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[bookmark: _Toc215046766]CONCLUSION, LIMITATION, AND SUGGESTION
This final chapter serves as the closing part of the study. It is divided into three main sections: conclusion, limitations, and suggestions. The conclusion summarizes the key findings of the research, particularly regarding students’ experiences, benefits, and challenges in using ChatGPT for academic writing. The limitations then outline the boundaries of the study, acknowledging aspects such as participant characteristics and methodological constraints that may affect the interpretation of the results. Finally, the suggestions provide practical recommendations for students, educators, and future researchers to ensure that the use of ChatGPT and similar AI tools in academic contexts can be more critical, effective, and ethically responsible.
[bookmark: _Toc215046767]5.1 Conclusion
This study investigated students’ perceptions of ChatGPT in academic writing by focusing on three interconnected dimensions: their experiences of using the tool, the benefits they reported, and the challenges they encountered. Findings from questionnaires and interviews reveal that students’ perceptions cannot be described in a single direction; rather, they reflect a complex, layered process in which enthusiasm, critical awareness, and cautious attitudes coexist. Overall, students demonstrate a predominantly positive perception of ChatGPT, but this positivity is accompanied by skepticism and awareness of potential limitations.
From the experiential perspective, the study shows that students’ encounters with ChatGPT evolve through several stages. At the initial stage, their experiences are characterized by curiosity, surprise, and enthusiasm toward the ease and efficiency that ChatGPT offers. Students emphasized that unlike traditional search engines, ChatGPT provides specific and immediate responses tailored to their prompts, which they described as both time-saving and motivating. This phase can be understood as the “novelty effect,” a concept highlighted by Davis (2023) and supported by Susanti & Suranto (2024), which explains how new technology often generates both admiration and caution because it diverges from conventional methods. As students continued to use ChatGPT, however, their experiences shifted into an adaptation stage. They encountered confusion when the outputs did not meet expectations, particularly when prompts were vague, and they realized that effective use required developing prompt literacy. This finding echoes Demirel’s (2024) emphasis on the importance of digital literacy in optimizing AI use. Finally, many students reported reaching an integration stage, in which ChatGPT became part of their daily writing practices, especially for thesis writing. In this phase, ChatGPT was often used alongside other tools such as Grammarly, Turnitin, and DeepL, forming part of an ecosystem of AI applications that supported their academic tasks. These layered experiences highlight that students do not perceive ChatGPT passively, but instead actively evaluate and adjust their interactions with it over time.
With respect to benefits, the findings reveal that ChatGPT supports students in three main dimensions: practical, cognitive, and affective. Practically, ChatGPT assists in grammar correction, sentence restructuring, and providing coherent outlines, which many students felt improved the technical quality of their writing. One participant noted that they relied on ChatGPT to refine grammar and expand synonyms, thereby producing writing that better met academic standards. This observation is consistent with (Tokdemir Demirel, 2024), who found that AI-based tools offer immediate feedback that enhances both grammar and writing confidence. Cognitively, ChatGPT plays a key role when students face writer’s block. Several participants described how ChatGPT functioned as an idea generator, providing alternative perspectives and helping them restructure arguments more effectively. These findings align with (Safitri & Fithriani, 2024), who found that Indonesian EFL students benefited from AI for vocabulary enrichment and logical argument organization. Similarly, (Lee et al., 2024) reported that Korean students used AI for brainstorming and proofreading, thus reducing their cognitive burden during writing tasks. Affective benefits were also strongly emphasized. Students described ChatGPT as a “discussion partner” that alleviated feelings of isolation during the writing process. This sense of companionship increased their motivation to write and reduced their writing anxiety. Such findings resonate with (Utami et al., 2023), who observed that Indonesian students felt more in control of their writing when supported by AI tools. Collectively, these benefits show that ChatGPT is not only a technical assistant but also a cognitive and emotional support system, helping students to write more effectively and with greater confidence.
