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ABSTRACT
This study explores the challenges faced by English as a Foreign Language (EFL) teachers in implementing Project-Based Learning (PBL) at senior high schools in Garut, West Java, Indonesia. Through an analysis research design, data was collected using structured questionnaires with closed-ended questions. The findings shed light on the feasibility of adopting PBL in high schools and highlight potential challenges. These insights are valuable for educational decision-makers, emphasizing the importance of environmental analysis before implementing new teaching methods. The study underscores the complexity of integrating PBL into EFL classrooms and suggests targeted interventions such as professional development and resource allocation to address identified challenges and enhance effective PBL integration.
Keywords: EFL teachers, Project-Based Learning (PBL), challenges, senior high schools, Garut, West Java, Indonesia.
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ABSSTRAK
Studi ini mengeksplorasi tantangan yang dihadapi oleh guru Bahasa Inggris sebagai Bahasa Asing (EFL) dalam menerapkan Pembelajaran Berbasis Proyek (PBL) di sekolah menengah atas di Garut, Jawa Barat, Indonesia. Melalui desain penelitian analisis, data dikumpulkan menggunakan kuesioner terstruktur dengan pertanyaan tertutup. Temuan ini menjelaskan kelayakan penerapan PBL di sekolah menengah atas dan menyoroti tantangan potensial. Wawasan ini berharga bagi para pembuat keputusan pendidikan, yang menekankan pentingnya analisis lingkungan sebelum menerapkan metode pengajaran baru. Studi ini menggarisbawahi kompleksitas mengintegrasikan PBL ke dalam kelas EFL dan menyarankan intervensi yang ditargetkan seperti pengembangan profesional dan alokasi sumber daya untuk mengatasi tantangan yang teridentifikasi dan meningkatkan integrasi PBL yang efektif.
Kata kunci: Guru EFL, Pembelajaran Berbasis Proyek (PBL), tantangan, sekolah menengah atas, Garut, Jawa Barat, Indonesia.
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[bookmark: _Toc159532323][bookmark: _Toc180006893][bookmark: _Toc184157033]CHAPTER I 
INTRODUCTION

1.1. [bookmark: _Toc159532324][bookmark: _Toc180006894][bookmark: _Toc184157034]Background of The Study

     A Numerous study have developed Project-based learning in a variety of language learning, one of which was research on the implementation of a project-based learning for English speaking skills by Kovalyova et al. (2016). The results identified an improvement in vocabulary acquisition, grammatical understanding, and students’ reading and writing skills. Meanwhile, PBL has the ability to build both communicative competence and life skills in language acquisition (Thomas, 2000) because it offers students with opportunities to actively utilize their target language while completing a project (Hutchinson, 1991).
Historically project-based learning (PBL) comes from the great ideas of an academic and philosopher, John Dewey. Dewey’s concept is known further as “Learning by doing”. In addition, Dewey also proposed that experience is the best way for students to gain knowledge. The theory has been widely developed in various learning concepts; one of which is a project-based learning initiated by William Kilpatrick (1871-1965).
In Indonesia, an effort has been made to update the curriculum by integrating project-based learning. The Ministry of Education, Culture, Research and Technology, has approved the implementation of the 'Merdeka' curriculum, which aims to improve the teaching and learning process within the national educational system in. The ultimate goal of this Project is to give students the opportunity to develop their creativity, self-sufficient, collaborative skills, critical thinking and lifelong learning skills (Sekretariat GTK, 2020).
Despite findings that demonstrate the positive experiences reported by teachers who utilize project-based learning (PBL) or similar student-centered approaches, it is acknowledged that these methodologies present teachers with a variety of challenges. A qualitative case study research conducted in Yogyakarta has revealed that nearly all teachers believe they will encounter various challenges in implementing Project-Based Learning (Muhamad Ikhsan Sahal Guntur, 2020)
Building upon previous research that delved into the application of project-based learning (PBL) in diverse educational settings, such as university-level English for Specific Purposes (ESP) courses (Andanty, 2020) and elementary schools (Cintang, 2018), this study has successfully addressed a significant research gap. Focused on understanding the challenges faced by English language teachers in implementing PBL within the Indonesian educational context, specifically at the secondary school level, the study employed a survey-based research design.
Through a comprehensive survey, this research gathered in-depth information on the challenges encountered by teachers in integrating PBL into their English language teaching practices. The findings of this study contribute meaningfully to the existing literature, offering valuable insights for teacher professional development and curriculum improvement initiatives. By bridging the gap in knowledge regarding the challenges faced by English language teachers in Indonesia when implementing PBL, this research enhances our understanding of the practical aspects and implications of PBL in the secondary school English language teaching context. The insights garnered are poised to inform future pedagogical strategies, aiding in the continuous improvement of English language education in Indonesia.
The significance of this study lies in its contribution to the field of language education, particularly in the context of English language teaching in Indonesian senior high schools. With the implementation of project-based learning (PBL) gaining momentum in educational reforms, it is crucial to understand the challenges faced by English language teachers in integrating this approach effectively.
1.2. [bookmark: _Toc180006895][bookmark: _Toc184157035][bookmark: _Toc159532325]Reason for Choosing The Topic
	The researcher choose the topic of project-based learning (PBL) in English language education in Indonesia is motivated by several key reasons, including, Relevance to Current Educational Reforms, Improvement of Teaching Practices, Gap in Existing Research, Promotion of Active Learning, Teacher Professional Development, Cultural Context, Long-term Educational Outcomes
In summary, this topic is not only relevant to current educational practices but also addresses significant challenges and opportunities within the Indonesian educational landscape, making it a crucial area for research.

