developing the lesson plan to prepare the pictures or objects , which are going to be presented. In this case, the teacher has successfully update materials. The teacher tries not to be trapped by the English handbook and he finds that the pictures or objects should be interesting for the students.


Besides developing the materials, he also makes the lesson plan before teaching. Brown (2001) states that there are essential elements existing in the lesson plan such as; goals, objectives, material and equipment, procedures, evaluation, and extra class work. This means that the teaching and learning activities in the classroom are guided by the lesson plan. The teacher strategies, approach and method are based on lesson plan.


The directive teaching and learning activities can be seen from the observation findings. The teacher is well-prepared; he teaches systematically and has been successfully motivating the students in his opening session. Students extremely interested in the lesson, the teacher starts to show pictures and objects while the students try to find out what is it and mention it in English.


The observation result is similar to the teachers’ statement about teaching English to the autistic students are not the same as teaching English to the normal students. Related to Sardiman’s statement (2001), the teacher is expected to have ten competencies and four of them related to this topic are; the teacher should  mastered the material before presenting it to the students, managing the teaching and learning program, managing the teaching and learning interaction, and try to update the materials and techniques. According to the research findings on the teaching and learning process, the students are extremely excited in learning English, especially when they sing an English song.
4.3.2 Discussion on the Findings of the Teachers’ techniques


Based on the teachers’ interview and observation the teacher always shows the pictures or objects first. This technique is developed since the autistic studentscannot communicate well and they show more interest to visual method.


The English teacher in SLBM Karangpawitan Garut implements some of the characteristics of visual learner style. Since the autistic students areasked about the shown pictures or objects, the teacher stimulate the students to find out what are the objects in English. The teacher considers that grammar and pronunciation are the last thing to learn, so he begins to teach vocabulary.

4.3.3 Discussion on the Findings of the Teaching Aid


Based on Sardiaman’s statement (2001), one of the competencies that should be mastered by the teacher is the use of media or teaching aids in supporting the teaching and learning activities.


According to the research findings states that he always uses media as a teaching aid. He notes that sometimes he uses things in the classroom, and sometimes uses pictures or any media like television. Based on the interview conducted to other teachers, all the teacher s who has been interviewed state that the teacher of autistic students always uses teaching aid in teaching and learning activities.


The teacher knows the importance of using the media even he does not have plenty of time to prepare media or teaching aid. Munawar (2011) states that in his experience observing autistic children, autistic children are visual learners, individuality that easier to understand real things rather than abstract.


The English teacher in SLBM Karangpawitan Garut assumes that take the students to the real situation or give them the real objects could help them improve their language skill significantly and his expectation to be able to implements the techniques as soon as possible. The teacher confirms that these techniques are introduced to SLBM Karangpawitan Garut, so he and the other teachers are still waiting for the right time to implement it.

4.3.4 Discussion on Findings of the Problems Encountered by the Teacher of Autistic Students


Teaching English for autism is relatively difficult for those who are never involve with the autistic children. As noted in chapter two, teaching English for autism relatively the same as teaching the other ‘common’ students.


We are going to discuss the presented data findings related to the problem faced by the teacher is lack of handbook, since the curriculum for the special school does not take account of all aspects, such as the human equity. The teacher feels that the autistic students deserve to learn the same materials as the other common students. Hence, the teacher does not take the general English handbook because the autistic students can not consider the same as the normal students. The autistic students are the children with special needs and also need special treatment in teaching and learning activities.

CHAPTER V

CONCLUSIONS AND SUGGESTIONS
5.1 Conclusions


The teaching techniques used by English teacher in SLBM Karangpawitan Garut are based on the students’ needs. The students expect to find out about the pictures or objects shown and mention them in English. Thus the students are given time to memorize the names of the pictures or objects shown before and then repeat them one by one.


The teacher states that it is very difficult to communicate with the autistic students. Whether they are passive autism or active autism, they are difficult to communicate, so the teaching and learning activities are even harder.


Since the teacher has his own perspectives on the language as a tool for communication, the material is presented in the visual objects because autistic children are visual learners, who can understand real rather than abstract things.


Based on the assumption that the language is a tool for communication, the teacher presents the materials in visual objects and mention them one by one in English. After a few minutes, the students can memorize the names of the objects and repeat them. Furthermore, the teacher does not teach grammar and pronunciation because grammar and pronunciation are unnecessary.


In learning English, the autistic students find it difficult to pronounce some words, sometimes they don’t even know the names of the objects. The students have teacher help them in teaching them to pronounce the words more than once. 


