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CHAPTER II
A REVIEW OF RELATED LITERATURE

A. [bookmark: _Toc373159823][bookmark: _Toc373161764][bookmark: _Toc357444612]General Remarks
	Before going further, the writer thinks that it is necessary to review the theoretical foundation related to the topic of this paper that is recount text as a medium in teaching simple past tense. This chapter provides explanations about: writing including the definition of writing, genre, genre based approach, recount text, the English tense, simple past tense andthe last transition and conjunction. 	
B. [bookmark: _Toc373159824][bookmark: _Toc373161765]Writing
The students have to master four language skills (listening, speaking, reading and writing) in the language learning processes. All of those skills have their own difficulties to be mastered by the students.Among the four skills above, writing is the most difficult one. According to Brown (1994, p. 289)  “ writing is more complex than speech, but in reality, that would be difficult to demonstrate.” He explains that the writing skill is difficult  to teach because it is complex.Writing is a skill and a craft that needs to be taught and which is learned from practice.
Writing is an action of thinking and learning.  Writing requires and supports the development of thinking skills. Writing is media for expressing our ideas or thought. According to Brown (1994, p. 221) “writing skills are specific abilities which help writers put their thought into words in a meaningful form and to mentally interact with the message.” It makes a sense of something experience, ideas, feeling and events. The students need a speacial skill and process in organizing language material. Writing is an important subject because their function is to extend our message through written language. 
Actually, there are many strategies to make teaching English more interesting, especially in teaching writing. In this part, the researcher will try to use genre based modeling strategy in improving the writing ability of the students on recount text. The researcher assumes that through this strategy, the students will be better prepared to understand tenses, vocabularies, expressions, and other language features in writing recount text. According to Brown (1994, p. 328) who says that to enable the students learning the concepts of grammar change and structure of a text, a model for learning and reinforcing should be employed. Therefore, this research aims to seek how modeling can increase students understanding in simple past tense using recount text.
C. [bookmark: _Toc373159825][bookmark: _Toc373161766]Genre
	According to Swale (1990 in LUU 2011), the genres which share the same purposes belong to the same text types. In other statements Johns (2002, p. 3) “genre has been defined as written texts that are primarily literary, entirely defined by textual regularities in from and content, fixed and immutable, and classifiable into neat and mutually exclusive categories and subcategories.” The students must be able to understand and create various kinds of short functional and monolog texts in the form of descriptive, procedure, recount, narrative, and report. Because of this, genre is now one of the most important concepts in language education today. However in practice, the term genre is not new.
	There are many genres, and every genre has differences. According to Hayland (2009, p. 15) 
“Genre is a term for grouping texts together, representing how writers typically use language to respond to recurring situations. Every genre has a number of features which make it different to other genres: each has a speciﬁc purpose, an overall structure, speciﬁc linguistic features, and is shared by members of the culture.”