1.3. [bookmark: _Toc180006896][bookmark: _Toc184157036]Research Question

This research is conducted to discover the answer of the question “What are EFL high school teachers challenges in implementing Projects Based Learning?”.
1.4. [bookmark: _Toc159532326][bookmark: _Toc180006897][bookmark: _Toc184157037]Research Objective

Based on the research question, the objective of this study is to find out the challenges the Indonesian EFL high school teachers face in implementing project activities in their classrooms.
1.5. [bookmark: _Toc184157038][bookmark: _Toc159532327]Significance of The Study

The result of this study provides information about the possibility of applying PBL in some high schools in Garut and the challenges that might occur. In addition, this information could be valuable for decision makers to direct their attention to the importance of carrying out an environmental analysis before adopting new teaching methods or curriculum. 
However, the results of the study could help in:
1. Addressing Challenges Proactively: The study outcomes provide a roadmap for addressing challenges associated with PBL implementation. By identifying potential hurdles, educators and decision-makers can proactively develop strategies to minimize negative impacts and ensure a smoother transition to a PBL-oriented educational approach.
2. Developing In-House Training Programs: The data suggests the necessity of designing and implementing in-house training sessions for teachers. These sessions can equip educators with the skills and knowledge required to adeptly implement PBL, aligning it with the unique needs of Garut high school environment.
In essence, the study's results offer actionable insights that extend beyond theoretical considerations. They serve as a practical guide for educational stakeholders, encouraging a nuanced and strategic approach to the implementation of PBL in high schools in Garut.
1.6. [bookmark: _Toc184157039][bookmark: _Toc180006899]Research Methodology
     	
	His study adopts a quantitative research methodology to investigate the challenges faced by English as a Foreign Language (EFL) high School Teachers in Indonesia, specifically in the implementation of Project-Based Learning (PBL). The choice of a quantitative approach is based on the need to gather measurable data that can provide clear insights into the extent of various challenges and patterns within the context of PBL application in secondary education.
1.7. [bookmark: _Toc184157040]Scope and Limitation

	 His study focuses on the challenges faced by English as a Foreign Language (EFL) teachers at the senior high school level in Indonesia when implementing Project-Based Learning (PBL). The research will be conducted in several high schools in Garut, Indonesia, with a focus on the experiences and perceptions of English teachers regarding the implementation of PBL in the context of English language teaching. The subjects of this study are teachers involved in the implementation of PBL, including both those with prior experience and those implementing it for the first time in their classrooms.
     The data collection method used in this study is a survey-based research design, which relies on questionnaires to gather quantitative data on the challenges faced by teachers in implementing PBL in their classrooms. The main focus of this study is on the challenges in implementing PBL in English language teaching at the senior high school level, specifically those schools following the Merdeka curriculum.
     However, there are several limitations in this study. First, this research is limited to the Garut district, meaning the findings may not be fully generalizable to other regions of Indonesia, as differences in cultural contexts, educational infrastructure, and policies in other areas may influence the implementation of PBL. Second, the study is constrained by the available time for data collection, meaning it only captures challenges faced within a specific time period and does not cover potential long-term changes in the implementation of PBL.
     Third, this study focuses solely on the challenges faced by teachers in implementing PBL, without including perspectives from students or other stakeholders, who may also provide valuable insights into the implementation of PBL. Fourth, since this study uses a quantitative survey-based method, the data collected are more numerical and frequency-based, meaning it cannot capture in-depth experiences of teachers.
1.8. [bookmark: _Toc184157041]Definition of Terminologies

1. Project-Based Learning (PBL): An instructional approach that engages students in learning by actively exploring real-world problems and challenges through projects. It promotes critical thinking, collaboration, and practical application of knowledge.
2.  Vocabulary Acquisition: The process of learning and incorporating new words into one’s language repertoire, which enhances communication skills and comprehension.
3. Grammatical Understanding: The ability to grasp and apply the rules and structures of a language, enabling effective communication and writing.
4. Communicative Competence: The capability to use language effectively and appropriately in various contexts, encompassing linguistic, sociolinguistic, discourse, and strategic competencies.
5. Life Skills: Essential skills that enable individuals to navigate everyday challenges and responsibilities, including critical thinking, problem-solving, communication, and teamwork.
6. Curriculum: A structured framework that outlines the educational content, learning objectives, and assessment methods for a particular course or program.
7. Qualitative Case Study: A research methodology that involves an in-depth examination of a specific instance or case to gain insights into a particular phenomenon, often using interviews, observations, and textual analysis.
8. Survey-Based Research Design: A research method that involves collecting data from a sample population using questionnaires or surveys to gather quantitative or qualitative information.
9. Teacher Professional Development: Ongoing education and training programs designed to enhance teachers' skills, knowledge, and effectiveness in the classroom.
10. Educational Reform: Initiatives and changes implemented within an educational system to improve teaching and learning practices, often involving curriculum updates, teaching methods, and assessment strategies.
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1