Basically teaching English for autism is the same as teaching the ‘common’ students, but the teacher should realize that he has  to teach students who almost cannot communicate well. In this case, the teacher should carefully select the techniques used in the classroom.


The researcher tries to describe all the findings taken from the observation and interview, but does not provide the solution for the problems encountered by the English teacher in SLBM Karangpawitan Garut.

5.2 Suggestions


Based on the interview with the English teacher who teaches English for autism and for other teachers for special needs, it is suggested that it is necessary to have the language learning facilities such as language laboratory.


The following are the suggestions for further explorations:

1. Autistic students learn English as a means of communication; they do not think the grammatical rule important. They learn English through the songs and real objects or pictures. The teacher should find a way to teach the four language skills to the students.

2. Various techniques and strategies should be implemented in the teaching and learning activity in order to make class more interactive.

3. The teacher should use different kinds of teaching strategies in teaching English for autism. Since autistic children are children with special needs that require special treatment

4. The learning facilities for autistic children need improving a better learning achievement

5. Teacher of autistic students should have good knowledge of pedagogical education and children psychology
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APPENDIXES

TEACHERS’ INTERVIEW TRANSCRIPTION
5. Bagaimana pendapat anda tentang cara mengajar guru bahasa Inggris pada anak autis selama ini?

 Teacher 1

:  Sudah cukup
 Teacher 2

:  Sebetulnya pengajaran bahasa Inggris di SLBM

Karangpawitan Garut ini kurang menarik sehingga anak-anak menjadi kurang tertarik mempelajari bahasa Inggris.Padahal anak autis bisa sepadan bahkan lebih baik dari anak-anak normal cumin kita ini kurang fasilitas.

Teacher 3

:  Kalau pendapat saya, para guru yang mengajar anak

autis harus yang  berpengalaman dan mendapatkan pelatihan khusus karena anak autis merupakan anak yang berkebutuhan khusus dan tidak bisa disamakan dengan anak normal yang sekolah di sekolah normal.

 Teacher 4

:  Ya cukup baguslah, kendalanya hanya terletak pada

keterbatasan anak autis dalam berkomunikasi. Mereka berkomunikasi menggunakan bahasa Indonesia saja sulit, apalagi menggunakan bahasa Inggris. 

6. Apakah guru yang mengajar anak  autis pernah menggunakan media atau alat peraga selama mengajar?

Teacher 1

: Selalu
Teacher 2

: Kalau saya rasa selalu, karena memang sulit mengajar
anak autis tanpa media atau alat peraga.
Teacher 3

:Tidak selalu, tapi hampir setiap mengajar sering
menggunakan alat bantu atau alat peraga.
Teacher 

:Selalu memakai alat peraga, terutama kalau
mengajarkan  bahasa Inggris. 

TEACHER OF AUTISTIC INTERVIEW SCRIPT
1. Interviewer
:  Maaf bisa tolong sebutkan nama dan usia bapak!

2. Interviewer
:  Maaf bisa tolong ceritakan bagaimana latar belakang bapak

bisa mengajar di SLBM Karangpawitan Garut ini?

3. Interviewer
:  Sudah berapa lama Bapak mengajar disini?

4. Interviewer
:  Ada berapa orang anak autis di SLBM Karangpawitan Garut

ini?

5. Interviewer
:  Apakah anak autis diberikan pelajaran bahasa Inggris?

6. Interviewer
:  Menurut Bapak, bagaimana dengan sarana dan prasarana

yang ada di SLBM Karangpawitan Garut?

7. Interviewer
:  Persiapan apakah yang Bapak lakukan sebelum mengajar?

8. Interviewer
:  Bagaimana cara Bapak mengajarkan keempat keterampilan

berbahasa?

9. Interviewer
:  Tekhnik seperti apa yang biasa Bapak ajarkan dalam

mengajar bahasa Inggris pada anak autis?

10. Interviewer
:  Apakah Bapak selalu menggunakan media atau alat bantu

pembelajaran?

11. Interviewer
:  Apa kendala yang Bapak hadapi selama mengajarkan bahasa

Inggris pada anak autis?

12. Interviewer
:  Bagaimana cara Bapak mengatasi masalah yang selama ini

Bapak alami?

13. Interviewer
:   Berdasarkan pengalaman Bapak, pengajaran bahasa Inggris

seperti apa yang cocok untuk siswa autis?
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