Derewianka (1990 in LUU 2011) identified further six main genres according to their primary social purposes: (1) narrative: tell a story usually to entertain; (2) recount: to tell what happened in the past; (3) information reports: give factual information; (4) instruction: tell the listeners or the readers what to do; (5) explanation: explain why or how something happens; (6) expository text: present or argue a viewpoint. The entire genre is different. It has differences of the characteristic and purposes. 
D. [bookmark: _Toc373159826][bookmark: _Toc373161767]Genre Based Approach
There are many ways to approach learning. One of them is a genre based approach. According to Hafrizon andNugroho (2009, p. 4) “the genre approach to language learning was first developed in Australia through the work of educational linguists and educators who have been working with disadvantaged groups of students. The approach is now widely used in all sectors of education.” This approach can help the student in learning language in different context.
[bookmark: _Toc357444616]Feeze and Joyce(2002: 24) indicate approaching language learning from the perspective of texts requires an accompanying methodology which can enable the students’ knowledge and skills to deal with spoken and written texts in social contexts. They also suggest that genre approach is the most effective methodology for implementing a text-based curriculum. There are three assumptions underlying this method. First, learning language is a social activity, and is the outcome of collaboration between the teacher and the student and between the student and the other students in the group. Halliday (1992: 19) describes language learning as “learning how to mean and to expand one’s meaning potential”. He proposes a language learning model with three outcomes: students learn language, students learn through language, language students learn about language. This model of language learning shows that social interaction enables language students to develop: a resource for making meaning, a tool for interpreting and organizing reality, knowledge about language.  Second, learning occurs more effectively if teachers are explicit about what is expected of students. Many educators are proposing more principled approaches to teaching and learning based on a “visible pedagogy” (Bernstein 1990:73) which clearly identifies what is to be learned and what is to be assessed. The genre approach is concerned with providing students with explicit knowledge about language. Third, the process of learning is a series of scaffold development the developmental steps which address different aspects of language. 
Knowledge of genre has an important consciousness raising potential for teacher. Genre pedagogies promise very real benefit for learners as they pull together language, content, and contexts, while offering teachers an explanationmeans of presenting students which explicit and systematic of the  ways writing works to communicate (Christie & Martin, 1997). To summarize the main advantages, we can say that genre pedagogy. 
	Hyland (2007, p. 3) elaborates the advantages of genre based writing instruction that can be summarized as follows:
Genre teaching is: 
1) Explicit. Facilitating the acquisition in writing skill is the bridging technique to make the target skill acquired. 
2) Systematic. Framework is provided in order to focus on both language and context. 
3) Needs-based. The course objectives and content are derived from students’ needs. 
4) Supportive. Scaffolding student learning and creativity depend on the role of teachers.
5) Empowering. The access to the patterns and possibilities of variation in the texts is respected. 
6) Critical. The student expected to understand and challenging discourse.
7) Consciousness rising. It makes the teacher awareness increase of texts and confidently teach students on their writing. 
E. [bookmark: _Toc373159827][bookmark: _Toc373161768]Recount Text
	Recount is one of text types in English.Recount as one of the factual texts. According to Anderson (1997, p. 3), “factual texts include advertisements, announcements, internet web sites, current affairs shows, debates, recipes, reports and instructions. They present information or ideas and aim to show, tell or persuade the audience.” A recount is generally a story or report by a personal. It tells about past events. According to Anderson (1997, p. 55), “recounts use the past tense. Verb that show the past tense usually end ed.” When we expresses or finishing something at some time in the past it used the simple pas tense. 
	According to Anderson (1997, p. 48-50)the purpose of recount is to give the audience a description of what occurred and when it occurred.
1. Features of recount 
a. Constructing a written recount
The recount text type retells past events, usually in the order in which they happened. The steps for constructing a written recount are:
1) A first paragraph that gives background information about who, what, where and when (called orientation)
2) A series of paragraphs that retell the events in the order in which they happened
3) A concluding paragraph (not always necessary).
b. Language features of recount text
The language features usually found in a recount are:
1) Proper nouns to identify those involved in the text
2) Descriptive words to give details about who, what, when, where and how
3) The use of past tense to retell the events
4) Words that show the order of events (for example, first, next, then). 
	In other statement Hayland (2009, p. 87) 	

	“The purpose of a factual recount is to document a series of events and evaluate their significance in some way. The purpose of the literary or story recount is to tell a sequence of events so that it entertains. The story recount has expressions of attitude and feeling, usually made by the narrator about the events.”