CHAPTER II 
LITERATURE REVIEW

Within the realm of education, the project-based learning approach encompasses a broad scope, and various terms and viewpoints have been employed to delineate and characterize it. Among these, one finds designations such as experiential learning, investigative research, problem-based learning, project approach, project work, and action-based learning. These diverse names and perspectives reflect the multifaceted nature of project-based learning, highlighting its adaptability and versatility in addressing different educational contexts and objectives (Petersen, 2016).
The concept of a project-based learning will be explained in three parts, namely definition, principle and implementation.
2.1. [bookmark: _Toc159532329][bookmark: _Toc180006901][bookmark: _Toc184157043]Definition of Project-based Learning

In the realm of academic literature, Project-Based Learning (PBL) is a subject that invites diverse perspectives, with researchers offering various definitions that contribute to a rich tapestry of understanding. Shaban Aldabbus (2018) asserts that PBL is an educational methodology deeply rooted in prioritizing students, grounded in the principles of constructivism and constructionism. Meanwhile, Thomas (2000), as cited by Thuan Pham (2018), characterizes PBL as a pedagogical approach that revolves around organizing the learning process through projects—complex assignments that delve into challenging questions or issues. These projects engage students in activities such as design, problem-solving, decision-making, and investigations, fostering a dynamic learning environment. Students are afforded the opportunity to work independently over extended periods, culminating in the creation of authentic products or presentations.
Hedge (1993) contributes to the discourse by defining projects as extended tasks that often integrate language skills through a variety of activities. These activities collectively contribute to a shared objective, involving critical components such as planning, acquiring information through reading, listening, interviewing, and observing. Furthermore, PBL encompasses group discussions, problem-solving, and the delivery of information through both oral and written means, ultimately culminating in comprehensive presentations. This multifaceted approach not only enhances language skills but also cultivates a holistic learning experience for students.
In essence, the varying perspectives on PBL highlighted in academic literature underscore its adaptability and rich potential for fostering student engagement and skill development. By embracing the principles of constructivism, constructionism, and the integration of intricate projects, PBL emerges as a robust pedagogical tool that goes beyond traditional methods, providing students with a comprehensive and dynamic educational experience in the context of contemporary studies, Project-Based Learning is defined as a teaching method wherein students collaboratively work on a project for an extended duration, immersing themselves in solving real-world problems or addressing complex questions. This approach facilitates the development of profound content knowledge among students. The culmination of their understanding and skills is manifested through the creation of a public product or presentation intended for a genuine audience (PBLWorks, 2021) 
However, not all learning models resulting in a project is categorized as project-based learning. (Condliffe, 2017) outlines a set of criteria not intended as a definition of Project-Based Learning (PBL) but rather aimed at capturing its uniqueness and distinguishing non-examples. These criteria serve to address the question, "What must a project possess to be classified as an instance of PBL?" The five criteria are centrality, driving question, constructive investigations, autonomy, and realism.
Furthermore, (Mayer, 2016) clarified the distinctions between project-based learning and projects given at the end of learning, emphasizing differences in the process and project outcomes. These distinctions are outlined in the following table.
[bookmark: _Toc154317803][bookmark: _Toc159538688][bookmark: _Toc159540127]Figure 1. The Differences between Learning Ended by Projects and Project-based Learning
	Stages
	Project-Based Learning
	Learning Ended by Projects

	Process
	Guidance from the teacher and collaboration among group members are essential throughout the project execution.
	The project is achievable independently at home, without the need for guidance from a teacher or assistance from group members.

	
	Students have the freedom to make choices in both the planning and execution phases of their projects.
	Students have limited opportunities to make decisions on every aspect of the project.

	
	Projects are formulated around pivotal questions posed by the teacher.
	Projects are derived from the guidance provided by the teacher.

	
	The project is carried out through a process of independent inquiry.
	Project is done without an inquiry process.

	Result
	The project results are the answers to the essential questions.
	The project results are the practice of students’ knowledge

	
	The project results are tested or presented to the general public (inside and outside the classroom)
	The project results are submitted to teachers to assess.

	
	The project results assessment is based on the rubric prepared by the teacher or made specifically for the project.
	The project results assessment is based on teacher perceptions


2.2. [bookmark: _Toc159532330][bookmark: _Toc180006902][bookmark: _Toc184157044]The principle of Project-based learning