Despite these clear benefits, the study also identifies several challenges that temper students’ perceptions. The first challenge is accuracy and authenticity. While students appreciated the speed with which ChatGPT generated responses, they remained doubtful about the reliability of its content. Many felt the need to cross-check results with other sources, highlighting an ambivalence that aligns with (Celik et al., 2022), who documented similar skepticism among both students and faculty. Tsai et al., (2024) also reported that Taiwanese students expressed both excitement and skepticism, particularly when AI responses lacked transparency or academic rigor. The second challenge is dependency. Some students worried that reliance on ChatGPT might lead to diminished creativity and critical thinking. This concern mirrors the findings of Safitri & Fithriani (2024), who warned that students risk “outsourcing” their intellectual effort to AI. The third challenge is technical, as students acknowledged difficulties in prompt formulation. They noted that ChatGPT’s usefulness depends heavily on how well they design their instructions, a point again supported by Demirel’s (2024) call for stronger AI literacy training. Finally, ethical concerns emerged. Students were aware that uncritical use of ChatGPT outputs could lead to plagiarism or compromise academic integrity. This reflects the argument of Utami et al. (2023), who stress that AI in education must be accompanied by ethical guidance to prevent misuse. These challenges demonstrate that while students embrace ChatGPT, they also approach it critically, balancing its advantages against its risks.
Taken together, the findings of this study provide a nuanced answer to the research questions. From the dimension of experience, students demonstrate a journey from initial curiosity to eventual integration, showing both excitement and caution. From the dimension of benefits, ChatGPT contributes practically by improving writing mechanics, cognitively by helping overcome writer’s block and generating ideas, and affectively by boosting confidence and motivation. From the dimension of challenges, students remain mindful of issues related to accuracy, dependency, technical skills, and ethics. Overall, the perception that emerges is predominantly positive, as students recognize ChatGPT as a valuable companion in academic writing. Yet this positivity is accompanied by critical awareness, showing that students do not view ChatGPT as a substitute for their own skills, but as a supportive tool whose effectiveness depends on responsible and skillful use.
In conclusion, this study highlights that students’ perceptions of ChatGPT are shaped by a dynamic interplay of enthusiasm, benefit, and caution. ChatGPT is perceived as both a facilitator that enhances the efficiency and quality of academic writing and as a challenge that requires students to maintain critical judgment and ethical awareness. These findings suggest that institutions need to strengthen AI literacy and provide guidance for responsible use, so that ChatGPT can serve its intended role as a supportive companion rather than a replacement in academic writing.
5.2. Limitation
As is common in academic research, this study has several limitations that should be acknowledged to interpret the findings appropriately. First, the participants consisted of only 24 female students from the English Education Department at a private university in West Java. This homogeneity limits the diversity of perspectives, particularly regarding gender, institutional background, and academic level, making the findings less generalizable to broader student populations. Second, the study relied mainly on self-reported data from questionnaires and semi-structured interviews, which may be influenced by subjectivity or social desirability bias. More objective methods such as classroom observations or writing performance analysis were not employed. Third, the disciplinary context also poses a limitation. Because all participants were English Education students, their experiences were shaped by language-focused academic tasks, which may differ from students in other fields such as engineering or social sciences. Lastly, the rapidly evolving nature of AI technology means that the findings reflect students’ experiences at a specific point in time. Future updates to AI tools may improve or alter user perceptions. These limitations highlight the need for future research with more diverse samples, mixed methods, and broader academic contexts..
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Based on the findings of this study, several recommendations can be offered to different stakeholders involved in academic writing. First, for students, ChatGPT should be viewed as a supporting tool rather than a replacement for their own thinking. Students are encouraged to use ChatGPT critically, which involves verifying information, re-editing outputs, and maintaining the originality of their ideas. Integrating AI use with strong academic literacy skills ensures that writing is not only completed efficiently but also meets quality standards and adheres to academic ethics.
Second, for lecturers and educators, it is important to provide guidance on the effective and ethical use of AI in writing. Such guidance should cover both technical skills and ethical awareness, helping students understand that AI supports rather than substitutes the cognitive process. Educators can also incorporate AI into learning by teaching students how to construct effective prompts and critically evaluate the results generated by AI applications.
Third, educational institutions should establish clear policies regarding AI use in academic contexts. Official guidelines can emphasize ethical use, while digital literacy training can equip students with the necessary skills to operate AI responsibly. This ensures that students are not merely passive users, but can actively manage their interactions with AI tools.
Finally, for future researchers, this study opens avenues for further investigation into the long-term impact of ChatGPT on students’ writing skills. Future studies could include a larger and more diverse sample, such as students from various study programs or universities, to obtain a broader perspective. Comparing students’ perceptions with those of faculty members could also provide a two-way understanding of AI’s role in higher education.
In conclusion, ChatGPT offers both opportunities and challenges in academic writing. While students experience real benefits, particularly in efficiency and idea generation, potential risks cannot be ignored. Therefore, the use of ChatGPT must always be accompanied by a critical mindset, sufficient digital literacy, and strong ethical awareness. In this way, ChatGPT can serve as an academic partner that supports rather than hinders students’ intellectual growth.
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