	According toBoard of Studies (2007 in Hayland 2009, p. 87-88) the structure recounts are organized to include:
1. An orientation providing information about ‘who’, ‘where’ and ‘when’; 
2. A record of events usually recounted in chronological order; 
3. Personal comments and/or evaluative remarks, which are interspersed throughout the record of events; 
4. A reorientation, which ‘rounds off’ the sequence of events.
Grammar Common grammatical patterns of a recount include:
1. Use of nouns and pronouns to identify people, animals or things involved; 
2. Use of action verbs to refer to events; 
3. Use of past tense to locate events in relation to speaker’s or writer’s time; 
4. Use of conjunctions and time connectives to sequence the events; 
5. Use of adverbs and adverbial phrases to indicate place and time; 
6. Use of adjectives to describe nouns.
F. [bookmark: _Toc357444614][bookmark: _Toc373159828][bookmark: _Toc373161769]The English Tense
	English has many roles on sentence form; one of the rules is tenses. The knowledge of English verb tenses is very important for nonnative of English student. They have to study hard about tense if they want to be able to speak or write about something in English well.Tense have an important role in English because it can inform us when the action or the information happens. According to Sargeant (2007, p. 58) “tenses is that tell you when the action happens.” In reality many students do not have a good understanding of using tense; there are many factors which make students difficult to teach tenses, especially simple past tense.  
	According to Wilting (1981) in Nisa (2011, p. 7), “Tense is the grammatical form of the verb denoting the time of the action or event and the degree of completion. Tense indicates the time of action or activity and the level of its completeness.” Meanwhile, Hornby, A.S. (2000, p. 1393) in Nisa (2011, p. 7), “Tense is any of the form of a verb that may be used to show the time of the action or state expressed by the verb: the past/present/future tense.” Based on the statement, it is clear from the definition tense is used to indicate in the time grammatical forms. 
1. Types of Tenses
Basic tenses in English consist three parts:
a. Past Tense,
b. Present Tense, and
c. Future Tense
According to Lado (2007:6) in English, the time is closely related to tense. Another case with Indonesian Language, then in English time influences verb tenses. There are 16 tense in English such as Simple Past Tense, Simple Present Tense, Present Continuous Tense, Present Perfect Tense, Present Perfect Continuous, Simple Future Tense, Past Continuous Tense, Past Perfect Tense, Future Continuous Tense, Future Perfect Tense, Past Perfect Continuous Tense, Future Perfect Continuous Tense, Future Past Tense, Future Past ContinuousTense,Future Past Perfect Tense, Future Past Perfect Continuous Tense; however, in this paper the writer only discusses about Simple Past Tense. 
G. [bookmark: _Toc357444615][bookmark: _Toc373159829][bookmark: _Toc373161770]Simple Past Tense	
1. The Definition	
According to Sargeant (2007, p. 66) “use the simple past tense to talk about things that happened in the past. The simple past tense is usually made by adding ed.”	In other statement, according toThomson and Martinet (1986,p. 162) explain, use for the relation of past events:
a. It is used for action completed in the past at definite time.
b. The simple past tense is used for an action whose time is not given but which (a) occupied a period of time now terminated, or (b) occurred at a moment in a period of time now terminated.
c. It is also used for past habit,
d. It is used in conditional sentences.
2. The Form of Simple Past Tense
	The past tense is to use the second form of verb. The formula:
a.  The positive sentence
	(+) S + V2


Examples:
1) We watched television last night.
2) My mother went to Jakarta yesterday.
b. The negative sentence
	(-) S + did + not + V2


Examples: 
1) I did not go to school yesterday.
2) He did not do homework last week.
c. The interrogative sentence
	(?) Did + S + V1


Examples: 
1) Did you see Ray at the party last night?
2) Did she come to school yesterday? 
3. Types of In Simple Past Tense
a. Regular verbs:
1) The simple past tense with regular verbs is formed by adding “ed” to the infinitive:
To work = worked
2) Verbs ending in “e” add “d” only:
Love = loved
b. Irregular verbs
These are very considerable in their simple past form:
Leave-left
Eat-ate
Speak-spoke
See-saw
The simple past form of each irregular verb must therefore be learnt, but
oncethis done there is no other difficulty, as irregular verb have no inflections in the past tense.
4. Usage of Simple Past Tense
	According to Thomson and Martinet (1986 p, 162), simple past tense has some usage illustrated bellows:
a. Completed action in the past
Express the action started and finished at specific time in the past.
b. An action whose time is not given but which (a) occupied a period of time now terminated, or (b) occurred at a moment in a period of time now terminated.
c. Habit in the past 
Describe a habit which stopped in the past. 
d. Conditional sentence  
Discuss factual implications or hypothetical situation and their sequences.
H. Conjunction andTransition 
When sentence, ideas, and details fit together clearly, reader can follow along easily, and the writing is coherent. According to Kies (1995) “coherence is product of many different factors, which combine to make every paragraph, every sentence, and every phrase contribute to the meaning of while piece.” It makes every paragraph, every sentence and every phrase more smooth and integral.
According to Kardimin in Sefriana (2009 p, 5) “conjunction is a word which is used to link or join words, phrase, or clauses. In a sentence, most of conjunctions are from another part of speech, especially from preposition.”There are two types of conjunctions, coordinate conjunctions and subordinate conjunctions. 