In order to acknowledge project specifications, Larmer et al. (2015) identify seven key standards as primary principles for implementing project-based learning in the classroom. These standards offer a comprehensive framework, guiding educators in designing effective learning experiences that promote active engagement, critical thinking, and collaborative problem-solving among students. Following these principles enhances the learning process and equips students with practical skills for real-world applications.
a. Principle of Challenging Problem or Question
The foundational principle behind assigning problems or posing essential questions is to engage students in the process of discovering answers. The learning journey commences with challenges and inquiries that guide students in understanding what is required for an inquiry process. This involves delineating the types of inquiry activities to be selected, identifying necessary tools, and outlining the steps essential for problem-solving or addressing the posed questions.
b. Principle of Sustained Inquiry
It is the principle of a continuous inquiry process. Assigning problem and questioning at the beginning of learning is a starting point of an inquiry process. The inquiry process can promote students’ critical thinking skills and problem-solving, collaboration and self-management.\
c. Principle of Authenticity
The authentic principle in the project-based learning is connecting the learning with real life context. Three essential elements for applying this authentic principle in project-based learning include authenticity in the project itself, authenticity in the activities and tools employed, and authenticity in the impact generated by the project outcomes.
d. Principle of Student Voice and Choice
The principle of student voice and choice in project-based learning emphasizes the active involvement of students in expressing their ideas and making decisions throughout the project. Dewey (1956) contends that incorporating student voice and choice is a valuable strategy for cultivating critical thinking and problem-solving skills. This is evident in situations where students are provided increased opportunities to contribute ideas, shape project details, and express their responses when presented with problems or essential questions by the teacher.
e. Principle of Reflection
The principle of reflection in the project-based learning is not only for students, but also for teachers. The activity aims to observe the effectiveness of activities carried out in the inquiry process, to find out the problem faced during the project and how to overcome problems found during the process. This reflection also helps students to develop their metacognitive knowledge in the learning process.
f. Principle of Critique and Revision
Principle of critique and revision is a common thing to do during the project. Groups, teachers, or even experts can provide critiques and suggestions in order to facilitate students to find inappropriate matters in a project result and revise them accordingly.
g. Principle of Public Product
Principle of publishing a product, namely the project results. Project-based learning gives students opportunities to present their project result in front of the class or even in a broader environment. By presenting their project results, students get satisfaction and motivation
to present their work.
2.3. [bookmark: _Toc159532331][bookmark: _Toc180006903][bookmark: _Toc184157045]Implementation of Project-based Learning

Research on the implementation of Project-Based Learning (PBL) exhibits variations, yet certain core features or steps are commonly shared. In the context of English teaching classrooms, multiple approaches exist for presenting PBL. Booth (1986) asserts that a project encompasses three distinct stages: initiation within the classroom, extending into the real world, and returning back to the classroom. This model subsequently evolves into eight stages of development. In English teaching classrooms, various approaches exist for introducing and implementing PBL.
In "An Application of the Projects Approach to EFL," Papandreou (1994) presents a model outlining the project work process in six sequential steps. The initial step involves Preparation, where the teacher introduces the topic, prompting students to engage in discussions and pose questions. Moving on to Planning, both the teacher and students collaborate to determine the approach for collecting and analyzing information, assigning various tasks. The subsequent step, Research, entails students working individually or in groups to gather information from diverse sources. Following this, in the Conclusions phase, students draw inferences based on their analysis of the collected data. The Presentation step requires students to showcase their final product to the entire class. Lastly, in the Evaluation phase, the teacher provides feedback on the student’s' efforts and achievements. 
Drawing from the aforementioned models, Alan and Stoller (2005) provide a condensed and refined ten-step process in their work "Maximizing the Benefits of Project Work in Foreign Language Classrooms." These steps include:
1. Students and instructor agree on a theme for the project.
2. Students and instructor determine the final outcome.
3. Students and instructor structure the project.
4.  Instructor prepares students for the language demands of information gathering.
5.  Students gather information.
6.  Instructor prepares students for the language demands of compiling and analyzing data.
7.  Students compile and analyze information.
8.  Instructor prepares students for the language demands of the culminating activity.
9.  Students present the final product.
10.  Students evaluate the project.
In contemporary studies, particularly within the context of Indonesia, Hasanatul H., et al. (2020) present a schematic representation of the stages of the project-based learning model in their work titled "HOTS Oriented Module: Project-based Learning." 
FIGURE 2.
STAGE OF PROJECT-BASED LEARNING



Source: Hasanatul H, T. A. (2020). HOTS-Oriented Module: Project-Based Learning. Jakarta: SEAMEO QITEP in Language.

[bookmark: _Toc159532332][bookmark: _Toc180006904]
2.4. [bookmark: _Toc184157046]Teacher Challenges 

The implementation of PBL is accompanied by several challenges that can impact its success. One significant challenge arises when PBL is applied in large classes. In such instances, teachers encounter difficulties in enhancing students' motivation, ensuring students remain focused on learning tasks, assisting them in connecting new content with prior knowledge, and efficiently facilitating cooperative learning activities (Marx, Blumenfeld, Krajcik, & Soloway, 1997). Additionally, students lacking experience in group work may face challenges in negotiation and compromise within the collaborative learning environment (Grant & M, 2002). 
Teachers need to be mindful of potential challenges when implementing project-based learning. One major consideration is the time commitment required, necessitating careful selection of a suitable knowledge domain. The choice of group members is crucial, and teachers should ensure dynamic and diverse groups for each project. Managing consultation schedules can be challenging due to numerous assignments, so teachers should plan ahead to avoid obstacles. Leveraging technology, such as creating a WhatsApp group for consultations, can be a helpful solution (Hasanatul H, 2020).
Nguyen & Cong Nguyen (2019) provides a summary and categorization of challenges that teachers might encounter when implementing project-based learning as follows:Top of Form
1. Time Pressure
The primary challenge for teachers in implementing project-based learning revolves around the time required for project activities. According to Krajcik, Blumenfeld, Marx, Bass, Fredricks, and Soloway (1998), as well as Marx, Blumenfeld, Krajcik, and Soloway (1997), project-based learning necessitates a greater time investment from teachers, both in the short and long term. Bell (2010) adds that teachers experience time pressure in planning, establishing assessment criteria, and developing project guidelines.
2. Group Work Management
Balancing the roles of individual team members is crucial, as observed by Krajcik et al. (1998) and Marx et al. (1997), who note the necessity of maintaining a equilibrium between student autonomy and order. Teachers must also sustain engagement and balance investigative and reflective aspects, especially in large classes (Kolodner et al., 2003).
3. Project design and adaptation
According to Railsback (2002), teachers should first cover the basics and then determine which parts of the curriculum can be addressed by the textbook, identifying areas that require more in-depth exploration. Marx et al. (1997) and Krajcik et al. (1998) emphasize the importance of focusing on a driving question and connecting concepts and diverse activities, enabling students to construct their own knowledge rather than receiving didactic instruction on individual subjects. However, formulating a compelling driving question can also be a formidable challenge for teachers. Difficulties arise as teachers intensively focus on developing a driving question and associating lesson concepts (Bell, 2010).
4. Student support
Teachers play an essential role in fostering an environment that views errors constructively, promoting collaboration and idea generation among students (Meyer, Turner, and Spencer, 1997). In the context of English teaching, challenges arise in students' spoken English skills due to the educational system's limitations, as noted in Bangladesh (Farooqui, 2007).
Additionally, technical support for students poses a challenge, with teachers facing difficulties related to students' access to necessary technology for systematic inquiry (Edelson, Gordon, and Pea, 1999). Teachers also struggle to guide students in using technological devices as cognitive tools and helping them find and process information for projects (Spronken-Smith & Kingham, 2009; Graham, 2010).
5. Project assessment
Lastly, the assessment presents a considerable challenge that significantly impacts the success of project activities in project-based learning (PBL). PBL requires different methods to assess students' knowledge and skills, prompting teachers to make substantial changes in both teaching and assessment practices.
Graham (2010) notes a lack of staff confidence in selecting and implementing suitable assessment methods, often leaning toward summative assessment, leading to a heavy workload for students and staff. Teachers also grapple with various aspects of evaluation during class, introducing new assessment methods such as developing rubrics, incorporating students' self-evaluation, and reflecting on their own work on projects, efforts, motivations, internets, and productivity (Bell, 2010).
Formative assessment, intrinsic to PBL, can be subjective, posing a challenge for teachers more accustomed to determining grades through objective tests and worksheets (Laboy-Rush, 2011). To effectively implement PBL, teachers need to navigate these assessment complexities by embracing changes in their teaching and evaluation approaches.
[bookmark: _Toc159532333][bookmark: _Toc180006905][bookmark: _Toc184157047]
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CHAPTER III 
RESEARCH METHODOLOGY

3.1. [bookmark: _Toc159532334][bookmark: _Toc180006906][bookmark: _Toc184157048] Research Design 

This study adopted a survey research design to gather comprehensive information about the challenges faced by English language teachers in implementing Project-based Learning (PBL). The survey design allowed for the collection of large-scale data from a diverse group of participants, enabling a broader understanding of the prevalent challenges in specific areas. The used of a survey also facilitates the exploration of various factors, such as understanding, perception, beliefs, and training, which contribute to the teachers' abilities in implementing PBL.
3.2. [bookmark: _Toc159532335][bookmark: _Toc180006907][bookmark: _Toc184157049] Research Setting and Participants

[bookmark: _Toc159532336]The survey was conducted in Garut regency, West Java, Indonesia, to explore the challenges faced by English language teachers in implementing Project-based Learning (PBL) within that specific urban context. The selection of this city allowed for a focused investigation into the challenges encountered by teachers in a particular geographical area. The participants were purposively sampled from senior high schools within the chosen area, with a total of 20 participants included in the study. To ensure a diverse range of perspectives, teachers with varying levels of teaching experience, educational qualifications, and school locations within the city will be included in the sample. This approach provided a comprehensive understanding of the challenges specific to the urban context and the experiences of teachers who have implemented or attempted to implement PBL in their English language classrooms.  
3.3. [bookmark: _Toc180006908][bookmark: _Toc184157050] Technique of Data Collection

[bookmark: _Toc159532337][bookmark: _Toc180006910]The data for this study was collected utilizing a carefully designed structured questionnaire featuring closed-ended questions to facilitate quantitative data analysis. Participants were provided with predetermined response options, enabling them to choose from a set of alternatives. The questionnaire was administered electronically through online survey platforms to ensure an efficient data collection process while maintaining participant anonymity. This electronic mode not only enhanced the efficiency of data gathering but also created a conducive environment for candid and unbiased responses. The findings of the study, derived from the analysis of the collected data, contribute valuable insights to the research area under investigation 
3.4. [bookmark: _Toc184157051]Technique of Data Analysis

	The gathered data underwent analysis using a quantitative data analysis technique. Descriptive statistics, including frequencies and percentages, were calculated for the closed-ended questions to succinctly summarize and present the quantitative data. These statistical analyses served to identify the prevalence of specific challenges and offered an overview of the participants' perspectives. The outcomes of these analyses contribute to a comprehensive understanding of the research variables and provide valuable insights into the prevalence of challenges as perceived by the participants.