1. Coordinate conjunctions
Use: complete sentence, coordinator + complete sentence.
2. Subordinate conjunctions 
Use: 
a. Complete sentence + subordinator + complete sentence.
b. Subordinator + complete sentence, complete sentence.
Transition words are often used to tie two sentences together.
Use: 
a. Complete sentence, transition, complete sentence.
b. Complete sentence; transition, complete sentence.
There are three options for placing transition words:
1. The beginning of a sentence
This emphasizes the relationship between the ideas, by making the transition word the focus for the reader.
2. The middle of a sentence  (after a particular word or idea)
Emphasizes the preceding idea or word.
Useful when introducing an idea for the first time.
3. The end of a sentence
De-emphasizes the relationship and emphasizes the preceding idea.
Least common placement for transition words use carefully. 



Table 2.1
The conjunction and transition words list
	[bookmark: _Toc373159830][bookmark: _Toc373161771]Meaning
	[bookmark: _Toc373159831][bookmark: _Toc373161772]Coordinating Conjunctions (inside a sentence)
	[bookmark: _Toc373159832][bookmark: _Toc373161773]Subordinating Conjunctions (beginning a dependent clause)
	[bookmark: _Toc373159833][bookmark: _Toc373161774]Transition Words (at the beginning of a sentence)

	addition 
	and 
	  
	in addition, additionally, moreover, furthermore 

	cause/result 
	so, for 
	if, when, because, as, since 
	therefore, thus, as a result, as a consequence, consequently 

	choice 
	or, nor 
	  
	instead, on the other hand 

	similarities 
	  
	  
	by comparison, similarly, likewise 

	concession 
	yet 
	although, even though 
	nevertheless 

	condition 
	  
	if, unless, even if 
	  

	opposites 
	but 
	whereas, while 
	however, instead, nevertheless, on the other hand, in contrast 

	emphasis 
	  
	  
	in fact, undoubtedly, indeed, in particular 

	example 
	  
	  
	for example, as an example, for instance, as an illustration 

	conclusion 
	  
	  
	in conclusion, after all, all in all, finally, overall, in summary 

	time 
	  
	before, after, until, when, while, since 
	then, next, later, earlier


Source: http://homepage.smc.edu/randall_toni/Conjunctions%20Chart.htm

I. Teaching The Simple Past Tense By Using Recount Text
	In recount text is use simple past tense in constructing text. Recount text is kind of text that factual text. It tells an action befall someone in the past time. The simple past tense is used to describe an action, an event, or condition that occurred in the past, sometime before the moment of speaking or writing. 
	English language is a foreign language for Indonesian students. The students have many problems to learn English language. There are many factors that make it difficult to learn. The structural differences between Indonesian and English could cause students to make some grammatical errors. In other words, the Indonesian students may find difficulties in using the correct structures in English. This might mostly be because the students are influence by their mother tongue. However, tense is part of grammar is difficult to learn for the Indonesian students. Simple past tense is the example. The use of simple past tense often make student confused with is complexity.   
In this research, the researcher discusses the student’s English skill in learning simple past tense using recount text. Therefore, through recount text, the researcher would like to find out the increasing students understanding in simple past tense and the implementation recount text in teaching simple past tense. Hopefully, it will help students use simple past tense correctly.
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