3.5. [bookmark: _Toc184157052]Research Procedure

a. Determination of Research Title
	On September 20, 2022, the research process began with identifying the main theme to determine the focus of the study. A relevant title was then established, addressing issues and challenges in the implementation of Project-Based Learning (PBL). To ensure the title aligned with the research objectives, discussions were held with the supervisor to finalize and approve the selected title.
b. Development of Research Steps
	In March 2023, the research procedure continued with the development of a conceptual framework to guide the study. A quantitative approach was chosen as the research method to ensure measurable and precise data analysis. Detailed steps for research implementation were then outlined, including the establishment of timelines and identification of necessary tools to facilitate an organized and efficient research process.  
	On October 10, 2023, the research process advanced with a comprehensive literature review focusing on Project-Based Learning (PBL) and its associated challenges. Based on the insights gained, the introduction, literature review, and methodology sections were drafted to build a strong foundation for the study. Additionally, research instruments were designed in the form of questionnaires, which were prepared for distribution to respondents through Google Forms to ensure efficient data collection.
c. Data Collection
	On January 20, 2024, the research entered the data collection phase, beginning with gathering data from respondents or participants. A preliminary analysis was conducted to ensure the completeness and validity of the data, allowing any discrepancies or gaps to be identified and addressed early. The collected data was then organized into a structured format, making it ready for further analysis in the subsequent stages of the research.
d. Data Processing  
	On September 28, 2024, the collected data was processed to ensure its alignment with the research objectives and methodology. This stage involved organizing, cleaning, and analyzing the data to extract meaningful insights. The goal was to enhance the accuracy and reliability of the findings, ensuring the data was prepared for interpretation and reporting in later research stages.
e. Presentation of Research Results  
	On February 8, 2024, the final stage of the research was completed with the preparation of a comprehensive and systematic final report. This report included conclusions and recommendations based on the research findings to achieve the study’s objectives. Additionally, a presentation was prepared to effectively communicate the research results and insights to the supervisor, marking the conclusion of the research process.


[bookmark: _Toc159532338][bookmark: _Toc180006911][bookmark: _Toc184157053]
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CHAPTER IV 
FINDINGS AND DISCUSSION
4.1. [bookmark: _Toc159532339][bookmark: _Toc180006912][bookmark: _Toc184157054]Findings
In Chapter 4, we delve into a comprehensive exploration of the results and data findings obtained from a survey conducted among English as a Foreign Language (EFL) high school teachers regarding the implementation of Project-Based Learning (PBL). This chapter offers a detailed analysis of the challenges faced by educators across various stages of PBL integration, ranging from Time Pressure and Group Work Management to Project Design and Adaptation, Student Support, and Project Assessment. 
Through meticulous categorization and statistical examination of the survey responses from 20 participants, this chapter aims to illuminate the multifaceted landscape of obstacles encountered in the application of PBL methodologies. By dissecting the nuances of these challenges, we seek to gain a deeper understanding of the intricacies involved in PBL implementation within EFL contexts, thereby paving the way for targeted interventions and enhancements to optimize teaching and learning outcomes.
The following table presents a comprehensive analysis of the challenges encountered by English as a Foreign Language (EFL) high school teachers during the implementation of Project-Based Learning (PBL).


1. List of Project
a. Simple Research Projects: Students conduct research on social, environmental, or cultural issues in their community and compile reports or presentations.
b.   Development of Learning Media: Students create educational videos or interactive modules on specific topics in English to be used by their peers.
c. Storybook Creation: Students write and illustrate storybooks in English, which they then share with elementary school children.
d. Business Projects: Students design a business plan for a product or service, including market analysis and marketing strategies, and present it to a panel.
e. Debates or Simulations: Students hold debates or simulations on global issues, preparing arguments and strategies in English.









TABLE 1.
PERCENTAGE OF TEACHER CHALLENGES IN IMPLEMENTING PROJECT BASED LEARNING

	Challenges
	SD (%)
	D (%)
	N (%)
	A (%)
	SA (%)

	A. Time Pressure
	10%
	15%
	50%
	20%
	5%

	B. Group Work Management

	- Grouping Students Accurately
	15%
	35%
	30%
	15%
	5%

	- Assigning Individual Responsibilities within Groups
	10%
	25%
	30%
	30%
	5%

	C. Project Design and Adaptation
	
	

	- Determining Relevant and Engaging Topics for Students
	15%
	15%
	50%
	20%
	0%

	- Designing Relevant and Engaging Activities for Students
	15%
	15%
	50%
	20%
	0%

	D. Student Support

	- Implementing PBL in Large Classes
	10%
	30%
	25%
	25%
	10%

	- Balancing between Intervening in Learning and Giving Students Freedom
	5%
	30%
	20%
	40%
	5%

	- Providing Additional Learning Resources and Information to Support Students
	5%
	30%
	25%
	35%
	5%

	- Assisting Students in Using Technology
	15%
	25%
	15%
	40%
	5%

	- Facilities at School Not Sufficient to Support PJBL
	5%
	25%
	35%
	30%
	5%

	E. Project Assessment

	- Giving Feedback to Students
	5%
	35%
	35%
	15%
	10%

	- Determining Form of Assessment
	5%
	25%
	35%
	25%
	10%

	- Determining Assessment Rubrics
	5%
	25%
	25%
	35%
	10%



The table provides a comprehensive snapshot of the challenges confronting EFL high school teachers as they navigate the implementation of Project-Based Learning (PBL), as gleaned from a survey involving 20 participants. Across the spectrum of identified challenges, encompassing Time Pressure, Group Work Management, Project Design and Adaptation, Student Support, and Project Assessment, nuanced insights emerged. Notably, while a significant proportion of respondents expressed a neutral stance (50%) or agreement (20%) regarding time pressure, indicating a prevalent challenge in adjusting time for PBL implementation, other areas exhibited more pronounced difficulties. For instance, in Group Work Management, challenges in accurately grouping students (50% disagreement or strong disagreement) and assigning individual responsibilities within groups (55% disagreement or strong disagreement) underscored potential obstacles in organizing collaborative activities effectively.
Moreover, within Project Design and Adaptation, participants cited difficulties in determining relevant and engaging topics (30% disagreement or strong disagreement) and designing corresponding activities (30% disagreement or strong disagreement), emphasizing the importance of aligning project content with student interests and learning objectives. Furthermore, challenges related to Student Support encompassed difficulties in implementing PBL in large classes (40% disagreement or strong disagreement) and providing additional learning resources (40% disagreement or strong disagreement), reflecting limitations in classroom resources and instructional support. Finally, in Project Assessment, participants expressed challenges in giving feedback to students (50% disagreement or strong disagreement) and determining assessment rubrics (50% disagreement or strong disagreement), highlighting potential gaps in evaluating student progress and performance within the PBL framework. These findings underscore the multifaceted nature of challenges faced by EFL high school teachers in implementing PBL, indicating areas that require attention and targeted support to enhance the effectiveness of project-based learning methodologies.
As an additional component of my research, I conducted an investigation into the challenges encountered by educators in the implementation of Project-Based Learning (PBL), focusing specifically on the different stages of the PBL process. This supplementary analysis aimed to provide a more comprehensive understanding of the obstacles faced by teachers at each phase of PBL integration. By examining the challenges within the context of the distinct stages of PBL - including Determining Learning Topics, Pre-Communicative Activities, Asking Essential Questions, Designing Project Plans, Setting Project Schedule, Project Completion, Assessment, and Evaluation and Follow-up - I sought to uncover nuanced insights into the complexities of PBL implementation. This expanded investigation aimed to offer deeper insights into the specific hurdles faced by educators throughout the entire PBL journey, thereby contributing to a more holistic understanding of the challenges and potential areas for improvement in PBL practice.
The results offer insightful statistical reflections on the myriad challenges faced by English as a Foreign Language (EFL) high school teachers throughout diverse stages of Project-Based Learning (PBL) implementation. 
TABLE 2.
PERCENTAGE OF TEACHER CHALLENGES IN IMPLEMENTING PROJECT BASED LEARNING BY STAGE

	NO
	Challenges based on the stages of PJBL Implementation
	VE 
(%)
	E
(%)
	N
(%)
	D
(%)
	VD
(%)

	1
	Determining Learning Topics
	15
	35
	40
	5
	5

	2
	Pre-Communicative Activities
	15
	35
	30
	20
	-

	3
	Asking Essential Questions
	20
	40
	30
	10
	-

	4
	Designing Project Plans
	5
	25
	40
	30
	-

	5
	Setting Project Schedule
	15
	40
	30
	15
	-

	6
	Project Completion
	5
	20
	30
	40
	5

	7
	Assessment
	5
	25
	40
	30
	-

	8
	Evaluation and Follow-up
	5
	25
	25
	35
	10



Initially, determining learning topics garnered a positive response, with 50% of respondents finding it very easy or easy, while 40% expressed a neutral stance, and only 10% perceived it as difficult or very difficult.
As the PBL process progressed, challenges became more pronounced in certain areas. Designing project plans proved to be a significant hurdle, with only 20% of respondents finding it very easy or easy, while 50% felt neutral, and 30% found it difficult or very difficult. Similarly, achieving project completion posed considerable challenges, with 20% of respondents finding it very easy or easy, 40% expressing a neutral stance, and 40% perceiving it as difficult or very difficult.
In contrast, the setting of project schedules was generally well-received, with 40% of respondents finding it very easy or easy, 40% expressing a neutral stance, and only 20% finding it difficult or very difficult. This proficiency in time management among EFL teachers engaged in PBL is notable and speaks to their ability to effectively allocate time resources.
Furthermore, the assessment process garnered positive feedback, with 40% of respondents finding it very easy or easy, 40% expressing a neutral stance, and 20% finding it difficult or very difficult. This indicates a commendable level of confidence among EFL teachers in evaluating the effectiveness of PBL.
However, challenges emerged in the evaluation and follow-up stages, with only 20% of respondents finding it very easy or easy, 30% expressing a neutral stance, and 50% perceiving it as difficult or very difficult. This finding underscores the need for targeted support or training interventions to address challenges related to post-project assessment and follow-up actions, ensuring a comprehensive understanding of project outcomes and facilitating continuous improvement.
4.2. [bookmark: _Toc159532340][bookmark: _Toc180006913][bookmark: _Toc184157055]Discussion
The findings from the survey conducted among EFL high school teachers regarding the challenges of implementing Project-Based Learning (PBL) provide valuable insights into the nuances of PBL integration within the educational context. Across various aspects such as time pressure, group work management, and others, as well as the different stages of PBL implementation, teachers encountered distinct challenges that impacted their efforts.
One notable finding is the prevalence of challenges related to time management, particularly in setting project schedules and completing projects within allocated timeframes. This indicates a need for teachers to refine their time allocation strategies and possibly explore methods for optimizing project timelines without compromising learning outcomes. This result is in line with previous research (Cintang, 2018), which has highlighted time constraints as significant hurdles in implementing project-based learning. 
In terms of group work management, teachers faced difficulties in accurately grouping students and assigning individual responsibilities within groups. This highlights the importance of fostering effective collaboration and communication skills among students, as well as providing guidance on group dynamics and task delegation. Kapp (2009) described the ability of students to work together as the most difficult aspect of PBL which teachers need to support. Kolodner et al. (2003) further pointed to the creation of a collaborative classroom culture where students feel responsible for helping each other, and where they expect to make mistakes and learn from them.
Additionally, challenges in student support, such as providing additional resources and assistance with technology use, emerged as significant hurdles. This underscores the importance of ensuring adequate support structures and resources are in place to facilitate student learning and engagement effectively.
Furthermore, difficulties in project design and adaptation, including determining relevant topics and designing engaging activities, underscore the importance of aligning project content with student interests and learning objectives. Teachers may benefit from professional development opportunities focused on enhancing their skills in project design and adaptation to better meet the needs of diverse learners.



[bookmark: _Toc159532341][bookmark: _Toc180006914][bookmark: _Toc184157056]
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CHAPTER V
CONCLUSION
5.1. [bookmark: _Toc159532342][bookmark: _Toc180006915][bookmark: _Toc184157057]Conclusion
In conclusion, the challenges identified in this study reflect the complex nature of implementing Project-Based Learning in EFL high school classrooms. By addressing these challenges through targeted interventions, such as professional development opportunities and resource allocation strategies, educators can enhance their ability to effectively integrate PBL methodologies into their teaching practices. Additionally, fostering a supportive learning environment that encourages collaboration and innovation can further facilitate successful PBL implementation. Overall, this study contributes to the existing body of knowledge on PBL in EFL contexts and underscores the importance of ongoing support and professional development for educators to navigate the complexities of PBL integration effectively.
5.2. [bookmark: _Toc159532343][bookmark: _Toc180006916][bookmark: _Toc184157058] Suggestions
Considering the insights provided in the study regarding the challenges and possibilities of implementing Project-Based Learning (PBL) in high schools in Garut, several recommendations can be made to address the identified issues and capitalize on the opportunities presented:
1. Proactive Approach to Addressing Challenges: The study underscores the importance of addressing challenges associated with PBL implementation proactively. Educational stakeholders in Garut should develop comprehensive strategies aimed at mitigating potential hurdles and ensuring a seamless transition to a PBL-oriented educational approach. This may involve conducting thorough environmental analyses to identify specific challenges unique to Garut's high school context and devising targeted interventions to overcome them.
2. Development of In-House Training Programs: The findings emphasize the need for in-house training programs designed specifically for teachers in Garut. These programs should focus on equipping educators with the necessary skills and knowledge to effectively implement PBL in alignment with the local high school environment's unique characteristics and needs. Training sessions could cover various aspects of PBL implementation, including project design, time management, student support, and assessment strategies tailored to Garut's educational landscape.
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PARTICIPANTS
	Timestamp
	Nama Sekolah
	Nama

	20/01/2024 13:08:25
	Smkn 8 garut
	Enung fitryani

	20/01/2024 13:40:09
	SMAN 3 Garut
	Dadang Kurniawan

	20/01/2024 14:25:09
	SMK NEGERI 3 GARUT
	Yuliani

	20/01/2024 14:51:29
	SMK IT Iqro
	Siti Fatimah

	20/01/2024 16:08:42
	SMAS YASTIC Karangtengah
	Rini Nuralifah

	20/01/2024 19:32:04
	SMAS AL HIKMAH CIBATU
	Mochamad Randi Ramadhan

	20/01/2024 20:10:47
	Smp Plus Sukaraja
	Kiah

	20/01/2024 21:01:57
	SMP ISLAM AL-JAUHARI
	Acep Kudsi Amarulloh

	20/01/2024 21:24:57
	SMAN 4 GARUT 
	Cecep Fajar 

	20/01/2024 22:10:52
	SMAN 8 GARUT
	Firsta Restu

	21/01/2024 06:37:26
	SMKS Pasundan 2 Garut
	Insan Nurfirmansyah

	21/01/2024 06:46:34
	SMA Welas Asih
	Evi Juniarsah

	21/01/2024 13:31:59
	SMPN 2 BAYONGBONG
	Yani Wandiyani, S.Pd.

	22/01/2024 10:17:39
	SMK AL-HALIM
	Aldy Hakim H

	22/01/2024 13:05:54
	SMAS PGRI Kurnia
	Lina Lusiana l,S.Pd.l,M.Pd.

	22/01/2024 13:10:32
	SMAN 9 Garut
	Hani komalasari, S.Pd

	22/01/2024 13:13:07
	SMAS MUHAMADIYAH BANYURESMI
	Mohamad Anas Imannata

	22/01/2024 13:13:20
	SMAS BAITUL HIKMAH TAROGONG KALER
	FETTY FERAWATI

	22/01/2024 13:30:28
	Imas Siti Maesaroh
	SMA Ma'arif Banyuresmi

	22/01/2024 13:38:34
	SMA Pondok Pesantren Aminul Ummah
	Fauzia Ulpa Syahrina




1. Choosing project topic



2. Pre-communicative activities



3. Asking essentia questions


4. Designing project plan


5. Creative project timeline


6. Finising the project


7. Assessing the project result


8. Ecaluating the project
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